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ABSTRACT  OF  TRUSTS 


The  problem  investigated  in  the  thesis  was  "A  Study 
of  the  Poetry  Taught  in  Division  One  in  the  Schools  of 
Alberta".  The  purposes  of  the  study  were:  (1)  to  determine 
the  number  and  kind  of  poems  taught  in  the  primary  grades, 
and  (2)  to  evaluate  from  a  literary  standpoint  and  according 
to  the  findings  of  educational  research  studies,  the  poems 
most  frequently  taught. 

The  procedures  included:  (1)  the  preparation,  circula¬ 
tion,  and  collection  of  a  questionnaire;  (2)  a  presentation 
and  analysis  of  the  returns;  and  (3)  an  evaluation  of  the 
poems  most  often  taught  according  to  two  categories  of 
criteria . 

The  questionnaire  was  prepared  in  three  parts  from  a 
review  of  the  curriculum  guides  and  the  manuals  accompanying 
the  authorized  basic  readers.  It  was  designed  to  obtain  infor¬ 
mation  on  the  number  and  kind  of  poems  taught.  The  question¬ 
naire  was  distributed,  among  five  hundred  teachers  to  provide  a 
ten  per  cent  sampling  in  predetermined  proportions  to  number  268. 

To  establish  literary  criteria,  a  summary  of  the  views 
of  several  well-known  critics  was  organized  under  the  head¬ 
ings  of  unity,  style,  tone,  sincerity,  fulfillment  of  expec¬ 
tations,  and  universal  appeal.  To  find  the  elements  in 
poetry  of  interest  to  children,  a  summary  of  the  findings  of 
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educational  research  studies  was  organized  under  the  head¬ 
ings  of  action,  humor,  fantasy,  rhythm  and  rhyme,  imagery, 
familiar  experiences,  animal  themes  and  nature. 

The  number  of  poems  in  each  section  of  268  returns  of 
questionnaires  vwas  counted  to  determine  the  number  of  poems 
taught  in  each  grade  or  combinations  of  grades.  A  list  was 
compiled  of  the  titles  of  poems  and  the  times  each  was  taught, 
in  each  part  of  each  questionnaire  for  grades  one,  combined 
one  and  two,  two,  and  three.  The  five  poems  most  frequently 
taught  in  each  of  these  grades  w.ere  selected  for  later  evalu¬ 
ation  • 

The  average  number  of  poems  taught  during  a  year  for 
each  sub-group  of  school,  for  each  major  kind  of  schools, 
and  for  the  entire  province  was  determined  and  presented  in 
tables » 

The  analysis  of  the  questionnaires  led  to  a  number  of 
findings : 

1.  The  greatest  number  of  poems  taught  during  a  year 

in  single  grades  or  combinations  of  grades 
occurred  in  school  divisions  and  counties. 

2.  The  number  of  poems  taught  during  a  year  in  a 

particular  grade  was  less  than  in  the  previous 
grade . 

3.  The  average  number  of  poems  taught  during  a  year 

in  classrooms  of  single  grade  one  was  41.1, 
single  grade  two,  32.5,  single  grade  three, 

24.5,  and  combined  grades,  35.8.  The  average 
number  of  poems  taught  during  a  year  in  combined 
grades  was  less  than  that  taught  in  grade  one, 
but  more  than  that  taught  in  either  of  grades 
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two  and  three. 

4.  A  marked  preference  for  Mother  Goose  rhymes  was 
shown  in  Division  One.  Of  the  entire  poetry 
program.  Mother  Goose  constituted  39.2  per  cent 
for  grade  one,  35  per  cent  for  combined  grades 
one  and  two,  20  per  cent  for  grade  two,  and  11 
per  cent  for  grade  three. 

The  evaluation  of  the  poems  most  frequently  taught  dur¬ 
ing  a  year  in  the  grades  previously  discussed,  led  to  a  num¬ 
ber  of  conclusions: 

1.  The  poems  most  often  taught  in  grade  one  were 

suitable  as  an  introduction  to  poetry  but 
appeared  to  show  little  regard  for  a  balanced 
poetry  program. 

2.  The  poems  most  frequently  taught  in  combined 

grades  one  and  two  were  similar  to  that  taught 
in  grade  one.  The  interests  of  the  lower 
rather  than  the  higher,  grade  seemed  to  be  con¬ 
sidered  in  the  selection  of  poems  taught  mos-t 
often.  These  were  suitable  as  an  introduction 
to  poetry  for  grade  one  but  the  poetry  program 
as  a  whole  was  neither  entirely  suitable  to 
grade  level  nor  a  balanced  program. 

3.  The  grade  two  program  showed  a  greater  variety  of 

choice  than  the  previous  ones.  The  poems 
taught  most  frequently  were  suitable  as  a  means 
of  developing  children's  tastes  in  good  poetry. 

4.  A  considerable  variation  was  shown  in  the  selection 

of  poems  most  frequently  taught  in  grade  three. 
They  probably  were  selected  for  a  greater 
variety  of  purposes  than  formerly,  A  change  was 
noted  from  a  program  composed  mainly  of  Mother 
Goose  to  one  of  more  varied  selections. 

These  findings  led  to  several  conclusions.  A  great 
variation  was  noted  in  the  number  and  kind  of  poems  taught  dur¬ 
ing  a  year  from  one  teacher  to  another,  and  from  one  grade  to 
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another,  in  Division  One.  The  poetry  program  ranged  from  a 
completely  inadequate  one  to  another  that  should  develop  an 
interest  in  and  appreciation  of,  worthwhile  poetry.  As  a 
result  of  these  conclusions,  a  number  of  suggestions  were 
made  to  teachers  in  the  field,  and  the  curriculum  sub-committee 
in  the  language  arts. 
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CHAPTER  I 


THE  PROBLEM 

I.  STATEMENT  OF  THE  PROBLEM 


The  purpose  of  this  study  was  twofold;  (1)  to  deter¬ 
mine  the  poems  that  were  taught  in  each  grade  of  Division 
One  in  the  schools  of  Alberta;  and  (2)  to  evaluate,  from  a 
literary  standpoint,  and  according  to  the  findings  of  edu¬ 
cational  research  studies,  the  poems  most  frequently  taught 
in  these  grades* 

In  determining  the  poems  taught,  both  the  number  and 
variety  were  considered*  These  data  were  used  in  an  attempt 
to  answer  certain  specific  questions; 

1,  What  were  the  average  number  of  poems  taught  during 

a  year  in  each  of  the  primary  grades? 

2.  'What  poems  were  taught  in  each  of  these  grades? 

3*  Was  there  a  difference  between  the  average  number 

of  poems  taught  in  single  grades  and  the  average 
number  taught  in  combined  grades? 

4*  What  was  the  effect  on  the  average  number  of  poems 
taught  to  Division  One  children  when  they  were 
with  pupils  of  higher  grades  in  one  room  schools? 

5.  What  was  the  effect  on  the  kind  of  poetry  taught 

when  grades  one  and  two  were  combined? 

6.  What  trends  were  revealed  in  a  comparison  of  the 

average  number  of  poems  taught  in  each  grade? 

7.  Were  there  marked  differences  in  the  average  num¬ 

ber  of  poems  taught  in  the  different  major 
kinds  of  schools? 

8.  Were  preferences  for  certain  poems  and  authors 

apparent  in  each  of  grades  one,  combined  one 
and  two,  two,  and  three? 

Information,  obtained  in  the  preceding  areas  in 
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determining  the  number  and  variety  of  poems  taught,  was 
employed  in  answering  the  questions.  Secondly,  the  poems 
most  frequently  taught  in  grades  one,  combined  one  and  two, 
two,  and  three,  were  evaluated  not  only  for  literary  quality 
but  also  according  to  the  findings  of  educational  research. 
The  critical  discussion  focused  attention  on  the  following 
specific  questions: 

1,  According  to  the  well-known  literary  critics, 

what  were  the  descriptive  qualities  of  good 

poetry? 

2,  According  to  these  critics,  what  was  the  effect 

of  good  poetry  on  the  reader? 

3,  Did  the  findings  of  educational  research  reveal 

what  elements  in  poetry  appealed  to  children? 

4,  Was  there  a  consensus  in  these  findings  on  what 

poems  should  be  taught  in  the  primary  grades? 

Information  acquired  in  attempting  to  answer  the 
preceding  questions  was  used  to  evaluate  the  poems  most 
often  taught. 


II.  IMPORTANCE  OP  THE  STUDY 

Mackintosh  reviewed  a  number  of  studies  prior  to 
1932,  They  concerned  interests  of  children  in  the  elemen¬ 
tary  grades  and  in  the  high  school,  as  well  as  those  of 
adults.  She  asserted  that  these  studies  were  ’'practically 
unanimous  in  concluding  that  poetry  is  not  popular  with 
children,  with  adolescents,  or  with  adults" •  Many  writers 

■'"Helen  K,  Mackintosh,  "A  Critical  Study  of  Children's 
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today  still  support  this  statement.  They  appear  to  echo 

Neville's  opinion  that  the  "teaching  of  poetry  has  proved  a 

failure.  .  .  .  the  estimate  is  real,  based  on  the  fact  that 

2 

very  few  adults  .  .  .  read  poetry  today".  Bradshaw's  study, 
which  indicated  that  children  in  the  first  grade  liked 
poetry,  added  weight  to  Neville's  accusation.  Arbuthnot, 
Wilson  and  Evans,  and  Ryan  together  openly  charged  the  pri¬ 
mary  teachers  with  neglecting  their  responsibilities  in 
teaching  poetry .^Whether  these  accusations  were  true  or 
false,  they  seemed  to  indicate  a  need  for  a  study  of  the 
poetry  taught  in  the  primary  grades. 

This  need  was  emphasized  by  the  recommendations  made 
in  the  recent  Report  of  the  Royal  Commission  on  Education: 

To  the  degree  that  the  reading  program  merits  an  iden¬ 
tity  distinct  from  literature,  it  obviously  must  be 
accompanied  by  a  more  formal  literature  program,  includ¬ 
ing  both  prose  and  poetry.  .  .  .  with  minimum  require¬ 
ments  of  time  and  content,  together  with  those  of 
teacher  responsibility  in  organizing,  adapting,  and 


Choices  in  Poetry,"  University  of  Iowa  Studies ,  Studies  in 
Education,  Vol.  VII,  No.  4,  ed.  Charles  L.  Robbins  (Iowa 
City:  University  of  Iowa,  1932),  p.  7. 

^Mark  A.  Neville,  "What  Killed  Poetry?"  The  English 
Journal,  Vol.  XLVIII  (March,  1958),  p.  134. 

^May  Hill  Arbuthnot,  Children  and  Books  (Revised  edi¬ 
tion)  (Chicago:  Scott,  Foresman  and  Company,  1957),  p.  189; 
Clara  Wilson  and  Clara  Evans,  "Enjoying  Poetry  with  Child¬ 
ren,"  Elementary  English  Review,  Vol,  XXV  (January,  1948), 
p.  54;  Calvin  T.  Ryan,  "A  Plea  for  the  Poets,"  Elementary 
English  Review,  Vol.  XXV  (April,  1948),  p.  217. 
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supplementing  the  program.  4 

Furthermore,  according  to  this  report,  Min  grades  I  -  III, 

.  .  .  a  teacher-based  program  is  envisaged,"  for  the  pre¬ 
sent  reading  program  is  so  organized  that  the  basic  readers 
are  instruments  for  the  teaching  of  reading  skills.  They 
are  not  designed  to  provide  the  literature  program.  If  an 
adjustment  in  the  primary  poetry  program  seems  necessary, 
the  proposed  study  should  be  of  significance  in  the  field 
of  language  arts. 


III.  DESIGN  OF  THE  STUDY 

To  determine  the  poems  that  Ytfer e  taught  in  Division 
One  of  the  schools  of  Alberta,  a  questionnaire  was  prepared, 
distributed,  summarized  and  analyzed.  Secondly,  in  eval¬ 
uating  the  poems  most  frequently  taught  in  these  grades, 
certain  criteria  were  established. 

The  preparation  of  the  questionnaire  included  a  study 
of  the  curriculum  guides  to  determine  the  recommendations  of 
the  Department  of  Education  concerning  a  poetry  program  for 
Division  One.  As  the  manuals  accompanying  the  authorized 


%eport  of  the  Royal  Commission  on  Education ,  A 
Report  prepared  by  the  Royal  Commission  on  Education  (Edmon¬ 
ton:  Province  of  Alberta,  L.  S.  Wall,  Printer  to  the  Queen's 
Most  Excellent  Majesty,  1959),  p.  99. 

5Ibid.,  p.  99.  6I bi d . ,  p  .  98  . 
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basic  readers  were  approved  in  their  entirety,  specific  sug¬ 
gested  poems  were  used  in  the  construction  of  a  checklist  as 
a  part  of  a  questionnaire.  Another  section  consisted  of  a 
blank  page  on  which  teachers  were  requested  to  list  the 
titles,  authors,  and  sources  of  additional  poems  taught 
during  a  year.  Five  hundred  copies  of  the  questionnaire 
were  distributed  with  the  approval  and  assistance  of  school 
superintendents.  This  number  was  selected  to  ensure  a  ten 
per  cent  sampling  of  268  returns,  in  numbers  proportionate  to 
the  teachers  in  each  classification  of  school.  This  sampling 
then  was  summarized  and  analyzed  to  determine  the  variety 
and  number  of  poems  taught  in  Division  One.  Literary  cri¬ 
teria  were  established  from  a  review  of  expressions  of  opin¬ 
ions  by  well-known  critics  concerning  the  qualities  of  good 
poetry.  Criteria  were  established  from  the  findings  of 
educational  research  studies  for  the  selection  of  poems  to 
be  taught  in  a  literature  program  for  primary  grades.  The 
five  poems  most  frequently  taught  then  were  evaluated. 

IV.  LIMITATIONS  OF  THE  STUDY 

The  effectiveness  of  this  study  was  limited  by  the 
methods  used  to  obtain  the  data  and  to  evaluate  the  results 
of  the  questionnaires. 

The  data  for  this  study  were  obtained  by  means  of 
a  questionnaire.  Several  weaknesses  were  inherent  in  this 
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method.  In  the  first  place,  the  questionnaire  at  best 
could  be  circulated  only  among  a  limited  number  of  teachers 
in  certain  representative  areas  of  the  province.  Secondly, 
the  response  from  any  one  of  the  numerous  sub-groups  of 
schools  within  the  three  major  divisions  of  schools  might 
be  too  low  to  permit  from  it  an  adequate  sampling  of  prop¬ 
er  proportions.  Again,  the  data  given  by  some  teachers 
might  be  incomplete  or  erroneous.  Finally,  the  list  of 
poems  taught  might  be  so  extensive  that  an  evaluation  could 
be  made  only  of  the  poems  most  often  taught. 

The  method  of  evaluation  was  entirely  subjective. 
Such  an  evaluation  undoubtedly  would  be  influenced  in  some 
measure  by  the  investigator’s  own  personality  and  back¬ 
ground  . 

Despite  these  limitations,  a  representative  picture 
both  of  the  number  and  the  variety  of  poems  taught  in  each 
of  grades  one,  combined  grade  one  and  two,  two,  and  three, 
should  have  emerged.  In  addition,  any  marked  similarities, 
or  differences  in  the  poetry  taught  in  different  grades, 
sub-groups  of  schools,  or  major  divisions  of  kinds  of 
schools,  should  have  become  evident. 

V.  DEFINITIONS  OF  TERMS 

Division  One 


The  term  division  one  was  defined  as  grades  one  to 
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three,  inclusive,  in  this  investigation. 

Pr imary  Grades 

Reference  to  the  primary  grades  also  was  interpreted 
to  mean  grades  one  to  three  inclusive. 


El ementary  Grades 

Grades  one  to  six  inclusive,  were  designated  as  the 
elementary  grades  for  the  purposes  of  this  study. 


Grade  Level 

References  to  grade  level  we re  interpreted  to  mean 
the  grade  designated  by  a  child's  placement  in  school. 


Suitability 

Suitability  to  grade  level  was  interpreted  to  mean 
the  grade  for  which  a  poem  appears  most  suitable,  according 
to:  (l)  the  manuals  that  accompany  each  of  the  three  series 
of  authorized  basic  readers  for  Division  One;' (2)  the  find¬ 
ings  of  related  educational  research;  and  (3)  professional 
books  concerning  children's  interests  in  poetry. 


7 

David  H.  Russell,  Gretchen  Wulfing,  and  Odille 
Ousley,  The  Ginn  Basic  Readers ,  Teachers'  Edition  (Revised 
edition)  (Boston:  Ginn  and  Company,  1957);  William  S.  Gray, 

A.  Sterl  Artley,  and  May  Hill  Arbuthnot,  The  New  Basic 
Readers :  Curriculum  Foundation  Series ,  Teacher’s  Guidebooks 
(Toronto:  W.  J»  Gage  and  Company,  Limited,  1949);  Paul  McKee, 
et  al.  Reading  for  Meaning  Series ,  Teacher's  Edition 
"(Revised  edition")  (Toronto:  Thomas  Nelson  and  Sons  (Canada) 
Limited,  1958). 
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Evaluation 

Evaluation  was  defined  as  the  appraisal,  by  means 
of  certain  criteria  established  from  a  literary  standpoint 
and  according  to  the  findings  of  educational  research,  of 
the  poems  most  often  taught  in  Division  One* 

Literary  Quality 

Literary  quality  was  interpreted  to  mean  the  degree 
to  which  various  elements  of  a  poem  conform  to  certain 
criteria  of  literary  excellence,  as  these  were  defined  by 
literary  critics. 

Child  Appeal 

Child  appeal  was  defined  as  the  extent  to  which  a 
poem  adheres  to  certain  recommendations  made  in  research 
studies  concerning  those  elements  in  a  poem  that  interest 
most  children  in  the  primary  grades* 

This  chapter  has  been  confined  to  a  discussion  of  the 
purposes  of  the  study,  its  importance,  the  design  employed, 
the  limitations  of  the  study,  and  a  definition  of  the  terms. 
The  first  section  stated  that  the  two  purposes  of  the  study 
were:  (1)  to  determine  what  poems  were  taught  in  Division 
One  in  the  schools  of  Alberta,  and  (2)  to  evaluate,  from  a 
literary  standpoint  and  according  to  the  findings  of  educa¬ 
tional  research  studies,  the  poems  most  frequently  taught  in 
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grades  one,  combined  one  and  two,  two,  and  three,  in  the 
schools  of  Alberta.  Beoause  many  writers  today  think  poetry 
is  not  popular  with  ohildren  and  because  the  Royal  Commis¬ 
sion  recommended  that  a  literature  program  should  be  pro¬ 
vided,  this  study  seemed  to  be  important.  The  design  of 
the  study  was  to  obtain  data  by  means  of  a  questionnaire, 
of  which  a  ten  per  cent  sampling  of  the  returns  were  sum¬ 
marized  and  analyzed.  For  purposes  of  evaluation,  literary 
criteria  and  criteria  according  to  the  findings  of  educa¬ 
tional  research  studies  were  established.  These  then  would 
be  used  to  evaluate  the  poems  most  frequently  taught  ac¬ 
cording  to  the  second  purpose  of  the  study.  The  fourth 
part  of  the  chapter  pointed  out  that  the  questionnaire 
method  of  obtaining  data,  as  well  as  the  subjective  method 
of  evaluation,  were  two  limitations  of  the  study.  In  the 
last  section,  certain  terms  used  throughout  the  study  were 
defined . 

In  Chapter  II,  a  review  will  be  made  of  related 
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CHAPTER  II 


REVIEW  OP  RELATED  RESEARCH 

The  purpose  of  this  chapter  was  to  review  what 
research  had  been  done  in  the  teaching  of  poetry  in  Divi¬ 
sion  One.  Another  reason  was  to  determine  if  the  number 
and  variety  of  poems  taught  in  these  grades  had  been  in¬ 
vestigated,  and  if  an  evaluation  had  been  made  of  such 
poetry. 

Previous  investigations  have  been  concerned  mainly 
with  the  elements  of  quality  and  content  in  poetry  that 
appealed  to  children  and  the  suitability  of  the  interest 
factors  to  particular  grade  levels.  One  early  study  was 
included  for  its  investigation  of  the  qualitative  element 
of  imagery,  as  very  few  late  ones  appear  to  mention  this 
factor  of  interest.  The  areas  surveyed  will  be  discussed 
under  the  sections:  (1)  quality,  and  (2)  quality  and  con¬ 
tent  . 


I .  QUALITY 

In  four  studies  by:  (1)  Huber,  Bruner,  and  Curry; 

(2)  Baruch;  (3)  Valentine;  and  (4)  Kangley,  the  qualitative 
elements  of  imagery  and  rhyme  were  investigated  for  their 
interest  value  to  children. 

An  early  study  in  this  area  was  conducted  by  Huber, 
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Bruner,  and  Curry,  It  was  the  first  one  to  use  the  objec¬ 
tive  form  of  research.  These  investigators  studied  the 
interests  in  poetry  of  fifty  thousand  children  in  grades 
one  through  nine.  The  findings  concerning  the  qualita¬ 
tive  element  of  imagery  were  the  only  ones  considered  rele¬ 
vant  to  the  present  study.  They  indicated  that  complex 
imagery  was  given  a  low  ranking  by  children.  The  majority 
preferred  the  simple  and  obvious  in  poetry.^ 

An  experimental  study  was  conducted  by  Baruch  to  dis¬ 
cover  if  rhymed  metrical  verse  was  preferred  to  unrhymed 
cadenced  verse.  Grade  one  children  were  found  to  show  a 
slight  preference  for  rhymed  verse.  Baruch  concluded,  how¬ 
ever,  that  no  evidence  existed  to  warrant  saying  that 
rhymed  jingle  was  the  only  appeal  in  the  first  grade,  for 

these  children  liked  "both  rhymed  metrical  and  unrhymed 

2 

cadenced  verse". 

Valentine  made  a  study  of  the  function  of  images  in 
the  appreciation  of  poetry.  He  concluded  that  "visual 
imagery  is  useful  to  appreciation,  especially  of  nature 

■^Miriam  B,  Huber,  Herbert  B.  Bruner,  and  Charles  M. 
Curry,  Children*  s  Interests  in  Poetry  (Chicago:  Rand  McNally 
and  Company,  1927),  p.  103. 

^Dorothy  Baruch,  "An  Experiment  in  Comparing  Responses 
to  Two  Types  of  Poetry,  Rhymed  and  Unrhymed  in  Nursery 
School,  Kindergarten,  and  First  Grade,"  Journal  of  Educa¬ 
tional  Psychology,  Vol.  XXVII  (1936),  p.  602. 
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In  summarizing  the  findings  of  several  previous 
studies,  covering  a  range  in  subject  matter  from  the  pri¬ 
mary  grades  to  college,  Kangley  concluded  that: 

Figurative  language  created  a  double  difficulty.  The 
slow  pupil  cannot  grasp  the  figure.  The  bright  pupil, 
if  his  aesthetic  development  has  been  neglected,  may 
find  the  figure  absurd.  Young  people  generally  have  no 
aesthetic  appreciation.  They  approach  literature  with 
the  same  critical  standards  they  would  apply  to  a  sit¬ 
uation  in  life.  This  is  indicated  by  .  .  .  responses 
based  on  a  false  reading  of  the  poem  often  influenced 
by  the  effect  of  personal  experience.  4 


The  four  studies  reviewed  examined  the  appeal  of  the 
qualitative  elements  of  imagery  and  rhyme  for  children. 

The  results  of  these  studies  showed  that  complex  imagery 
was  disliked  by  most  children.  The  slow  ones  failed  to 
understand  it;  the  bright  ones  found  the  figure  absurd  if 
their  aesthetic  development  had  been  neglected.  Young 
children  appeared  to  prefer  simple,  obvious,  and  visual 
imagery.  The  qualitative  element  of  rhyme  apparently  was 
not  essential  to  a  child’s  enjoyment  of  poetry^  although  in 
grade  one,  a  slight  preference  was  evinced  for  rhymed  verse. 


C.  W.  Valentine.  "The  Function  of  Images  in  the 
Appreciation  of  Poetry,"  British  Journal  of  Psychology, 

Vol .  XIV,  p .  164. 

4Lu  cy  Kangley,  Poetry  Prefer ences  in  the  Junior  High 
School  (New  York:  Bureau  of  Publications,  Teachers  College, 
Columbia  University,  1938),  p.  2. 
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II.  QUALITY  AND  CONTENT 

The  main  concern  of  the  Investigators  in  this  group 
seems  to  have  been  the  elements,  both  of  quality  and  con¬ 
tent,  in  poetry,  that  appealed  to  most  children,  and  the 
suitability  of  these  elements  to  grade  levels. 

An  experimental  study  by  Mackintosh  included  grades 
three  through  six.  It  was  conducted  for  the  purpose  of 
making  a  suitable  list  of  poems  for  each  of  these  grades  in 
terms  of  children's  choices  from  four  hundred  poems.  Mack¬ 
intosh  concluded  that  children  tended  to  choose  poems  which 
had  the  largest  number  of  interest  factors  for  them.  Lit¬ 
erary  merit  was  no  indication  that  a  poem  would  be  liked  by 
children.  They  expressed  little  interest  in  the  meditative 
type  of  poem.  They  showed  a  preference  for  poems  of  child 
experiences,  those  with  a  good  story,  and  those  using  dia¬ 
lect. 

Determinants  in  the  child's  choice  were  applications 
to  real  experience  and  opportunities  for  vicarious  exper¬ 
iences.  Certain  poems  were  liked  and  certain  ones  disliked 
in  all  grades.  Those  of  intermediate  ranking  might  vary  in 
actual  placement  but  they  tended  to  appear  in  the  same  quar^ 
tile  ranking  from  grade  to  grade.  Mackintosh  found  this 
tendency  to  hold  true  despite  the  fact  that  preferences 
appeared  to  be  an  individual  matter  dependent  upon  personal 
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experience . 

From  the  findings.  Mackintosh  concluded  that  the 
chance  for  a  poem's  success  with  children  might  be  predicted 
in  terms  of  the  quartile  in  which  it  occurred.  She  found 
little  agreement  as  to  grade  placement  of  poems  in  a  com¬ 
parison  of  the  findings  of  this  study  with  that  of  Huber, 
Bruner,  and  Curry.  Consequently,  Mackintosh  concluded  that 
placement  of  poems  could  not  be  predicted  with  any  degree 
of  accuracy,  except  in  the  case  of  poems  that  ranked  very 
high  or  very  low.  Mackintosh  recommended  the  use  of  the 
most  popular  two  grades  below,  and  two  or  three  grades  above, 
that  in  which  they  were  most  popular.0 

In  a  study  by  Bradshaw,  five  hundred  children  in  26 
first  grades  in  representative  towns  of  two  states  of  the 
United  States  were  used  to  determine  children's  choices  in 
poetry.  In  analyzing  the  data  of  this  study,  Bradshaw 
found  that  the  group  of  funny  poems  ranked  first  when  com¬ 
pared  with  other  groups  of  poems.  Poems  of  singing  quality 
and  rhythm  ranked  third,  and  imaginative  poems  ranked 
fourth.  Bradshaw  made  no  attempt  to  analyze  these  choices 


^Helen  K.  Mackintosh,  ”A  Critical  Study  of  Children's 
Choices  in  Poetry,”  University  of  Iowa  Studies,  Studies  in 
Education,  Vol .  VII,  Ho.  4,  ed.  Charles  L.  Robbins  (Iowa  City 
University  of  Iowa,  1932),  pp .  109-119. 

SIbid . ,  pp.  116-119. 
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lor  other  elements  of  literary  appeal.  She  concluded  from 

these  findings  that  children  liked  certain  poems  whether  or 

not  they  were  good  poetry,  although  "upon  the  whole  [they] 

choose  poems  that  experts  have  considered  to  be  good  for 

7 

primary  children." 

This  study  indicated  that  poems  dealing  with  child¬ 
ren's  own  philosophy  and  activities  ranked  second.  The 
themes  of  animals  and  nature  in  poetry  were  fifth  in  child¬ 
ren's  choices,  animal  poems  were  more  popular  than  nature 
poems,  however,  when  compared  within  the  group.  Rhymes  and 
jingles  were  the  least  popular  of  the  six  groups  of  poems 
used  in  the  study. 

In  drawing  conclusions  from  this  study,  Bradshaw 
stated  that  it  was  impossible,  on  the  basis  of  present  evi¬ 
dence,  to  define  exactly  the  limits  of  the  range  of  child- 

8 

ren's  choices  in  poetry. 

The  purpose  of  Kyte's  study,  including  726  children 
in  grades  three  to  eight  inclusive,  was  to  ascertain  child¬ 
ren's  reactions  to  fifty  selected  poems.  He  found  the  lit¬ 
erary  qualities  of  appeal  to  most  children  included  simple 

V 

Ruth  E.  Bradshaw,  "Children's  Choices  in  Poetrv  in 
the  First  Grade,"  Elementary  English  Review ,  V ol .  XIV  (May, 
1937),  p.  172. 

8Ibid  . ,  pp.  174-176. 
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rhythm  and  rhyme,  repetition,  humor,  dramatic  action,  and 
simple  style#  If  figurative  language  was  misunderstood,  it 
was  disliked.  Poems  liked  by  younger  children  included: 
narrative,  those  of  pleasant  experience,  those  that  dealt 
with  agreeably  familiar  subjects,  and  those  about  fairies 
and  food.  Dialect,  if  readily  understood,  appealed  also.^ 

In  analyzing  the  suitability  of  these  poems  to  grade 
level,  Kyte  found  that  some  poems  were  rejected,  some 
accepted,  by  most  children  in  all  grades.  Others  appealed 
to  children  of  one  age  group  and  not  of  another.  This 
reaction  was  influenced  by  the  factors  of  locality,  sex, 
and  age.  That  of  age  influenced  the  appeal  of  certain  ele¬ 
ments  for  children.  Consequently,  the  suitability  of  a  poem 
to  a  certain  grade  level  was  affected  by  a  child's  age. 

For  instance,  poems  regarded  by  younger  children  in  this 
study  as  funny  were  considered  merely  silly  by  older  ones. 
Secondly,  repetition  enjoyed  by  third  grade  children  was 
found  monotonous  by  older  boys  and  girls.  Children 
expressed  a  dislike  for  poems  involving  unpleasant  or  incom¬ 
prehensible  experiences  or  subjects,  those  using  figurative 
language  or  a  style  they  did  not  understand,  and  those  too 
long  or  too  brief.  The  length  of  a  poem  was  immaterial, 

^George  C.  Kyte,  "Children's  Reactions  to  Fifty 
Selected  Poems,"  The  Elementary  School  Journal,  Vol .  XLVII 
(February,  1947),  pp .  334-339. 
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however,  if  other  interest  factors  were  present 

McCauley  conducted  a  study  in  1948  to  determine  child¬ 
ren’s  interests  in  poetry .11l'his  study  included  children  from 
kindergarten  through  grade  four  in  seven  schools  in  Minnea¬ 
polis.  She  found  that  children  seemed  to  enjoy  the  imagina¬ 
tive  quality  in  poetry.  Everyday  poems  appeared  to  interest 
them  also,  as  none  was  rejected.  Interest  in  seasonal 
poetry  was  greater  when  that  certain  season  occurred. 

Mother  Goose  was  a  favorite  in  every  season  in  the  first 
grade . 

McCauley  found  that  children's  choices  were  change¬ 
able.  For  this  reason,  she  concluded  that  the  scientific 
or  accurate  measurement  of  children's  interests  in  poetry 
was  impossible.  She  concluded  further  that  poetry  had  a 

definite  grade  placement,  for  some  poems  were  rejected 

12 

because  they  were  not  fully  understood. 

13 

What  Boys  and  Girls  Like  to  Read  was  a  complete 
report  of  an  extensive  investigation  by  Norvell  into  child¬ 
ren's  interests.  It  included  findings  based  on  approxi¬ 
mately  960,000  expressions  of  opinion  of  more  than  24,000 

10Ibid. 

•^Lucile  McCauley,  "Children's  Interests  in  Poetry," 
Elementary  English  (November,  1948),  pp .  426-441. 

12Ibid.,  pp.  430-441. 

^3George  Vi/.  Norvell,  What  Boys  and  Girls  Like  to 
Read  (Chicago:  Silver  Burdett  Company,  1958),  274  pp . 
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children  in  grades  three  through  six,  in  all  sizes  of 
schools  in  New  York  state,  and  was  in  process  for  more  than 
twenty-five  years.  As  the  data  were  gathered  over  a  lengthy 
period  in  a  limited  geographical  area,  applications  of  the 
conclusions  to  current  reading  trends  should  be  made  cau¬ 
tiously,  according  to  Le  Pere.^The  study  consisted  of  two 
parts.  The  section  which  investigated  the  reactions  to 
poetry  of  children  in  grades  three  through  six  was  relevant 
to  the  present  study. 

In  analyzing  the  data,  Norvell  found  that  most  child¬ 
ren  enjoyed  poems  within  their  experience,  those  easy  to 
understand,  and  those  written  in  a  humorous  style.  They 

also  liked  poems  having  frequent  action  and  written  in  vig- 

15 

orous  rhythm  and  rhyme.  Some  Mother  Goose  rhymes  praised 
for  their  literary  quality,  defined  by  Norvell  as  "form, 
technique  and  word  choice” ^ranked  low  in  interest  value. 
Children  approved  of  other  poems  having  literary  quality, 
however.  This  suggested  that  children  might  accept  or 
reject,  depending  on  content,  poems  notable  for  style. 

For  this  reason,  Norvell  concluded  that  style  could  not  be 

■^Jean  M.  Le  Pere,  ’’Literature  in  the  Elementary 
School,”  Review  of  Educational  Research,  Vol.  XXXI,  No.  2 
(April,  1961),  pp.  179-182. 

■^Norvell,  ojd.  cit . ,  pp  .  139-140. 


•^Ibid . ,  pp .  134-177 
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1  n 

considered  an  adverse  factor  of  interest. 

Norvell  found  the  themes  of  patriotism,  Christmas 
and  Thanksgiving  in  poetry  of  interest  to  children.  Those 
of  fairies,  didacticism,  and  nature  were  negative  in 
value.  These  disliked  themes  were  discovered  to  be  accept¬ 
able  if  they  were  accompanied  by  favorable  interest  factors. 
In  the  third  grade,  juvenile  poetry  of  these  themes  was 
liked  better  than  adult  poetry  of  the  same  kind.^ 

Norvell  found  that  children’s  ages  influenced  their 
choices  in  poetry.  Juvenile  poetry  decreased  in  interest 
rapidly  from  grades  three  through  five.  Consequently, 
Norvell  decided  that  these  probably  should  be  taught  when 
interest  in  them  is  high.  Strangely  enough,  interest  in 
adult  poetry  also  decreased.  Norvell  concluded  that  this 
decrease  indicated  a  possibility  that  young  children 
accepted  a  poem  for  literary  qualities  of  rhythm,  sound 
patterns  and  the  imaginative  use  of  language  alone,  while 

older  children  rejected  the  same  poems  if  the  content  was 
20  _ 

unappealing.  Norvell  found  that  poems  with  frequent  action 
restricted  to  incidents  both  brief  and  slight  appealed  to 
young  children.  He  concluded  that  humor  would  have  received 
a  higher  ranking  with  children,  had  it  not  been  for  the 

17Ibid.,  p.  133.  18 I bid.,  p.  133. 

^Ibid . ,  pp  .  135-137.  Ibid . ,  pp  »  26-27. 
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inclusion  of  some  of  the  clever  and  arcane  verses  offered 

them,  such  as  the  poem  " Jabberwocky ." 

On  the  findings  of  this  study,  Norvell  reoommended 

the  use  of  rollicking,  humorous  verse,  and  Christmas  and 

Thanksgiving  poems  for  children  in  grades  three  through  six. 

For  the  primary  grades  he  suggested  juvenile  poetry.  Mother 

G-oose,  personified  nature  poems  and  humanized  animal  poems. 

Patriotic  poems  appealed  particularly  to  third  grade  child- 
22 

ren.  He  suggested  that  in  grades  three  through  six  a  poem 
having  a  high  ranking  at  a  given  level  might  be  used  suc¬ 
cessfully  one  grade  above  and  one  grade  below  that  in  which 
it  was  most  popular.  Children's  tastes  changed  too  rapidly 

to  ensure  the  popularity  of  these  poems  in  a  wider  range, 

23 

according  to  Norvell. 

The  findings  of  these  five  studies  showed  that  child¬ 
ren  usually  liked  vigorous  rhyme,  a  marked  rhythm,  and  repe¬ 
tition.  Humor  and  action  were  positive  interest  factors. 
Children  enjoyed  pleasant  poems  within  their  experience 
with  themes  of  humanized  animals,  personified  nature,  the 
seasons,  patriotism,  and  fairies.  Mother  G-oose  was  popular, 
too.  Children's  ages  were  found  to  influence  their  choices 

2^~Ibid . ,  pp  .  134-136.  22Ibid . ,  p.  183. 

23Ibid.,  p,  28. 


;  ;  :■  ;■ i  re  c 

t  :  •  :>  '  :.iO 

:  j ,  ■'  :v:\  r ..i  .  '  .  v: j 

o&i':.  (;!  . 

'  "  .1 

cf  d  .  .  t  i  ■  ■ ; 

,  8*1  %  3  . . f  '  ■ 

* 

- 

-  .  ..  ;  t  .  ..  ..O'  ,'.0  .  i..;M 

,  .  ,  •  .  >£ 

.  ...  .  i.  .  f  t,  c" 

♦  Cl  <  .  _  _  ’ 


21 


in  poetry. 

Today,  educators  are  concerned,  with  the  appeal  of 
poetry  for  children.  The  investigations  reviewed  placed  a 
major  emphasis  on  the  qualities  of  poetry  that  appeal  to 
children.  None  has  attempted  to  determine  if  the  poetry 
taught  in  Division  One  fulfills  this  need  and  is  of  high 
literary  quality.  No  study  has  determined  the  number  and 
variety  of  poems  taught  in  the  primary  grades  of  Alberta* 
For  these  reasons,  the  present  study  seems  warranted. 

In  Chapter  III,  the  procedures  used  in  the  prepara¬ 
tion  and  distribution  of  the  questionnaire,  to  collect  data 
for  the  study,  will  be  examined. 
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CHAPTER  III 


PREPARATION  AND  DISTRIBUTION 
OP  THE  QUESTIONNAIRE 

To  obtain  the  data  on  the  number  and  variety  of  poems 
taught,  the  preparation  of  a  questionnaire  was  necessary  for 
distribution  among  teachers  in  Division  One  of  a  represent¬ 
ative  sampling  of  the  various  types  of  schools  in  scattered 
areas  of  Alberta.  The  procedures  used  will  be  discussed 
under  the  section;  (1)  preparation  of  the  questionnaire; 
and  (2)  distribution  of  the  questionnaire. 

I.  PREPARATION  OP  THE  QUESTIONNAIRE 

The  questionnaire  consisted  of  three  parts.  The 
first  was  composed  of  an  introductory  section  designed  to 
give  the  investigator  pertinent  information  on  the  school. 
The  second  contained  a  check  list  of  the  titles  of  poems 
derived  from  the  suggestions  in  the  manuals  of  the  author¬ 
ized  basic  readers  for  Division  One.  The  third  part  con¬ 
sisted  of  a  blank  page  on  which  each  teacher  was  asked  to 
list  the  titles  and  sources  of  other  poems  he  had  selected 
and  taught  during  the  year 

For  purposes  of  classifying  and  tabulating  the 

^Appendix  C.,  p.  170. 
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results  of*  the  questionnaire,  certain  information  was  essen¬ 
tial.  The  first  section  of  the  questionnaire  was  designed 
to  provide  this  information.  On  this  page  each  teacher  was 
requested  to  state  the  grade,  or  grades  he  was  teaching, 
the  titles  of  the  series  of  basic  readers  in  use,  the  sub¬ 
group  of  school  and  the  category  of  major  division  in  the 
kind  of  schools  in  which  he  was  teaching.  This  section, 
when  completed,  then  would  supply  the  necessary  data  for 
purposes  of  classification  and  tabulation. 

In  preparing  a  checklist  of  the  titles  of  poems,  the 
following  curriculum  guides  published  by  the  Department  of 
Education  for  the  schools  of  Alberta  were  consulted: 

1.  Province  of  Alberta,  Department  of  Education, 

Bulletin  2,  Program  of  Studies  for  the  El ernen- 
tar y  School  (Edmonton:  A.  Shnitka,  Kings’ 
Printer,  1949). 

2.  Province  of  Alberta,  Department  of  Education,  Ele¬ 

mentary  Language  Bulletin  (Interim  Edition) 
(Edmonton:  Department  of  Education,  1957). 

In  Bulletin  2,  Pr ogr am  of  Studies  for  the  Elementary 
School ,  the  following  suggestions  for  teachers  in  Division 
One  were  made: 

In  each  series  the  primers.  Level  One  readers  for 
each  grade,  the  pupils’  workbook  for  Level  One  readers, 
and  the  teachers'  guidebooks  have  been  officially 
authorized.  All  other  material  in  each  series  is 
recommended  for  use  when  available.  2 


o 

Bulletin  2,  Program  of  Studies  for  the  Elementary 
School .  Province  of  Alberta,  Department  of  Education  (Edmon- 
ton:  A.  Shnitka,  King's  Printer,  1949),  p.  116. 
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In  addition  to  the  bulletins,  the  poetry  book  entitled 
F o erris  for  Boys  and  Girls t  Book  One,  was  authorized  for  use 
in  Division  One  in  Alberta  schools  in  1958.  The  catalogue, 
Reading  for  Pleasure,  published  by  the  School  Book  Branch 
under  the  Department  of  Education  also  was  consulted.  In 
the  section,  "Poetry  Collections--For  Use  of  Teachers"; 
sixteen  books  of  poems  were  listed. 

Shortly  after  the  questionnaire  was  prepared.  Bulle¬ 
tin  2c .  El ementary  School  Language^was  published.  It  con¬ 
tained  a  few  suggestions  for  choral  speech,  but  no  specific 
recommendations  for  the  selection  and  teaching  of  poetry  in 
a  literature  period.  Neither  the  bulletins  nor  the  author¬ 
ization  of  Poems  for  Boys  and  Girls,  Book  One,  by  Grace 
Morgan  were  deemed  to  constitute  a  definite  program  of 
poetry  for  Division  One.  No  detailed  poetry  program  was 
outlined  elsewhere  in  the  curriculum  guides.  Since  the 
manuals  authorized  contained  suggestions  for  the  teaching 
of  specific  poems,  they  were  considered  to  be  approved  by 
the  Department  of  Education,  and  were  used  in  the  prepara¬ 
tion  of  the  second  part  of  the  questionnaire.  The  series 

5Grace  Morgan  (comp.).  Poems  for  Boys  and  Girls , 

Book  One  (Toronto:  The  Copp  Clark  Publishing  Company, 
Limited,  1958),  155  pp . 

^Bulletin  2c ,  Elementary  School  Language  (Edmonton: 
Government  of  the  Province  of  Alberta,  Department  of  Educa¬ 
tion,  1959),  p.  66. 
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of  authorized  basic  readers  were: 

1.  William  S.  Gray,  Marian  Monroe,  and  Lillian  Gray, 

Basic  Readers :  Curriculum  Foundation  Series  (Tor¬ 
onto:  W.  J.  Gage  and  Company,  Limited,  1940). 

This  series  of  basic  readers  was  authorized  for 
use  in  Division  One  in  Alberta  schools  in  Sep¬ 
tember,  1945  by  the  Department  of  Education. 

2.  David  H.  Russell,  Gretchen  Wulfing,  and  Odille 

Ousley,  The  Ginn  Basic  Readers  (Revised  Edition) 
(Toronto:  Ginn  and  Company,  1957).  This  series 
of  basic  readers  was  authorized  for  use  in  Divi¬ 
sion  One  in  Alberta  schools  in  September,  1957. 

3.  William  S.  Gray,  et_  a2,  The  New  Basic  Readers : 

Curriculum  Foundation  Series  (Toronto:  W.  J. 

Gage  and  Company,  1949*77  This  series  of  basic 
readers  was  authorized  for  use  in  Division  One 
in  Alberta  schools  in  September,  1958. 

4.  Paul  McKee,  e_t  al,  Reading  for  Meaning  (Revised 

Edition)  (Toronto:  Thomas  Nelson  and  Sons  (Can¬ 
ada)  Limited,  1958).  This  series  of  basic 
readers  was  authorized  for  use  in  Alberta 
schools  in  September,  1958. 

In  compiling  the  checklist,  all  the  titles  of  the 
poems  in  all  the  guidebooks  that  accompanied  these  series 
of  authorized  basic  readers  were  included.  By  the  time  the 
questionnaire  was  prepared  and  ready  for  distribution  in 
March  of  1959,  the  Basic  Readers :  Curriculum  Foundation 
Series  was  no  longer  authorized  for  use.  Consequently,  the 
poems  suggested  in  the  manuals  that  accompanied  these 
readers  were  withdrawn  from  the  checklist  except  when  they 
were  common  to  one  or  more  of  the  guidebooks  that  accom¬ 
panied  the  remaining  authorized  readers,  before  copies  of 
the  questionnaires  were  distributed  throughout  the  province. 
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The  teachers  were  directed  to  mark  with  a  '\/M  on 
this  checklist,  all  the  poems  they  had  taught.  Likewise, 
they  were  asked  to  mark  with  an  "x" ,  in  the  second  space 
provided,  all  the  poems  they  intended  to  teach  before  the 
end  of  the  school  year. 

To  determine  if  teachers  had  taught  additional  poems 
during  the  school  year,  another  section  on  which  to  list 
this  information  was  added.  It  was  composed  of  a  blank 
sheet  of  paper.  This  was  divided  into  three  parts  by  ver¬ 
tical  lines.  Each  teacher  was  requested  to  list  in  the 
three  spaces  provided  the  following  information  concerning 
the  additional  poems  taught:  the  title,  the  author,  and  the 
source  of  the  poem. 

The  questionnaire  was  designed  to  obtain  information 
on  the  grade  or  grades  taught  and  on  the  size  and  type  of 
school,  the  poems  selected  from  the  suggestions  found  in 
the  manuals  of  the  authorized  basic  readers,  and  those 
selected  from  other  sources. 

II.  DISTRIBUTION  OP  THE  QUESTIONNAIRE 

Three  separate  procedures  were  necessary  in  the  dis¬ 
tribution  of  the  questionnaires.  Firstly,  a  representative 
sampling  was  obtained.  Secondly,  schools  in  representative 
areas  were  selected.  Finally,  special  methods  of  distrib¬ 
uting  and  returning  the  questionnaires  were  devised  to 
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ensure  as  large  a  return  as  possible. 

To  arrive  at  the  number  required  for  a  representa¬ 
tive  sampling  for  the  distribution  of  the  questionnaires, 
the  three  major  divisions  in  the  kinds  of  schools  were 
used:  (1)  city  schools,  sub-grouped  into  public  and  separ¬ 
ate  schools;  (2)  divisions  and  counties,  sub-grouped  into 
one  room,  two  to  four  room,  five  to  eight  room,  and  nine  or 
more  room  schools;  and  (3)  independent  school  boards,  sub¬ 
grouped  into  public  and  separate  town,  public  and  separate 
village,  public  and  separate  rural,  and  consolidated 
schools . 

The  number  of  teachers  in  public  and  separate  city 
schools  and  in  the  seven  types  of  independent  schools  was 
obtained  from  a  report  on  schools  published  by  the  Depart- 

5 

ment  of  Education;  the  number  of  teachers  in  divisions  and 
counties  was  estimated  from  the  number  of  each  of  four  sub- 
groups  therein.  The  method  used  to  estimate  the  number  of 
teachers  in  each  sub-group  of  schools  in  divisions  and 
counties  is  shown  in  Table  I  on  page  28.  The  difference 
shown  in  Table  I  between  the  estimated,  and  the  actual 

^Province  of  Alberta,  Department  of  Education,  Fifty- 
Second  Annual  R ep or t ,  1957  (Edmonton:  L.  S.  Wall,  Queen's 
Printer  for  Alberta,  1958),  Table  No.  5,  p.  131. 

6Ibid.,  Table  No.  1,  p.  127. 
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number  of  teachers  in  the  four  types  of  sohools  in  divi¬ 
sions  and  counties  was  182. 
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TABLE  I 

TEACHERS  IN  SUB-GROUPS  OP  SCHOOLS 


IN 

DIVISIONS  AND 

COUNTIES 

Kinds  of  sub-groups 
of  schools 

Number  of 
schools 

Estimated 
number  of 
teachers 

Method  of 
estimation 

One  room 

288 

288 

(288  x  1) 

Two  to  four  rooms 

212 

636 

Average  number 
of  rooms  -  3 
(212  x  3) 

Five  to  eight  rooms 

137 

890 

Average  number 
of  rooms  - 
(137  x  6|) 

Nine  or  more  rooms 

250 

2750 

Average  number 
of  rooms  -  11 
(250  x  11) 

T  otal 

4564  (estimated  number) 
4746  (actual  number) 

The  number  of  teachers,  in  the  province,  in  three  major 
kinds  of  schools  and  their  sub-groups,  total  9085.  Of  this 
total,  teachers  in  Division  One  numbered: 

1)  Grades  one,  two,  and  three  2430 

2)  Some  of  one,  two,  three, 

and  four,  five,  six  255  (estimated) 

Total  2685 

The  data  for  the  number  of  teachers  in  each  of  the  three 
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categories  of  major  divisions  in  kinds  of  schools  is  shown 
in  Table  II,  on  page  30. 
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TABLE  II 

NUMBER  OP  TEACHERS  IN  MAJOR  DIVISIONS  OF 
KINDS  OP  SCHOOLS  IN  ALBERTA;  NUMBER 
OP  QUESTIONNAIRES  DISTRIBUTED 


Kind  of  school  Number  of  teachers 

in  Alberta  schools 

Number  of 
questionnaires 
distributed 

City  Schools 

a.  Public 

2735 

150 

b.  Separate 

612 

35 

3347 

185 

School  Divisions 
and  Counties 

a.  One  room 

288'“' 

16 

b.  Two  to  four  rooms 

63  6'“' 

36 

c.  Five  to  eight  rooms 

890*“' 

51 

d.  Nine  or  more  rooms 

2750'“' 

157 

45  64"“" 

260 

4746  (actual) 


Independent  School 
Districts 

a.  Public  town 

498 

28 

b. 

Separate  town 

149 

8 

c  . 

Public  village 

89 

5 

d. 

Separate  village 

42 

2 

e . 

(plus  "g” ) 
Consolidated 

158 

9 

f  . 

Public  rural 

56 

3 

g. 

Separate  rural 

0 

_0 

(incl.  in  ndn) 

992 

55 

Estimated  total: 

8903 

500 

Actual  total; 

9085 

-“"These  figures  were  obtained  from  data  shown  in 
Table  I,  page  28  • 
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These  data  were  used  to  establish  the  proportionate 
number  of  questionnaires  to  be  sent  to  each  type  of  school. 
To  assure  a  ten  per  cent  sampling  in  the  proportions  thus 
determined,  questionnaires  were  sent  to  five  hundred 
teachers,  nearly  twenty  per  cent  of  the  total  number  (2685) 
of  teachers  in  Division  One.  Even  so,  more  than  fifty  per 
cent  of  the  questionnaires  would  have  to  be  returned  to 
obtain  a  ten  per  cent  sampling  of  replies  from  these 
teachers . 

The  questionnaires  were  sent  to  Division  One  class¬ 
rooms,  in  the  different  types  of  schools,  in  numbers  pro¬ 
portionate  to  the  total  number  of  teachers  in  each  of  these 
types  of  schools  in  the  province.  The  data  for  these  fig¬ 
ures  are  shown  in  Table  II,  page  30,  also. 

7 

To  determine  what  schools  to  use,  letters  were  sent 
to  a  number  of  superintendents  in  each  of  the  three  major 
divisions  of  the  schools  in  representative  areas  of  north¬ 
ern,  central,  and  southern  Alberta.  Permission  was 
requested  to  circulate  the  questionnaires  to  Division  One 

teachers  under  their  supervision.  Each  superintendent  who 

8 

granted  this  request  later  was  asked  to  furnish  additional 
information9concerning  the  number  of  classrooms,  and  the 

^Appendix  A,  p.  163.  ^Appendix  A ,  p  .  163. 

^Appendix  B,  p .  168. 


L  .  '  1  '  ■  :■  C-ii  IV  V  .  .  ■■ 

.  ■  ,  ,  o  .  ,  oi  ....  :■<  ,io ..  :  .  '  .■  ;  ;r 

.  ..  CIO  £  $  '10  ? :  fi  •  ■  '  .  .  Jp  .  '•  '  •'  ■'  ' '  : 

:&am > '  ' .  j  *  . .  t  ■ 

■  ,  ■ 

.  >  -- 

all  .  ■-  •  r  '  il  4 


;o  ofl.i  tto.lf.L-:  t  J  o  '-  ©low  ..^iJbancioxJ'aoiip  enl1 

-  o  ■  :  ,  j  :-j  v: 

'  >  ■  ■  o.v.ci'  u  .....  .  ^  •  o J'  :>  j  a;  ano.t  Jioq 

-  ■  ‘  ■ 

.  .0. ' .  .  /•  •  . 
ci 

'  ■  .  ,  ■  '  >1  ,  k  J  ><  .  i ....  ■ 

lot  ■'  >  ■  '  ■  '  ■  '  :  •  1  ■  ■  KH 

-  •tj:,  ..  >'.o<  aaolaivx.o 

toisivJ  .  n  ■ 

, 

;  ,.I  ;  :  .  ■.  J.  ,]  0  \OUjJ'  a.'.  o ;; .. 1 

.  .  ■  ■  •  /.  O':  - 1  r:  :i‘ •'XS 


32 


grade  or  grades  taught  in  eaoh  school  under  his  supervision. 
This  information  was  utilized  in  the  selection  of  schools  in 
scattered  geographical  areas  of  the  province,  for  the  dis¬ 
tribution  of  the  questionnaires  in  the  proportionate  num¬ 
bers  shown  in  Table  II,  page  30. 

As  nearly  as  possible,  the  questionnaires  were  sent 
to  an  equal  number  of  teachers  in  each  of  grades  one,  two, 
three,  combinations  of  these  grades  with  each  other,  and 
combinations  of  certain  of  these  grades  with  some  of  grades 
four,  five,  and  six. 

The  questionnaires  were  placed  in  separate  parcels 
for  each  school  under  the  supervision  of  a  particular  super¬ 
intendent.  They  were  then  enclosed  in  another  package  and 
sent  to  him  with  an  accompanying  letter  of  instruction.^ 

In  this  letter  he  was  requested  to  distribute  each  bundle 
of  questionnaires  to  the  principals  of  the  schools  at  the 
March,  1959  meeting  of  the  Principals'  Association.  Sec¬ 
ondly,  he  was  asked  to  direct  them  to  collect  and  return 
the  completed  questionnaires  to  him  at  the  next  principals' 
meeting.  Finally,  he  was  instructed  to  remail  them  to  the 
investigator . 

The  parcel  thus  distributed  to  each  principal  con- 
^appendix  A,  p  .  163. 
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tained  the  number  of  questionnaires  to  be  circulated  among 
his  primary  teaohers,  together  with  a  letter  of  instruc¬ 
tion  .11Pirst ,  the  principal  was  asked  to  distribute  the 
questionnaires  to  the  teachers  to  whom  they  were  addressed* 
Secondly,  he  was  requested  to  ask  the  teachers  to  complete 
and  return  them  to  him  in  time  for  him  to  give  them  to  his 
superintendent  at  the  April  meeting  of  the  Principals' 
Association.  In  the  absence  of  a  local  superintendent  and/ 
or  a  Principals'  Association,  the  principals  returned  the 
completed  questionnaires  directly  to  the  investigator. 

The  questionnaire  for  each  teacher  was  accompanied 

12 

by  an  envelope  and  a  letter  of  directions.  The  teacher  was 
asked  to  complete  the  questionnaire,  then  place  it  unsigned, 
if  he  so  desired,  in  the  envelope.  It  was  then  to  be  sealed 
and  returned  to  the  principal.  The  precautions  to  keep  the 
information  divulged  in  the  questionnaire  confidential  were 
taken  in  the  hope  that  they  might  encourage  the  teachers  to 
be  frank  and  sincere. 

The  questionnaire  was  prepared  to  gain  information 
on  the  number  and  variety  of  poems  taught  during  the  school 
year  of  1958-59  as  compiled  from  two  lists  of  poems.  These 

1 1Appendix  A,  p.  165.  lgAppendix  A,  p.  165. 
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consisted  of: 

1.  A  checklist  of  the  titles  of  poems  derived  from 

the  manuals  of  the  authorized  basic  readers. 

2.  The  titles  of  additional  poems  taught,  exclusive 

of  those  in  the  checklist. 

To  ensure  a  correct  distribution  of  the  question¬ 
naires,  the  number  of  teachers  in  each  sub-group  of  schools 
in  each  of  the  three  major  divisions  of  schools  in  the  pro¬ 
vince  was  obtained.  Prom  these  figures,  a  sampling  of  five 
hundred  teachers  was  selected  from  the  different  types  of 
schools  in  scattered  areas.  This  number  was  considered 
essential  to  be  certain  of  a  ten  per  cent  return  in  pre¬ 
determined  proportions  to  the  number  of  teachers  in  each 
category.  The  questionnaires  then  were  sent  to  these 
teachers,  with  the  permission  and  assistance  of  their 
respective  superintendents. 

The  poems  most  often  taught  will  be  evaluated  later 
by  means  of  criteria  established  in  the  next  chapter. 
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CHAPTER  IV 


ESTABLISHMENT  OP  CRITERIA 

The  establishment  of  certain  criteria  was  necessary 
for  the  purpose  of  evaluating,  from  a  literary  standpoint, 
and  according  to  the  findings  of  educational  research,  the 
poems  most  frequently  taught  in  the  primary  grades  in  the 
schools  of  Alberta.  The  establishment  of  these  criteria 
will  be  discussed  under  two  sections:  (1)  literary  criteria, 
and  (2)  the  findings  of  educational  research  studies. 

I.  LITERARY  CRITERIA 

To  establish  some  literary  criteria,  a  study  was 
made  of  the  views  of  several  well-known  critics  of  the  last 
few  decades.  To  establish  the  criteria  in  a  suitable  way 
for  evaluating  the  poems  later,  a  summary  of  the  critics’ 
viev/s  Vi/as  prepared.  Much  of  the  discussion  was  concerned 
with  two  aspects  of  poetry:  (1)  the  descriptive  qualities, 
and  (2)  the  effect  of  good  poetry  on  the  reader.  The  cri¬ 
tics  agreed  that  the  effectiveness  of  a  poem  or  its  effect 
on  the  reader  depended  on  the  way  a  poet  used  the  descrip¬ 
tive  qualities  of  unity,  style  and  tone.  The  effect  of  a 
good  poem  depended  on  the  way  it  fulfilled  the  reader’s 
expectations,  its  universal  appeal,  and  the  poet's  sincerity. 
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In  this  study,  the  two  categories  will  be  organized  for  dis¬ 
cussion  under  the  headings:  (1)  unity,  (2)  style,  (3)  tone, 
(4)  sincerity,  (5)  fulfillment  of  expectations,  and  (6)  uni¬ 
versal  appeal. 

Unity 

Coleridge  expressed  the  opinion  that  unity  is  achieved 
in  harmony  with  the  principle  "that  all  the  parts  of  an 
organized  whole  must  be  assimilated  to  the  more  important 
and  essential  parts  ."''"This  wholeness  whereof  Coleridge  spoke 
included  not  only  physical  wholeness,  but  emotional  unity, 
for  a  poem  must  have  emotional  unity,  according  to  Eliot,  no 
matter  what  the  emotion  might  be. 

Eliot  interpreted  physical  unity  to  mean  that  the 
central  theme  should  receive  the  greatest  development.  Sec¬ 
ondary  plots  should  receive  only  the  proper  proportion  of 

time  in  relation  to  the  central  theme.  Furthermore,  the 

2 

parts  must  be  interrelated  to  hold  together. 

Eliot  was  of  the  opinion  that  emotional  unity  was 
achieved  if  the  dominant  tone  of  a  poem  expressed  an  emotion 

■^Samuel  Taylor  Coleridge,  "Wordsworth's  Theory  of  Dic¬ 
tion,"  English  Critical  Essays  (Nineteenth  Century),  comp, 
and  ed.  Edmund  D.  Jones  (London:  Oxford  University  Press, 
1919)  (1959  edition),  p.  59. 

.  S.  Eliot,  Selected  Essays,  1917-1932  (London: 

Faber  and  Faber  Limited,  1932),  pp .  212-15. 
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so  strong  that  other  emotions,  even  the  most  heterogeneous, 
would  be  forced  to  reinforce  it. 

There  was  general  agreement  among  these  critics  that 
unity  consisted  of  two  parts,  emotional  and  physical  unity. 
Physical  unity  consisted  of  a  central  theme  and  interrelated 
secondary  themes.  Emotional  unity  was  achieved  when  a  dom¬ 
inant  tone  subordinated  the  expression  of  all  other  emotions. 

Style 

Lewis  believed  style  was  attained  by  the  poetic  tech- 

4 

niques  poets  used  to  shape  words  into  suitable  patterns. 
Murry  disagreed  with  Lewis.  He  expressed  the  view  that 
style  thus  defined  could  be  applied  only  to  the  exposition 
of  intellectual  ideas.  He  stated  that  a  good  poem  was 
immune  from  poor  style,  for  the  perceptions,  emotional  con¬ 
victions,  or  intuitions  it  embodied  have  been  conceived  in 
their  particularity  and  are  conveyed  to  the  reader  in  that 

f  orm.5 

Richards'  definition  of  style  as  the  "close  co-oper- 
5Ibid. 

4C .  D.  Lewis,  Poetry  for  You  (Oxford:  Basil  Black- 
well,  1949),  p.  21. 

5J.  Middleton  Murry,  The  Problem  of  Style  (London: 
Oxford  University  Press,  1960)  (first  edition,  1922), 
pp.  5-7. 
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ation  of  form  with  the  meaning"  conveyed  Murry1 s  conception 
of  the  absolute  style  of  a  good  poet.  Although  style  was 
recognized  as  being  more  than  the  result  of  poetic  tech¬ 
niques  alone,  yet  one  means  of  assessing  the  literary  qual¬ 
ity  of  a  poem  will  be  by  means  of  its  style  in  the  latter 
sense.  Consequently,  the  poetic  techniques  employed  in  writ¬ 
ing  poetry  will  be  discussed  in  terms  of  diction,  phrasing, 
sentence  structure,  rhythm,  and  rhyme. 

Diction,  wrote  Pound,  was  simply  language  charged 
with  meaning  to  the  utmost  degree.  By  this  statement  he 
meant  that  a  poet’s  writing  should  be  perfectly  controlled, 
so  he  would  say  exactly  what  he  meant  to  say  with  complete 
economy,  clarity,  and  simplicity.  If  this  meant  he  could. 

say  in  one  sentence  containing  a  double  meaning  what  most 

7 

men  take  two  sentences  to  say,  he  would  do  so.  Correct  Eng¬ 
lish  and  the  observance  of  certain  grammatical  rules  were 
acknowledged  by  Murry  to  be  a  part  of  good  style.  Neverthe¬ 
less,  these  alone,  Murry  contended,  would  not  "make  a  positive 

g 

style,  even  in  the  sense  of  techniques  of  expression." 

.  A.  Richards,  Practical  Criticism  (New  York:  Har- 
court.  Brace  and  Company,  1929),  p.  221. 

7Ezra  Pound,  Literary  Essays  of  Ezra  Pound,  ed.  T.  S. 
Eliot  (New  York:  James  Laughlin,  19547,  pp •  33,  50. 

g 

Murry,  loc .  cit . 
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Phrasing  was  considered  a  characteristic  of  good 
poetry  when  a  poet  chose  the  precise,  particular,  and  vivid 
word  that  would  heighten  the  effect  he  wished  to  create. 

Such  a  word  might  appear  very  ordinary  until  the  context  of 
tlie  entire  phrase  gave  it  a  particular  significance.  Con¬ 
versely,  the  word  might  alter  the  meaning  of  the  words  around 
it.  For  instance,  Korg  said  that  in  Milton's  lines: 

When  I  consider  how  my  light  is  spent 

E're  half  my  days  in  this  dark  world  and  wide  ... 

the  context  changed  the  word  "light"  into  a  metaphor  meaning 
"eyes",  and  limited  the  word  "spent"  to  one  of  its  recog¬ 
nized  meanings,  that  of  "used  up".  If  the  word  "light"  were 
changed  to  "days",  however,  it  would  alter  the  meaning  of 
the  phrase  to  "'When  I  think  about  how  I  occupy  my  time'" 
instead  of  "'When  I  think  about  how  my  eyes  have  been  used 
up'".%he  characteristics  of  good  phrasing  usually  led  to  a 
condensation  of  meaning  in  the  form  of  particular  images, 
fresh,  brief  similes  and  metaphors,  asserted  Eliot  "that 
fused  and  identified  themselves  with  what  suggested  them".10 

The  sentence  structure  of  good  poetry  should  use  pure 
language  and  direct  speech,  declared  Eliot.  In  addition, 

9Jacob  Korg,  An  Introduction  to  Poetry  (New  York: 
Rinehart  and  Company,  Inc  . ,  1959 ) ,  pp .  32-34. 

l0Eliot,  ojo.  cit .,  pp .  207-208. 

11Ibid . ,  pp  .  207  ,  38. 
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observed  Wordsworth,  poems  should  be  written  In  the  very 

language  men  really  use  to  express  vivid  emotions  .-^Finally, 

Hunt  said  that  sentence  structure  should  be  "free  alike  from 

mere  proses  and  from  those  inversions  to  which  bad  poets 

13 

recur  .  .  •  chiefly  to  accommodate  their  rhymes" • 

Different  rhythmic  and  rhyme  patterns  were  used  in 
the  various  poetic  forms  a  poet  employed.  The  form  of  a 
good  poem  corresponded  to  the  meaning  he  wished  to  express* 

To  establish  an  accord  between  sound  and  meaning,  the  poet 
employed  a  rhythm  "which  correspond  [ed]  exactly  to  the  emo¬ 
tion  or  shade  of  emotion  to  be  expressed,  "14r  emarked  Pound . 
He  believed  that  rhythm  should  be  composed  in  the  sequence 
of  a  musical  phrase  rather  than  in  that  of  the  metronome’s 
’ti  turn,  ti  turn’.  Rhythmic  structure  should  not  destroy 
the  shape  of  words  in  a  poem,  nor  their  natural  sound,  nor 

15 

their  meaning.  In  other  words,  a  balance  should  be  main¬ 
tained  between  the  natural  speech  rhythm  of  a  poem,  and  the 

1 6 

strictly  metrical  rhythm,  said  Lamborn.'  Such  a  balance 

1 ^William  Wordsworth,  "Preface  to  the  Lyrical  Ballads, 
1798,"  The  Poetical  Works  of  William  Wordsworth,  ed .  E.  de 
Selincourt  (OxfordT  At  the  Clarendon  Press,  1944),  p.  385* 

13James  Leigh  Hunt,  "An  Answer  to  the  Question  What 
is  Poetry?"  English  Critical . . . ,  pp .  283-84. 

■^Pound,  ojd.  cit . ,  p.  51.  ~^Ibid . ,  pp  .  3-8. 

•I 

E.  A.  Greening  Lamborn,  The  Rudiments  of  Criticism 
(Oxford:  At  the  Clarendon  Press,  1921 ) ,  pp .  22-3. 
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might  be  attained  in  two  ways.  First,  within  a  metrical 

pattern  that  scanned  by  syllables,  a  compromise  between  it 

and  speeoli  rhythm  might  be  reached  by  shifting  or  dropping 

a  beat  here  and  there,  yet  retaining  a  sufficiently  regular 

fall  to  suggest  the  verse  rhythm.  Secondly,  each  of  the 

stresses,  instead  of  the  syllables,  might  be  counted  as  a 

foot  in  the  rhythmic  pattern  to  effect  a  compromise  between 

verse  and  speech  rhythm.  The  latter  method  was  called 

1  7 

11  sprung  rhythm"  by  Hopkins. 

Rhyme  was  deemed  to  be  a  component  part  of  rhythm 

which  contributed  to  form.  E.  A.  Lamborn  was  of  the  opinion 

that  rhyme  consisted  of  words  which  by  their  restricting  and 

18 

shaping  control,  forced  verse  into  particular  forms.  Often 
poets  chose  the  rhyme  pattern  of  a  particular  form  that 
would  express  their  feelings  in  the  best  way.  This  organi¬ 
zation  of  their  thoughts  was  called  structure,  as  separate 
and  distinct  from  the  form  created  by  the  patterns  of  rhythm 

and  rhyme.  Neither  Eliot  nor  Pound  believed  rhyme  to  be  an 

19 

essential  ingredient  of  good  poetry. 

•^Gerald  Manley  Hopkins,  Poems  and  Prose  of  Gerald 
Manley  Hopkins ,  selected  with  an  Introduction  and  Notes  by 
W.  H.  Gardner  (London:  Penguin  Books,  1953),  p.  134. 

18 

Lamborn,  ojc.  cit . ,  p,  26. 

■*■%.  S.  Eliot,  The  Use  of  Poetry  and  the  Use  of 
Criticism:  Studies  in  the  Relation  of  Criticism  to  Poetry 
in  England  (London:  Faber  and  Faber  Limited,  1949T,  p.  38; 
Pound,  op_.  cit . ,  p.  92. 
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There  appeared  to  be  an  agreement  among  the  critics 
reviewed  that  indicated  they  believed  style  was  achieved  in 
part  by  poetic  techniques.  Poets  used  them  in  establishing 
suitable  patterns  to  express  the  mood  of  a  poem.  These 
poetic  techniques  included  diction,  phrasing,  sentence 
structure,  rhythm  and  rhyme. 

Tone 

Tone  was  interpreted  by  Richards  as  the  arrangement 
of  words  in  a  poem  to  reflect  the  attitude  of  the  poet  to 
the  reader.  According  to  this  writer  tone  might  be  deter¬ 
mined  by  using  imagery  with  three  kinds  of  appeal:  (l)  appeal 

of  ideas,  (2)  emotive  appeal,  and  (3)  a  combined  sense- 

20 

emotive  type  of  appeal. 

Imagery  was  considered  by  Eliot  to  mean  the  use  of 

a  particular  image  instead  of  the  general  forensic  statement 

to  give  force  to  poetry.  In  the  term  ',imageryi, ,  he  included 

figurative  language  in  general,  as  well  as  the  simple 
21 

image.  E.  A.  Lamborn  said  much  the  same  thing,  for  he 
stated  that  imagery  might  be  merely  an  extension  of  literal 
meaning,  such  as  ’trout-ringed  pools’,  or  the  figurative 

2  Op 

ichards,  ojc.  cit . ,  pp  .  17o,  211. 

2^Eliot,  Selected..., 


pp.  207-212 
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use  of  language.  Imagery  varied  in  appeal  according  to  the 
kind  used. 

The  critics  reviewed  agreed  that  sense  imagery  was 
the  appeal  of  ideas.  It  was  defined  as  imagery  of  intel¬ 
lectual  appeal.  Pound  termed  this  kind  of  imagery  as  logo- 
poeia.  He  defined  logopoeia  as  "'the  dance  of  the  intellect 
among  words’,  ...  it  employs  words  not  only  for  their 
direct  meaning,  but  it  takes  count  in  a  special  way  of 
habits  of  usage,  of  the  context  we  expect  to  find  with  the 
word,  its  usual  concomitants,  of  its  known  concomitants,  of 
its  known  acceptances,  and  of  ironical  play.  It  holds  the 
aesthetic  content  which  is  p  eculiarly  the  domain  of  verbal 

manifestation,  and  cannot  possibly  be  contained  in  plastics 
23 

or  in  music." 

Emotive  appeal  was  interpreted  to  mean  imagery  which 

appealed  through  the  senses  and  thereby  aroused  feeling, 

Eliot  was  of  the  opinion  that  when  images  were  used  as  a 

formula  for  a  particular  emotion,  they  would  evoke  that 
24 

emotion.  Pound  supported  Eliot's  statement,  for  he  declared 
that  the  charging  of  language,  over  and  above  the  plain 

22 

Lamborn,  ojd.  cit . ,  pp  .  82-83. 

23 

Pound,  ojc.  cit . ,  p.  25. 

24Eliot,  Selected...,  p.  145. 
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meaning,  with  some  other  property,  directed  the  trend  of 
25 

that  meaning. ~ 

Appeal  of  the  sense-emotive  type  was  considered  to 
be  an  appeal  determined  by  the  use  of  imagery  combining 
both  intellect  and  emotion.  Richards  asserted  that  nearly 
all  descriptions  of  feelings  as  well  as  most  descriptions 
of  a  subtle  kind  were  metaphorical  and  combined  both  types 

p  ct 

of  appeal.  Pound  expressed  a  similar  point  of  view.  He 
stated  that  some  images  that  presented  both  an  intellectual 
and  emotional  appeal  in  a  moment  of  time  represented  the 
highest  form  of  imagery. 

The  critics  agreed  that  tone  was  an  arrangement  of 
words  whereby  the  poet  expressed  his  attitude  toward  his 
readers.  Tone  was  determined  by  the  use  of  imagery. 

Imagery  was  defined  as  the  use  of  a  particular  image 
instead  of  the  general  forensic  statement.  To  determine 
tone,  imagery  with  three  kinds  of  appeal  might  be  used: 

(1)  appeal  of  ideas,  (2)  emotive  appeal,  and  (3)  sense - 
emotive  appeal.  Each  kind  of  appeal  was  examined  in  detail. 

Sincerity 

Truth  or  sincerity  in  poetry  was  interpreted  by 

^Pound,  loc  .  cit  <> 

ichards,  ojd.  cit . ,  p.  212. 
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Pound  as  exactitude  in  the  poet’s  work.  "in  proportion  as 
his  work  is  exact,  he  wrote,  "true  to  human  consciousness 
and  to  the  nature  of  man,  as  it  is  exact  in  formulation  of 
desire,  so  is  it  .  .  .  'useful'  to  maintain  the  health  of 
thought  in  general  individual  and  communal  life" .  Con¬ 
versely,  Pound  believed  that  insinoerity  might  be  termed 
inaccurate  art,  of  whatever  degree,  or  for  whatever  reason, 
false*28 

Sincerity  was  defined  as  exactitude,  and  insincerity 
as  inexactitude,  according  to  the  opinions  these  critics 
expressed.  In  addition, the  function  of  sincerity  was  clari¬ 
fied. 

Fulfillment  of  Bxpec  tations 

This  term  was  considered  to  mean  that  a  poem  should 
satisfy  the  expectations  of  the  reader.  Untermeyer  insisted 
that  the  end  of  a  poem  should  "live  up  to"  the  promise  of 
its  beginning,  for  if  it  "begins  with  ...  £aj  large  idea 
.  •  •  the  reader  expects  a  moving  poem.  He  is  promised  some¬ 
thing  memorable  ...  if  the  promise  in  a  poem  has  not  been 

29 

kept,  the  reader  is  disappointed". 

27 

Pound,  ojD.  cit . ,  pp .  4,  22. 

28Ibid . ,  pp.  45-45. 

29Louis  Untermeyer,  Doorways  to  Poetry  (New  York: 

Har court.  Brace  and  Company,  1938),  pp .  460-462. 
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This  efi'ect  of  good  poetry  on  the  reader  was  defined 
as  an  ending  that  satisfied  the  expectations  aroused  in  the 
reader  by  the  promise  in  the  first  lines. 

Universal  Appeal 

To  have  universal  appeal  affirmed  Coleridge,  "poetry 

must  be  representative  of  a  class;  ...  the  persons  [s]  must 

be  clothed  with  generic  attributes  of  the  class  ...  such 

as  from  his  situation  it  is  most  probable  beforehand  that  he 

would  possess  ...  "^Coleridge's  statement  was  expanded  by 

Wordsworth.  He  was  of  the  opinion  that  to  have  universal 

appeal,  poems  should  express  a  natural  delineation  of  human 

passions,  human  characters,  and  human  incidents.  Such  poems 

written  in  the  very  language  men  use  in  a  state  of  vivid 

excitement  should  trace  the  primary  laws  of  man's  nature  in 

that  state.  Finally,  the  poet's  sincerity  should  be 

reflected  in  the  truth  of  his  observations  and  in  the 

32 

strength  of  his  feelings. 


30 

Coleridge,  op .  cit . ,  p.  38. 

31Will  iam  Wordsworth,  "Preface  to  the  Lyrical  Bal¬ 
lads"  and  "Preface  to  the  Second  Edition  of  the  Foregoing 
Poems,  Published  with  an  Additional  Volume,  under  the  Title 
of  'Lyrical  Ballads' ,"  The  Poetical  Works  of  William  Words¬ 
worth.  ed.  E.  de  Selincourt  (Oxford:  At  the  Clarendon 
Press,  1944),  pp .  383-390. 

52Ibid. 
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Universal  appeal  in  a  poem  was  defined  as  that  qual¬ 
ity  which  traced  the  primary  laws  of  man's  nature  in  a  state 
of  vivid  excitement. 

In  this  section  of  Chapter  IV,  literary  criteria 
were  established.  In  order  to  do  so,  a  study  was  made  of 
the  qualities  of  good  poetry,  according  to  several  well- 
known  literary  critics,  for  purposes  of  discussion  these 
criteria  were  organized  under  the  headings  of  unity,  style, 
tone,  sincerity,  fulfillment  of  expectations,  and  universal 
appeal.  Each  of  the  criteria  then  was  interpreted  and  dis¬ 
cussed.  The  descriptive  elements  of  unity,  style,  and  tone 
were  composed  of  component  parts.  The  function  of  each 
element  was  clarified.  The  literary  criteria  of  unity, 
style,  tone,  sincerity,  fulfillment  of  expectations,  and 
universal  appeal  thus  established  will  be  used  in  the  next 
chapter  for  the  evaluation  of  poems  as  stated  in  the  pur¬ 
poses  of  this  study. 

II.  FINDINGS  OF  EDUCATIONAL 
RESEARCH  STUDIES 

The  main  concern  of  studies  in  this  field  appeared 
to  be  the  investigation  of  the  factors  in  poetry  that  pro¬ 
vide  for  the  child* s  immediate  enjoyment  and  interest.  The 
findings  of  these  studies  showed  that  several  factors 
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appealed  to  most  children.  These  will  be  discussed  under 
the  headings  of  action,  humor,  fantasy,  rhythm  and  rhyme, 
melody,  imagery,  familiar  experiences,  animal  themes,  and 
nature.  In  addition,  the  relationship  of  a  child's  age  and 
his  experiential  background  to  his  interests  in  poetry  will 
be  discussed. 

Ac  tion 

Throughout  this  study,  the  term  "action"  was  inter¬ 
preted  as  the  action  that  characterized  the  unfolding  of  a 
plot  whether  that  of  a  narrative  poem,  a  simple  nursery 

rhyme,  or  merely  an  incident.  Norveli  said  that  children 

33 

enjoyed  action  of  this  kind,  'Which  he  called  "overt." 

The  action  of  a  poem  might  move  at  a  fast  or  a  slow 
pace.  Children  enjoyed  different  rates  of  pace  according 
to  their  age.  Claudia  Lewis  stated  that  young  children 
enjoyed  a  slow  pace: 

Through  enumeration  and  repetition,  the  world  is 
explored,  step  by  step.  The  writer  who  pleases  the 
preschool  child  is  the  one  who  ...  can  conceive  of 
suspense  as  evolving  out  of  the  simplest  contrasts.  34 

She  believed  that  children  in  the  first  grade,  too,  liked 

33George  W.  Norveli,  What  Boys  and  Girls  Like  to 
Read  (Chicago:  The  Silver  Burdett  Company,  1958),  p.  134. 

34Claudia  Lewis,  Writing  for  Young  Children  (New 
York:  Simon  and  Schuster,  1954;,  p.  61. 
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a  slow  pace,  even  though  they  had  put  enumeration  behind 
35 

them.  Larriok  agreed  that  children  enjoyed  simple  repeti¬ 
tion  as  exemplified  in  the  song: 

Mary  had  a  little  lamb 

Little  lamb,  little  lamb. 

Mary  had  a  little  lamb. 

Its  fleece  was  white  as  snow.  36 

In  addition,  said  Claudia  Lewis,  these  children  liked  the 

pace  resulting  from  the  technique  of  repetition  with  accum- 

ulation.  This  device  is  illustrated  by  the  poem  "This  is 

the  house  that  Jack  built” .  As  children  grow  older  they 

appeared  to  be  irked  with  repetition  unless  it  was  scaled 

to  their  tempo  and  ability  to  conceptualize,  declared  Claudia 

Lewis.  By  the  time  they  were  about  eight  years  of  age,  they 

usually  preferred  a  fast  pace  that  leaped  into  action,  moved 

70 

to  a  climax,  and  brought  a  problem  to  a  resolution.  "The 
King's  Breakfast",  by  A.  A.  Milne,  shows  such  action  aris¬ 
ing  from  the  plot,  restricted  though  it  is  to  an  incident. 

The  complexity  of  action  preferred  by  children  var¬ 
ied  with  their  age.  Fenner  affirmed  that  action  needed  very 

55Ibid. 

36Nancy  Larrick,  A  Teacher ' s  Guide  to  Children' s 
Books  (Columbus.  Ohio:  Charles  E.  Merrill  Books,  Inc., 

1960 ) ,  p.  7. 

37Claudia  Lewis,  op,,  cit .,  pp .  63-64. 

^Ibid  o ,  pp  •  66,  55. 
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reason  to  support  it  with  children,  Tor  they  found  it 
remarkable  and  Tunny  in  itself.  They  simply  liked  the 
sound  of  it.  In  addition,  children  used  rhymes  and  rhythmic 
chants  as  a  means  of  o ommunication,  for  language  was  still 
new  to  them.  Through  verse  children  expressed  many  deeply 
felt  emotions  such  as  joy,  excitement,  and  embarrassment. 
Those  who  have  noted  the  prevalence  in  children’s  play, 
games,  rituals,  and  even  in  sports,  rhythmic  chants  and 
rhymes  can  scarcely  doubt  their  appeal.  The  fact  that  the 
more  memorable  of  the  verses  should  be  adapted  from  the 
work  of  professional  humorists  and  song-writers  seemed 
significant  to  the  Opies,  They  found  that  to  be  remem¬ 
bered  by  children,  even  a  nonsense  verse  had  to  have  some 
real  art  and  rhythm  in  it.  They  concluded  that  it  is  dif¬ 
ficult  to  discover  exactly  what  the  quality  is  which  gives 

54 

some  verses  immortality. 

Larrick  considered  that  the  rhythm  found  in  poetry 

55 

appeals  to  a  child  because  it  ”is  their  rhythm.”  '"'She  sup¬ 
ported  her  statement  by  pointing  out  the  natural  response 
very  young  children  show  to  rhythm,  and  the  natural 

o4Iona  and  Peter  Opie,  The  Lore  and  Language  of 
School -Children  (Oxford:  At  the  Clarendon  Press,  19597, 
pp .  12-18* 

^^Larrick,  oje.  cit . ,  p.  108. 
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5  fi 

rhythmic  measure  of  their  own  language  patterns. 

According  to  the  expressions  of  opinion  by  some 
writers,  rhyme,  a  component  part  of  rhythm,  did  not  appear 
to  be  necessary  as  an  element  of  appeal  in  poetry.  Appar¬ 
ently  Larrick  agreed,  for  she  made  no  mention  of  rhyme  as 
an  interest  factor.  Dalgliesh  and  the  Opies  both  believed 
that  rhyme  was  pleasurable  to  most  children.  Writers  of 
the  book  Language  Arts  for  Today*  s  Children  stated  that 

rhyme  was  one  of  the  elements  of  poetry  that  children  usually 
57 

enjoyed Rhyme,  for  the  purposes  of  this  study  will  be  con¬ 
sidered  as  a  non-essential  component  of  rhythm,  but  one 
which  usually  contributes  to  a  child’s  pleasure,  when  used. 
Ar'buthnot  averred  that  children  seemed  to  enjoy  a 

simple,  strongly  marked,  and  regular  rhythm  they  could 
58 

feel.  McCauley  supported  this  statement.  She  remarked  how, 

even  at  play,  children  used  poems  that  beat  out  the  rhythms 

59 

of  jumping  ropes  and  of  pounding  balls.  According  to  Claudia 

^^Larrick,  op_.  cit . ,  p.  107. 

57 

Language  Arts  for  Today*  s  Chi 1 dr en,  prepared  by  the 
Commission  on  the  English  Curriculum  of  the  National  Council 
of  Teachers  of  English  (New  York:  Apple ton -Century-Crofts, 
Inc.,  1954),  pp .  57-58. 

CO 

May  Hill  Arbuthnot,  The  Arbuthnot  Anthology  of 
Children*  s  Literature  (New  York:  Scott,  Foresman  and  Com¬ 
pany,  1953),  p.  xvi  . 

59Lucilie  McCauley,  "Little  Children  Love  Poetry,11 
Elementary  English,  XXV  (October,  1948),  p.  352-353. 
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Lewis,  language  and  movement  were  inexorably  bound  in  early 
childhood.  These  children  delighted  in  the  blend  of  sound 
and  motion.  If  they  wrote  about  a  moving  object,  their 
identification  with  it  was  so  complete  a  description  of  it 
in  an  alien  rhythm  was  almost  impossible.  For  this  reason 
children's  own  language  was  full  of  rhythm,  as  their  chants 
and  jingles  showed 

The  suitability  of  rhythm  and  rhyme  to  grade  level 
will  be  determined  in  terms  of  the  strength  of  the  rhythmic 
stresses  and  the  simplicity  of  the  rhyme  pattern.  Only  a 
very  general  grade  placement  is  possible  within  these 
boundaries,  as  the  preceding  writers  showed  no  specific 
method  of  determining  the  suitability  of  rhyme  and  rhythm 
to  grade  level. 

There  was  an  agreement  among  these  writers  that 
simple,  strongly  marked  rhythmic  patterns  and  simple  rhyme 
patterns  appealed  to  most  children. 

Melody 

The  term  melody  was  interpreted  to  mean  the  sound 

pattern  of  a  poem.  Korg  said  that  the  sound  pattern  emerged 

when  words  were  arranged  in  such  a  way  their  stressed  and 

61 

unstressed  syllables  formed  a  pattern.  He  called  a  regular 

^Claudia  Lewis,  op..  cit . ,  pp  .  23-25. 

Korg,  op..  cit.,  pp.  20-22. 
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little  plot  Tor  little  children.  What  there  was  should  be 

59 

scaled  to  their  needs,  Claudia  Lewis,  too,  asserted  that 
plot  should  be  simple--a  miniature  drama  complete  in  one 
scene.  "Little  Miss  Muffet"  and  similar  nursery  rhymes  are 
such  simple  but  complete  little  stories  with  a  correspond¬ 
ingly  simple  action,  arbuthnot  observed  that  young  child¬ 
ren  liked  these  because  of  the  action.  ''Things  happen  as 
rapidly  and  riotously  as  he  [the  child]  would  like  to  see 
them  happening  every  day ,"41Claudia  Lewis  took  the  point  of 
view  that  slightly  older  children  seemed  to  prefer  action 

buttressed  with  subsidiary  repetition  and  the  more  complex 

42 

action  that  unfolded  from  secondary  themes.  Narrative  poems 
illustrate  such  action. 

Claudia  Lewis,  Larrick,  and  Fenner  agreed  unanimously 
that  children  enjoyed  increasingly  complex  action  as  they 
progressed,  from  grade  to  grade.  The  preferences  they 
expressed  appear  to  be  determined  by  the  pace  and  complexity 
of  the  action  as  these  were  influenced  by  the  factor  of  age. 

^Fhyllis  Fenner,  The  Proof  of  the  Pudding:  What  Child¬ 
ren  Read  (New  York:  The  John  Day  Company,  1957 ) ,  p  .  83, 

^Lewis,  ojd.  cit . ,  p.  61. 

4^May  Hill  Arbuthnot,  Children  and  Books  (Revised 
edition)  (Chicago:  Scott,  Foresman  and  Company,  1957), 
pp •  65- 66 . 

42-  „  _ 

Lewis,  ojo.  cit . ,  p.  69. 
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Accordingly,  the  suitability  of  action  to  grade  level  will 
be  assessed  within  these  two  terms  of  reference. 

II  umor 

This  term  was  interpreted  to  mean  those  sounds, 

words,  phrases,  and/or  situations  regarded  by  children  as 

humorous.  According  to  Norvell,  this  meant  that  humor  for 

children  should  be  obvious  and  easily  understood,  not 

clever  and  arcane,  such  as  that  found  in  "The  Hunting  of 

the  Snark" •  As  an  example  of  the  kind  of  absurd  humor 

children  find  delightful,  Norvell  mentioned  "Mother  Hubbard" 

and  "Little  Turtle",  by  Vachel  Lindsay. 

Both  Larrick  and  Fenner  seemed  to  support  Norvell' s 

interpretation  of  humor.  Although  Fenner  made  no  attempt 

to  analyze  the  ingredients  of  this  factor,  she  recommended 

44 

nonsense  verse  as  an  introduction  to  poetry.  Larrick,  how¬ 
ever,  discussed  at  some  length  what  she  believed  children 
to  find  humorous.  She  stated  that  children  enjoyed  "new 
concoctions"  in  words,  such  as  the  term  "a  fluff -muffed 
Truffle"  in  Dr.  Seuss*  book  entitled  If  I_  Ran  a  Circus , 
exaggerated  situations,  those  involving  "a  smash-up",  and 

^N  or  veil.  What  Boys  . . . ,  pp  .  136-37. 

^Fenner,  ojd.  cit . ,  p*  174. 
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45 

surprise  endings.  They  also  liked  humor  of  the  more  gentle 

46 

type  such  as  that  found  in  "Whistles",  by  Dorothy  Aldis. 

No  evaluation  of  the  suitability  of  humor  to  grade 

level  appears  possible  on  the  basis  of  either  related 

research,  or  any  expressions  of  opinion  by  the  authors  under 

review,  except  in  very  general  terms.  These  are  admirably 

expressed  by  Josette  Prank’s  statement: 

.  .  .  humor  must  be  direct  and  obvious,  hinging  on  sit¬ 
uations  within  their  range  of  understanding  ...  they 
cannot  understand  .  .  .  mishaps  .  .  .  based  on  exper¬ 
iences  they  have  not  yet  had.  47 

This  statement  will  be  considered  as  the  term  of  reference 
within  which  the  element  of  humor  will  be  evaluated  as  to 
suitability  to  grade  level. 

There  was  considerable  agreement  among  these  writers 
that  humor  is  a  dominant  interest  factor  if  it  is  direct 
and  obvious,  such  as  that  connected  with  surprise  situa¬ 
tions,  "smash-ups"  and  funny  names. 


4^Larrick,  op .  cit . ,  pp .  8-S. 

46Ibid.,  p.  113. 

47 

(1)  Mary  Lou  Austin,  "A  Survey  of  Current  Reading 
Interests  in  Kindergarten  Through  Grade  Three,"  (2)  Develop  - 
ing  Permanent  Interest  in  Reading,  Proceedings  of  the  Annual 
Conference  on  Reading  held  at  the  University  of  Chicago, 

1956,  Vol.  XVIII,  Supplementary  Educational  Monograph  No.  84, 
ed.  Helen  M.  Robinson  (Chicago:  University  of  Chicago  Press, 
1956),  p  „  56,  citing  Josette  Prank,  Your  Child's  Reading 
Today  (New  York:  Doubleday  and  Company,  1954) . 
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Fantasy 


“Fantasy"  was  interpreted  by  the  investigator  to 
mean  poems  with  themes  of  whimsical  speculation  which  defy 
the  laws  of  nature,  as  exemplified  by  the  subjects  of  fair¬ 
ies,  elves,  the  fish  in  Walter  de  la  Mare’s  "Alas,  Alack  l" 
and  similar  topics. 

The  opinions  of  several  writers  seemed  to  substan¬ 
tiate  the  validity  of  fantasy  as  a  factor  of  interest,  sub¬ 
ject  to  certain  conditions  for  children.  Those  of  Duff,  Nor- 
vell,  Larrick,  and  Adams  were  of  significance  as  they  sup¬ 
ported  the  selection  of  this  element  as  an  interest  factor. 

Of  children’s  interests  in  imaginative  themes.  Duff 
observed  ; 

It  is  not  long  before  a  child’s  world  takes  on  a  new 
aimension--he  has  imaginary  playmates  ....  This  is 
the  beginning  of  a  creative  imagining  ...  he  is 
becoming  aware  ...  of  things  beyond  his  seeing. 

Now  he  listens  with  delight  to  .  .  .  Walter  de  la 
Mare’s  "Some  One."  .  .  .  With  the  birth  of  imagina¬ 
tion,  he  begins  all  the  speculations  that  are  the 
concern  of  real  poetry.  48 

Norvell  did  not  discuss  imaginative  themes  as  a 
whole,  but  merely  the  theme  of  fairies  in  poetry  as  an  in¬ 
terest  factor.  Concerning  the  value  of  this  theme  as  one  of 
appeal  to  children,  he  said: 

Fairy  poems  to  succeed  usually  must  depend  on  a 


sure 


^ Annie  Duff, 
with  Books  (New 
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York :  The 
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1,"  A  Family’ s  Plea- 
Press,  19557,  p.  00. 
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lively  story  or  humor,  "The  Little  Elf  Man"  by  John 
Kendrick  Bangs  is  probably  indebted  to  its  touch  of  humor 
for  its  high  rank  among  fairy  poems,  49 

To  support  his  opinion  that  fairy  themes  were  not  popular 

with  children  except  under  the  conditions  mentioned  Norvell 

made  this  statement: 

Attention  is  directed  to  the  great  difference  between 
fairy  stories  and  poems  about  fairies.  It  might  easily 
be  assumed,  and  some  have  made  the  assumption,  that 
just  as  there  is  considerable  correspondence  between 
children's  interests  in  stories  of  adventure  and  in 
poems  of  adventure,  the  same  correspondence  exists 
between  fairy  stories  and  fairy  poems.  An  examination 
of  the  interest  levels  for  these  two  types  reveals 
this  to  be  a  mistake.  The  reason  is  not  difficult  to 
find.  Fairy  stories  are  to  the  child  stories  of  adven¬ 
ture,  wonderful  adventure  in  which  he  is  still  prepared 
to  half  believe.  Fairy  poems  deal  not  with  stories  of 
adventure  but  with  the  antics  of  unreal  creatures,  and 
deal  with  them  often  in  a  namby-pamby  fashion  that 
fails  to  interest  boys,  and  frequently  girls,  also.  50 

Larrick's  opinion  supported  that  of  Norvell.  She 
expressed  the  view  that  young  children  in  grade  one  liked 
imaginative  themes  accompanied  by  a  "strong  story  line" 
and  convincing  characters.  She  mentioned  no  fairy  poems 
in  the  list  of  reading  material  for  these  children.  Mother 
Goose  rhymes  were  suggested  for  use,  however.  In  these 
might  be  found  the  everyday  imaginative  content  accompanied 
by  plot  and  characters  such  as  Larrick  has  recommended. 


49Norvell,  op .  cit . ,  p.  136. 
50Ibid.,  pp.  40-41. 
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This  writer  also  pointed  out  through  the  imaginative  quali¬ 
ties  of  a  poem  like  "Fog”,  by  Carl  Sandburg,  "a  new  dimension 

51 

is  added  to  children's  understanding"  of  fog* 

Adams,  too,  held  the  view  that  young  children  liked 
poems  of  everyday  imagination*  They  did  not  like  poems 
dealing  with  fantasy,  as  these  were  exemplified  by  the 
theme  of  fairies,  for  they  usually  had  no  interest  beyond 
their  own  environment*  She  observed  that  their  "imagina¬ 
tion  is  concerned  chiefly  with  familiar,  everyday  things" 

and  "the  fairyland  of  fanciful  make-believe  is  most  appeal- 

52 

ing  a  year  or  two  later"* 

Fantasy  in  poems  for  grade  one  apparently  should 
concern  the  "everyday  imagination"  of  these  children;  the 
theme  of  fairies  itself  seemed  to  have  little  interest  for 
them*  Duff  stated  that  interest  in  fantasy  increased  with 
the  growth  of  a  child's  imagination.  Norvell  declared  that 
this  interest  increased  after  grade  three.  If  these  state¬ 
ments  are  reliable,  one  may  conclude  that:  (l)  fantasy  is 
increasingly  popular  with  children  as  they  progress  through 
the  primary  grades,  (2)  it  may  become  increasingly  imagin¬ 
ative  at  each  of  these  grade  levels;  and  (3)  poems  of 

^Larrick,  ojd*  cit .,  pp  •  10,  122. 

^Bess  Porter  Adams,  About  Children  and  Bo oks  (New 
York:  Henry  Holt  and  Company,  1953),  p*  155« 
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fantasy  are  most  popular  with  children  in  grade  three. 
Suitability  of  fantasy  to  grade  level  will  be  appraised 
within  the  framework  of  references  established  in  the  pre¬ 
ceding  discussion.  The  opinions  of  these  writers  appear 
to  indicate  that  some  assessment  may  be  made  of  the  suita¬ 
bility  of  fantasy  to  grade  level. 

The  selection  of  the  element  of  fantasy  as  a  factor 
that  appeals  to  most  children  appeared  justified  according 
to  the  consensus  expressed  by  the  writers  under  discussion. 
They  agreed  that:  (1)  poems  of  everyday  imagination  appealed 
to  younger  children,  (2)  those  of  more  fanciful  make-believe 
to  older  ones,  and  (3)  both  needed  the  support  of  other  inter¬ 
est  factors  such  as  action,  plot,  or  humor. 

Rhyme  and  Rhythm 

A  number  of  writers  supported  the  opinion  that  most 
children  appeared  to  enjoy  rhythm  and  rhyme  for  its  imagina¬ 
tive  value.  D^gliesh  gave  her  point  of  view  in  these  words: 

Almost  every  child  enjoys  rhyme  and  rhythm.  Very 
little  children  respond  to  the  lilt  and  swing  of  rhymes 
the  vocabulary  of  which  is  quite  beyond  their  compre¬ 
hension.  We  find  two  and  three  year  olds  using  a  kind 
of  rhythmic  chant  as  they  play:  ‘up,  up,  up,'  ’down, 
down,  down,'  and  so  forth.  53 

The  Opies  observed  that  rhyme  needed  neither  wit  nor 

53 

Alice  Da^liesh,  First  Experiences  with  Literature 
(New  York:  Charles  Scribner's  Sons,  1937),  p.  43. 
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sequence  metrical,  an  irregular  one  cadenced,  verse.  No 
poem  was  completely  metrical.  Without  variation  a  poem 
would  be  monotonous  and  unmelodious.  A  good  poet  varies 
his  pattern  by  using  other  metrical  feet.^The  melody  was 
enhanced  by  the  choice  of  words  with  reference  not  only  to 
their  vowel  and  consonant  sounds  but  also  to  their  precise 
meaning,  wrote  Arbuthnot . 6^Lee  said  that  in  the  arrangement 
of  these  words,  "a  poet  strives  for  the  perfect  union  of 
sense  and  sound  ....  This  attention  to  the  sounds  of 
words  separately  and  in  combination”  was  called  tone  color. 

It  included  those  devices  known  as  onomatopoeia  and  allit¬ 
eration,  assonance  and  consonance.  Perhaps  the  simplest  of 

these  is  the  first,  wherein  words  are  used  whose  sounds 

5  a 

suggest  their  meanings.  Arbuthnot  held  the  opinion  that 
words  like  these,  together  with  the  actual  vowel  and  con¬ 
sonant  sounds  in  words,  helped  to  establish  the  swing  of 
the  lines.  These  in  turn  might  suggest  the  action  described, 
or  establish  the  mood,  or  clarify  an  idea.  This  kind  of 
"felt”  movement  is  inseparable  from  the  melody,  and  quite 

62-n  •  j 

Ibid. 

^Arbuthnot ,  The  Arbuthnot . . . ,  loc .  cit . 

64 

Charlotte  I.  Lee,  Oral  Interpretation ,  Second  Edi¬ 
tion  (Boston:  Houghton  Mifflin  Company,  1959),  pp .  411-412. 

° Arbuthnot,  The  Arbuthnot . . . ,  loc .  cit . 
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different  from  the  action  arising  from  the  plot,  as  hereto¬ 
fore  described.  An  example  of  movement  as  a  part  of  melody 
is  found  in  "The  Swing/'  by  Robert  Louis  Stevenson. 

L.  B.  Jacobs  expressed  his  opinion  of  children's 
usual  enjoyment  of  melody  in  these  words: 

In  the  first  place,  children  like  poetry  that  pro¬ 
duces  an  exhilerating  sense  of  melodious  movement 
....  Walter  de  la  Mare  has  called  this  the  'time 
and  runningness'  of  the  poem.  66 

He  believed  that  the  presentation  of  nursery  rhymes  "create 

a  joyous  feeling  of  moving,  doing,  acting"  through  the 

imaginative  appeal  of  melody.0? 

Norvell  stated,  that  younger  children  accepted  poems 
on  the  basis  of  pleasing  rhythm,  melody,  and  imagery  alone. 
Later  the  basis  of  choice  seemed  to  have  changed  for  they 
now  rejected  many  of  these  poems,  presumably  because  of 
unsuitable  content. 

All  good  poetry  sings,  declared  Larrick.  In  some 
poems  the  singing  element  was  not  dominant.  In  others, 
which  she  called  singing  poems,  the  melody  was  the  quality 
for  which  they  would  be  remembered.  Concerning  children's 
interest  in  melody,  Larrick  had  this  to  say* 

Can  children  enjoy  poetry  such  as  this?  Of  course 


Leland  B.  Jacobs,  "poetry  for  Children,"  Elemen¬ 
tary  English  Review  (March,  1950),  p.  156. 

°7Ibid. 
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they  oan.  Sometimes  they  respond  more  quickly  than 
adults  because  they  are  not  so  literal.  Often  they 
are  more  imaginative  and  more  willing  to  accept  the 
poet’s  words  without  exact  translation. 

"Who  has  seen  the  Wind?"  by  Christina  Rossetti, 
is  a  singing  poem  and  children  love  it.  "Some  One", 
by  Walter  de  la  Mare,  is  another.  68 

The  Opies’  collection  of  children’s  lore  and  lang¬ 
uage  contained  many  incantations  invented  by  children  to 
suit  various  moods.  The  Opies’  quoted  this  example  of  a 
derisive  incantation; 

Cry,  Baby,  Cry, 

Punch  him  in  the  eye. 

Hang  him  to  the  Lamp  post 
And  leave  him  there  to  dry. 

Lincoln.  69 

This  and  other  incantations  all  fall  into  the  smooth,  easy, 
musical  cadence,  such  as  the  one  illustrated  by  Claudia 

*70 

Lewis,  who  termed  it  "childhood’s  universal  chant  form"; 


"Ha,  ha  ha  Ha  Ha" 


Norvell  appeared  to  believe  that  young  children  would 
accept  all  melodious  poems,  unless  other  and  stronger  adverse 


P)P> 

Larrick,  ojd.  cit . ,  pp  „  116-17. 

69 

Opies,  op  .  cit . ,  p.  168. 

70 

Claudia  Lewis,  ojd,  cit . ,  p.  25. 
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factors  were  found  therein.  Larrick  supported  his  view, 
but  with  one  important  condition.  She  asserted  that  child¬ 
ren  "who  have  learned  to  en j o y  the  music  of  poetr.y "  ^  italics 

not  in  original]  seemed  to  enjoy  melodious  adult  poetry  too 

71 

if  it  were  read  to  them.  The  somewhat  opposing  points  of 
view  expressed  by  these  writers  and  the  absence  of  other 
directives  appear  to  preclude  the  possibility  of  judging 
the  suitability  of  melody  to  grade  level.  Neither  the 
results  of  preceding  studies  nor  the  opinions  of  these 
authors  indicated  any  exact  method  of  evaluating  melody 
according  to  grade  level. 

The  unanimity  of  opinion  shown  by  these  writers,  as 
well  as  the  testimony  of  the  children's  own  chants,  supported 
the  selection  of  the  quality  of  melody  in  a  poem  as  a  factor 
of  interest  for  the  majority  of  children. 

Imagery 

Lee  defined  Imagery  as  "a  simple  representation,  as 

’the  star';  or  It  may  be  a  more  complex  association,  per- 

m  72 

haps  ...  as  through  simile,  ...  or  through  metaphor," 
or  through  the  numerous  other  forms  of  figurative  language. 
Any  one  of  these  was  found  to  have  associative  values. 

^-kLarrick,  op_.  cit . ,  pp  .  116-17. 

72Lee,  op  .  cit . ,  p.  407. 
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Those  chosen  by  the  poet,  in  Lee's  words: 

....  allow  the  reader  to  enrich  the  subject  matter 
from  his  own  background.  There  must  be  a  sufficiently 
clear  set  of  directions  for  the  imagination  to  follow 
.  .  .  the  association  of  ideas  points  the  way  for  con¬ 
tinuing  enrichment  of  the  various  levels  of  meaning.  73 

The  various  levels  of  meaning  alluded  to  the  differ¬ 
ences  in  appeal  imagery  had  for  a  reader.  The  appeal  of 
imagery  to  young  children  often  seemed  to  be  sensory  in 
origin.  Sensory  imagery  has  many  aspects  and  may  appeal  to 
children's  various  senses  of  sight,  hearing,  taste,  smell, 
and  touch.  Images  of  these  kinds  were  called  respectively 
visual,  auditory,  gustatory,  olfactory,  and  tactual  images. 
In  addition,  Lee  thought  that  kinetic  motion  appealed  to 
children.  Kinetic  imagery  referred  to  large  overt  action 
of  the  muscles.  The  nursery  rhyme  "Jack  be  nimble"  con¬ 
tains  simple  representative  imagery  of  the  kinetic  type. 
Finally,  Lee  held  the  opinion  that  kinesthetic  imagery  was 
appealing  to  children.  It  referred  to  muscle  sense,  or 
muscular  tension  and  relaxation.  She  was  of  the  opinion 

that  kinesthetic  imagery  was  likely  to  be  present  in  almost 

74 

any  poem  with  a  particularly  rich  appeal  for  children. 

In  speaking  of  the  appeal  of  imagery  for  children, 
Larrick  remarked  that  children  were  especially  pleased  to 


73 


74 


'ibid.,  p.  16 


Ibid.,  p.  163 
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discover  a  poem  that  pictured  things  they  have  experienced 

but  have  not  been  able  to  put  into  words.  She  mentioned 

several  such  picture  poems,  among  them  "A  Modern  Dragon," 

75 

by  Rowena  Bennett.  I.arrick  concluded  her  remarks  with 
these  words; 

The  only  problem  with  picture  poems  is  to  select 
those  that  best  fit  the  interests  of  your  class.  Age 
does  not  seem  to  make  as  much  difference  as  taste. 
Six-year-olds  and  ten-year-olds  will  often  appreciate 
the  same  simple  pictures.  76 

Arbuthnot  pointed  out  that  the  literal-minded  child 
did  not  understand  most  figures  of  speech  and  tended  to 
misunderstand  them  much  of  the  time.  She  believed  that  the 
more  involved  forms  of  imagery  perplexed  rather  than  inspired 
very  young  children.  She  advised  that  in  selecting  poems 
for  children,  teachers  should  be  certain  the  figures  of 
speech  in  such  poems  were  brief  and  understandable . 

In  the  collection  of  children’s  rhymes,  expressive 
epithets,  and  nicknames  made  by  the  Opies,  children  them¬ 
selves  used  imagery.  The  authors  observed  that  "occasion- 

7  8 

ally  these  almost  amount  to  poetic  speech" ♦ 


75. 


Larrick,  o£.  cit . ,  p.  Il6. 


76 


Ibid. 


77 

Arbuthnot,  Children  and  Books ,  p.  190. 
^opies,  op.  cit . ,  p.  155* 
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In  estimating  the  suitability  of  imagery  to  grade 
levels,  Larrick  took  the  position  that  poems  containing 
imagery  should  be  chosen  in  terms  of  the  children’s  tastes. 
She  was  of  the  opinion  that  taste  rather  than  age  should 
be  used  as  a  criterion  of  choice.  Arbuthnot  declared  that 
in  choosing  poems  for  children,  teachers  should  be  sure 
that  the  figures  of  speech  in  the  poems  were  brief  and 
easy  to  understand.  Lee  advocated  the  use  of  sensory  imagery 
for  children.  These  recommendations  appear  to  indicate  that 
the  suitability  of  imagery  to  grade  level  possibly  should  be 
rated  in  terms  of:  (a)  probable  interests  of  children  in  a 
particular  grade,  (b)  simplicity  and  brevity  of  imagery,  and 
(c )  sensory  basis  of  imagery.  As  the  terms  of  reference 
these  wr iters  recommended  were  little  more  than  rough  gen¬ 
eralizations,  grade  placement  could  scarcely  be  more  than 
an  estimate. 

The  preceding  writers  were  in  agreement  that  imagery 
appealed  to  the  majority  of  children,  if  they  understood  it. 
To  ensure  comprehension,  Lee  recommended  the  use  of  sensory 
imagery,  Larrick  the  use  of  imagery  suited  to  children’s 
tastes,  ana  Arbuthnot  brief  and  understandable  figures  of 
speech. 

Familiar  Experiences 


This  term  was  interpreted  to  mean  those  themes  in 
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poetry  pertaining  to  experiences  in  which  children  have 
participated  directly.  The  selection  of  this  theme  in 
poetry  as  one  that  appealed  to  children  is  supported  by 
several  writers. 

The  opinions  of  Huff,  an  early  Canadian  writer, 
seemed  worthy  of  note,  As  "the  purpose  of  literature  is 
to  portray  life".  Huff  believed  that  "all  phases  of  child 
life  should  be  reflected" .^9 

Adams,  a  recent  writer,  agreed  that  children  for  the 
most  part  enjoyed  poetry  concerning  their  own  activities  and 
interest.  She  said  that  although  the  young  cnild's  imagin¬ 
ation  was  vivid  and  expanding,  yet  it  was  concerned  chiefly 
with  everyday,  familiar  things  for  he  was  still  living  close 
to  his  home.^ 

Larrick's  observation  indicated  that  this  theme  was 
of  interest  to  children.  She  believed  that  young  children 

O  -i 

enjoyed  poetry  that  was  related  to  the  events  of  their  day. 

The  Opies '  collection  of  children's  verse  added  the 
weight  of  the  children's  own  testimony  to  the  evidence  of 
this  subject  as  an  interest  factor,  for  these  poems  concerned 

79 

John  S.  Huff,  Child  Life  and  Literature  (Toronto? 

W.  J.  Gage  and  Company,  Limited,  1920),  p.  28. 

80 .  -  .  ,  ,  dc: 

Adams,  on.  cic . ,  p.  155* 

^Larrick,  op.  cit . ,  p.  109 . 
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events  and  people  familiar  to  them.  They  included  poems 

and  chants  about  popular  characters,  playmates,  holidays, 

customs,  teachers,  childhood  experiences,  and  superstitions. 

Finally,  Language  Arts  for  Today 1 s  Children  supported 

8? 

the  value  of  this  theme  as  one  that  children  enjoy. 

Teachers  were  advised  that  poetry  should  be  a  part  of  every 
day’s  experience.  For  instance,  teachers  were  told  that 
when  a  child  brings  a  turtle  to  school,  they  should  recall 
Vachel  Lindsay’s  poem,  "The  Little  Turtle”. 88 

The  broad  generalizations  that  this  theme  should  be 
related  to  their  own  interests  seemed  to  be  the  only  direc¬ 
tive  given  as  a  means  of  assessing  the  suitability  of  this 
theme  to  grade  level.  Such  an  appraisal  can  be  made  only 
within  the  broad  areas  of  the  average  child’s  interests  at 
each  grade  level. 

Jersild  conducted  several  studies  to  investigate 
children’s  interests Ccl4ie  drew  a  number  of  conclusions  from 
the  findings  of  these  studies.  According  to  Jersild,  child¬ 
ren  in  grade  one  were  concerned  with  the  here  and  now,  the 

° "Language  Arts  for  Today ’ s  Children,  loc .  cit . 

83ibid. 

u^Arthur  T.  Jersild  ert  al,  Child  Development  and  the 
Curriculum.  Bureau  of  Publications,  Teachers  College, 

Columbia  University  (New  York:  Bureau  of  Publications, 
Teachers  College,  191+6),  p.  7° 
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immediate  past  and  the  near  future,  and  their  own  homes  and 
possessions.  Children  in  the  second  grade  were  also  inter¬ 
ested  in  their  own  activities,  but  they  were  interested  in 
the  community  as  it  concerns  them,  too.  Children  in  grade 
three  began  to  show  an  interest  in  other  people,  times  and 

places.  They  showed  a  new  interest  in  public  characters  of 

gd 

today,  instead  of  only  those  in  the  immediate  environment. 
Jersild  w as  careful  to  point  out  that  the  findings  from  his 
study  were  general  indications  of  children’s  interests  only. 
Factors  of  intelligence  and  experiential  background  also 
influenced  children’s  interests  . u Jersild ’  s  generalizations 
concerning  children's  interests  can  be  considered  only  as  a 
rough  framework  of  possible  references  within  which  to  judge 
the  suitability  of  this  theme  to  grade  level.  Neither  the 
results  of  related  studies  nor  the  opinions  vouchsafed  by 
these  authors  has  shown  any  specific  determinant  of  proper 
grade  placement  relative  to  the  theme  of  familiar  exper¬ 
iences  . 

These  writers  unanimously  agreed  that  familiar 
experiences  as  a  theme  in  poetry  appealed  to  most  children. 
The  collection  of  children’s  own  verse  by  the  Opies  added 
the  weight  of  the  children's  testimony  as  evidence  of  the 


6%bid.,  pp.  102-109. 


'Ibid.,  p.  7 
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value  of  this  interest  factor. 


Animal  Themes 

This  term  was  considered  to  include  animals,  wild  or 
tame,  realistic  or  humanized,  used  as  the  theme  of  a  poem. 
Several  writers  in  the  field  of  children’s  literature  concurred 


that  children  usually  enjoyed  animal  themes  in  poems. 

Fenner  expressed  the  opinion  that  children  liked  both 
real  and  fanciful  animal  poems.  They  especially  enjoyed 
talking  animals  as  these  were  found  portrayed  in  Mother 
Goose  rhymes,  Johnny  Crow’s  Garden,  and  verses  like  those 
by  Laura  E.  Richards: 


Once  there  was  an  elephant 

Who  tried  to  use  the  telephant- 

No  l  No  ’.  I  mean  an  elephone 

Who  tried  to  use  the  telephone.  87 


Fenner  stated  that  children  also  enjoyed  poems  of  real  animals: 


Children  seem  to  feel  close  to  little  animals.  They 
anguish  with  them  and  rejoice  when  things  turn  out  all 
right.  Cruelty  to  animals  they  will  not  tolerate.  They 
can  take  better  man’s  cruelty  to  man.  Stories  of  child¬ 
ren  and  their  pets,  of  faithful  dogs,  of  clever,  cute 
cats,  of  tame  deer  and  racoons,  of  monkeys  and  elephants, 
never  seem  to  lose  their  popularity.  88 


Altstetter  was  another  writer  who  attested  to  human¬ 


ized  animals  as  a  source  of  appeal: 

Children  accept  with  delight  animals  that  can  talk 


87 


Fenner,  on.  cit.,  pp .  174-75* 


88 


Ibid.,  p.  106 
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and  people  who  can  talk  to  animals.  The  defying  of 
natural  physical  laws  is  a  source  of  pleasure  to  child¬ 
ren  almost  without  exception  as  they  meet  it  in  the 
pages  of  books.  The  wish  fulfillment  of  the  race  claims 
its  own  in  each  generation.  89 

Altstetter's  obvervation  that  children  were  always  contem¬ 
porary  with  their  world  seemed  to  imply  that  children,  in 

addition,  probably  would  be  usually  interested  also  in  poems 

90 

that  deal  with  real  animals.'' 

In  choosing  poems  with  this  theme  for  children,  Nor- 
vell  recommended  that  teachers  should  recognize  the  value  of 
humanized  animals  as  an  interest  factor.  He  considered 
animals  to  be  a  dominant  factor  of  interest  in  children’s 

poems,  unless  the  animals  were  repulsive  in  some  way  to  a 

91 

child. 

No  assessment  was  possible  of  the  suitability  of  this 
theme  to  grade  level.  Nothing  specific  concerning  grade 
placement  of  poems  with  animal  poems  resulted  from  either 
studies  in  the  field,  or  the  opinions  of  these  writers. 

The  studies  of  children’s  preferences  in  the  content 
of  poetry  indicated  that  animals  rank  high  as  an  interest 

®%abel  F.  Altstetter,  ”The  Importance  of  Knowing 
Both  Children  and  Books,”  Children  and  Literature.  Bulletin 
of  the  Association  for  Childhood  Education  (Washington; 
Association  for  Childhood  Education,  1946),  p.  7. 

9QIbid. ,  p.  8. 

^Norvell,  op_.  c it . ,  pp  .  183,  137. 
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factor.  The  consensus  among  writers  in  the  field  of  child¬ 
ren's  literature  seemed  bo  be  that  young  children  particular¬ 
ly  enjoyed  the  theme  of  humanized  animals.  Poems  of  real 
animals  pleased  them  too. 

Nature  Themes 

This  term  was  interpreted  to  mean  the  theme  of  a 
poem  as  it  concerns  any  aspect  of  nature,  realistic  or 
personified.  It  was  considered  as  a  theme  of  appeal  to 
children  if  it  were  accompanied  by  one  or  more  other  interest 
factors.  Several  experts  agreed  that  nature  was  an  element 
of  interest  to  most  children,  subject  to  certain  conditions. 

Norvell  recommended  that  a  skeptical  attitude  toward 
poetry  without  action  was  justified  in  the  selection  of 
nature  poems.  He  advised  teaching  only  those  which  were 
juvenile,  or  known  by  n adequate1'  studies  to  be  enjoyed  by 
children.  He  declared  that  unless  such  precautions  were 
taken  a  large  number  of  nature  poems  would  be  disliked  by  a 
large  proportion  of  children. ^Norvell  concluded  his  recom¬ 
mendations  concerning  the  selection  of  these  poems  with  this 
statement ; 

Nature  poems  usually  fail  ...  to  Interest  children. 
When  they  do  succeed,  their  appeal  may  be  through  per¬ 
sonification,  a  favorable  interest  factor  with  young 

92 


Ibid.,  p.  I3I1. 
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children.  "Dewdrop"  by  Mary  P.  Butts  .  .  .  and  "Little 
White  Lily"  by  George  Macdonald  .  .  .  are  good 
examples.  93 

Adams  declared  that  children  from  six  to  eight  years 
old  were  always  interested  in  nature,  for  they  were  curious 
to  know  how  animals  live  and  work. 94-Relative  to  the  interests 
of  grade  three  children  in  nature,  Adams  wrote: 

He  is  very  close  to  nature,  young  enough  to  feel  a 
part  of  the  world  of  animals,  flowers,  rain,  and  wind- 
old  enough  to  sense  the  mystery  which  surrounds  every 
form  of  life.  He  can  almost  believe  that  .  .  .  the 
wind  rushes  past  on  invisible  horses  ....  95 

Arbuthnot  was  another  author  who  voiced  the  opinion 
that  children  liked  nature  poems  if  these  interpreted  nature 
as  children  did.  As  an  example  of  such  an  interpretation, 
she  mentioned  the  poem  entitled  "Horse"  by  Elizabeth  Maddox 
Roberts.  She  observed  that  children  especially  liked  it 
and  also  "Mrs.  Peck-Pigeon"  .^They  enjoyed  the  funny  bobbing 
of  the  pigeon  and  its  teetering  steps  as  these  were  suggested 
by  the  words  and  lines  of  this  poem. 9? 

Norvell  suggested  that  nature  poems,  of  the  kinds  he 
had  suggested,  were  popular  in  all  the  primary  grades.  For 

^Ibid. ,  pp.  13lj.-36. 

'^Adams,  ojo.  cit . ,  pp.  178-79.  ^Ibid. 

96  , 

n.rbuthnot.  Children  and  Books ,  p.  143  • 

9 ^Ibid . ,  p .  l40 . 
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that  reason,  probably  a  nature  poem  that  pleased  children  of 
one  primary  grade  would  be  popular  with  children  in  the  other 
primary  grades  as  well.  Consequently,  these  poems  will  not 
be  appraised  for  grade  placement  unless  they  appear  unsuit¬ 
able  because  of  negative  elements  within  the  poem.  No  other 
specific  method  of  assessing  the  suitability  of  these  poems 
to  grade  level  was  expressed  by  these  writers  nor  in  the 
studies  reviewed. 

The  writers  under  review  agreed  that  nature  themes 
in  poetry  usually  appealed  to  children  if  nature  were  per¬ 
sonified,  and  if  juvenile  poems  or  those  known  to  be  popular 
with  children,  were  chosen  for  presentation. 

In  this  section,  criteria  'were  established  according 
to  the  findings  of  educational  research  studies.  These 
showed  several  factors  of  appeal  to  children.  For  purposes 
of  discussion,  the  interest  factors  were  organized  under 
the  headings  of  action,  humor,  fantasy,  rhythm  and  rhyme, 
melody,  imagery,  familiar  experiences,  animal  themes  and 
nature . 


This  chapter  included  the  establishment  of  certain 
criteria  evaluating  the  qualities  of  good  poetry  and  its 
appeal  to  children.  The  literary  criteria  established  were 
comprised  of  unity,  style,  tone,  sincerity,  fulfillment  of 
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expectations,  and  universal  appeal.  Those  established 
according  to  the  findings  of  educational  research  studies 
included  action,  humor,  fantasy,  rhyme  and  rhythm,  melody, 
imagery,  familiar  experiences,  animal  themes,  and  nature. 
These  criteria  will  be  used  in  Chapter  V  for  the  purpose 
of  evaluating,  from  a  literary  standpoint,  and  according  to 
the  findings  of  educational  research  studies,  the  five  poems 
taught  most  often  in  each  of  the  primary  grades  of  the 
schools  of  Alberta. 
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CHAPTER  V 


PRESENTATION,  ANALYSIS,  AND  EVALUATION  OF  THE 
RESULTS  OF  THE  QUESTIONNAIRES 

The  results  of  the  questionnaires  were  presented  and 
analyzed.  The  five  poems  most  frequently  taught  in  grades 
one,  combined  one  and  two,  two,  and  three  were  evaluated 
according  to  literary  criteria  and  the  findings  of  educational 
research  studies, 

I.  PRESENTATION  AND  ANALYSIS  OF  THE  RESULTS 
OF  THE  QUESTIONNAIRES 

When  the  completed  questionnaires  were  received,  it 
was  necessary  to  compile  the  data  in  order  to  ansvi/er  certain 
questions  stated  previously  in  Chapter  I.  To  prevent  the 
distortion  of  the  sampling  a  planned  procedure  was  used. 

Method  of  Compiling  Data 

As  the  completed  questionnaires  were  received,  they 
were  dated  and  classified  by  major  divisions  according  to 
the  kind  of  school.  Secondly,  the  questionnaires  in  each  of 
these  three  categories  were  classified  further  according  to 
the  sub-group  of  the  type  of  school,  within  a  major  division, 
to  which  each  belonged.  Finally,  they  were  classified 
according  to  grades  or  combinations  of  grades. 
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Two  hundred  sixty-eight  questionnaires  were  U3ed  to 
obtain  a  ten  per  cent  sampling*  To  arrive  at  this  sampling, 
the  first  replies  received  were  taken  until  the  minimum  num¬ 
ber  required  for  the  predetermined  proportions  was  reached. 

The  returns  of  the  questionnaires  were  compiled  for 
each  grade,  or  combination  of  grades,  in  each  type  of  school 
in  each  major  division* 


Presentation  and 
Analysis  of  Data 

In  the  presentation  of  the  data  to  show  the  poems 
taught  in  Division  One,  several  procedures  were  necessary: 

1.  The  number  of  poems  in  each  part  of  each  of  the 

questionnaires  returned  was  counted  according 
to  grades  or  combinations  of  grades* 

2.  The  titles  of  the  poems  in  each  part  of  each  of 

the  questionnaires  returned  were  counted  for 
grades  one,  one  and  two,  two,  and  three. 

3.  The  titles  of  the  poems,  and  the  number  of  times 

each  was  taught,  were  compiled  for  each  of 
these  grades. 

4.  A  list  then  was  made  of  the  five  poems  most  fre¬ 

quently  taught  in  each  of  these  groups  of 
grades  for  purposes  of  evaluation  later. 

No  more  than  five  poems  for  each  grade  were  listed  for 
two  reasons.  Firstly,  the  total  number  of  poems  taught  in 
each  of  these  grades  was  so  extensive  that  an  evaluation  of 
the  entire  number  was  manifestly  impossible  within  the  scope 
of  a  thesis.  Secondly,  the  number  of  times  other  poems  were 
taught  was  so  few  that  they  appeared  to  be  of  little  value 
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as  an  indication  of  the  poetry  most  commonly  taught  in  the 
province. 

The  number  of  questionnaires  returned  and.  the  per¬ 
centages  used  in  each  sub-group  within  each  major  kind  of 
school  is  shown  in  Table  III,  page  79. 

To  obtain  a  ten  per  cent  sampling  of  268  primary 

teachers  in  the  proportions  determined  in  Table  II,  page  30, 

the  following  formula  was  used: 

"x"  questionnaires 
_ sent  out _ x  268 

500 

The  total  number  of  questionnaires  sent  to  each  kind  of 
schools  was  used  in  computing  the  ratio  of  99:139:30  from 
this  formula. 

The  sampling  in  some  of  the  sub-groups  within  the 
major  kinds  of  schools  was  approximately  more  or  approxi¬ 
mately  less  than  ten  per  cent.  Because  of  the  small  number 
of  returns  from  one  room  schools  in  divisions  and  counties, 
only  a  five  per  cent  sampling  was  possible. 
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TABLE  III 

QUESTIONNAIRES  RETURNED  AND  NUMBER  USED  IN  SAMPLING 
IN  EACH  SUB-GROUP  WITHIN  EACH  MAJOR  DIVISION 
OP  KINDS  OP  SCHOOLS 


No.  of  questionnaires  Percentage  No.  used  in 
Kind  of  school  distributed  returned  returned  sampling 


City  Schools 


a . 

Public 

150 

111 

74 

81(10#+) 

b. 

Separate 

55 

54 

97.14 

18(10#-) 

Sub-total 

School  Divisions 
and  Counties 

185 

145 

78 

99(10#) 

a. 

One  room 

16 

4 

25 

4(5#) 

b. 

Two  to  four  rooms 

36 

26 

72 

20(10#+) 

c  . 

Five  to  eight  rooms 

51 

48 

91 

31(10#+) 

d. 

Nine  or  more  rooms 

157 

113 

72 

84(10#) 

Sub-total 

Independent  School 
Districts 

260 

191 

73.46 

139(10#) 

a. 

Public  town 

28 

27 

96.43 

15(10#) 

b. 

Separate  town 

8 

4 

50 

4(10%) 

c . 

Public  village 

5 

4 

80 

3(10#+) 

d. 

Separate  village 
(plus  "gM ) 

2 

1 

50 

1(10%-) 

e  • 

Consolidated 

9 

9 

100 

5(10%+) 

f . 

Public  rural 

3 

3 

100 

2(10#+) 

g. 

Separate  rural 

_0 

_0 

0 

_0 

Sub-total 

55 

48 

87.28 

30(10$) 

Total 

500 

384 

77 

268 
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Table  IV,  page  80,  shows  the  average  number  of  poems 
taught  during  a  year  in  each  of  grades  one,  two,  and  three 
in  eighty-one  classrooms  in  city  public  schools. 


TABLE  IV 


AVERAGE  NUMBER  OP  POEMS  TAUGHT  DURING  A  YEAR  IN  EACH 
OF  GRADES  ONE,  TWO,  AND  THREE  IN  CLASSROOMS 


OP  CITY  PUBLIC  SCHOOLS 

Additional 

No.  of 

Average  No. 

No.  of 

Poems  selected 

poems 

poems 

of  poems 

Grade 

classrooms 

from  checklist 

listed  by 

taught 

taught 

teach er  s 

per  room 

One 

27 

838 

117 

955 

35.4 

Two 

27 

685 

128 

813 

30.1 

Three 

27 

471 

115 

586 

21.7 

Total 

81 

1994 

360 

2354 

29.1 

The  findings  from  the  data  in  this  table  indicated 
that  in  city  public  schools,  the  number  of  poems  taught  dur¬ 
ing  a  year  was  4.3  per  cent  less  in  grade  two  than  in  grade 
one;  8*4  per  cent  less  in  grade  three  than  in  grade  two;  and 
13.7  per  cent  less  in  grade  three  than  in  grade  one.  The 
average  number  of  poems  taught  in  city  public  schools  during 
a  school  year  was  29.1. 

The  average  number  of  poems  taught  during  a  year  in 
each  of  grades  one,  two,  and  three  in  six  classrooms  of 
city  separate  schools  is  shown  in  Table  V,  on  page  81. 


c 


. 


„ 


, 

‘  0  •. 

:  3 


*■ 


;  xi 

■ 


v 


O  .» 


. 


.  . 

0-  ,  \:I :  .  .  .:.o  '■  ... 


O  r  jfc  3  _  ••  • 


. 

*  .  ' 

d  a 

.  O  ’I  -j  t  t  .  • 


■ 


.0 


81 


TABLE  V 


AVERAGE  NUMBER  OP  POEMS  TAUGHT  DURING  A  YEAR  IN  EACH  OP 
GRADES  ONE,  TWO,  AND  THREE  IN  CLASSROOMS  OP 
CITY  SEPARATE  SCHOOLS 


Grade 

No.  of 
classrooms 

Poems  selected 
from  checklist 

Additional 
poems 
listed  by 
teachers 

No.  of 

poems 

taught 

Average  No. 
of  poems 
taught 
per  room 

One 

6 

188 

22 

210 

35.0 

Two 

6 

146 

36 

182 

30.7 

Three 

6 

118 

29 

147 

24.5 

Total 

18 

452 

87 

539 

30.1 

The  findings  from  the  data  in  this  table  indicated 
that  in  city  separate  schools  the  average  number  of  poems 
taught  during  a  year  w as  30.1.  The  number  of  poems  taught 
was  approximately  4.3  per  cent  less  in  grade  two  than  in 
grade  one;  approximately  10,2  per  cent  less  in  grade  three 
than  in  grade  two;  and  approximately  10.5  per  cent  less  in 
grade  three  than  in  grade  one. 

According  to  the  findings  of  the  data  of  all  city 
schools  sampled,  approximately  the  same  number  of  poems  a 
year  was  taught  in  both  types  of  sub-groups  of  schools. 

A  similar  decrease  in  the  number  of  poems  taught  in  each 
successive  gpade  level  was  noted  for  both  sub-groups. 

Table  VI  summarizes  the  number  of  poems  taught  dur¬ 
ing  a  year  in  assorted  grades  from  one  to  nine  in  four  one 
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room  schools  in  school  divisions  and  counties. 


TABLE  VI 

AVERAGE  NUMBER  OP  POEMS  TAUGHT  DURING  A  YEAR  IN  ASSORTED 
GRADES  PROM  ONE  TO  NINE  IN  ONE  ROOM  SCHOOLS  IN 
SCHOOL  DIVISIONS  AND  COUNTIES 


No .  of 

Grade  classrooms 

Poems  selected 
from  checklist 

Additional 
poems 
listed  by 
teachers 

No  o  of 

poems 

taught 

Average  No. 
of  poems 
taught 
per  room 

Assorted  4 

grades 
from  one 
to  nine 

130 

9 

139 

34.8 

The  findings  from  the  data  in  Table  VI  on  page  82, 

indicated  that  an  average  of  34,8  poems  were  taught  during  a 

year  in  Division  One  in  one  room  schools  in  school  divisions 

and  counties.  About  twenty-nine  poems  a  year  were  taught  in 

Division  One  in  city  separate  and  public  schools.  The  effect 

on  the  number  of  poems  taught  when  Division  One  children  were 

in  the  same  room  with  combinations  of  higher  grades  seemed 

to  be  salutary  rather  than  dilatory,  29,2  x  100  =  85.1$  as 

34.8 

many  poems  were  taught  in  city  schools  as  in  one  room  schools. 
The  findings  from  the  data  pertaining  to  one  room  schools, 
however,  were  based  on  a  five  per  cent,  instead  of  a  ten  per 
cent,  sampling.  For  that  reason  they  could  not  be  considered 
entirely  representative  of  these  schools. 
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Tho  average  number  of  poems  taught  in  rooms  of  com 
bined  grades  in  twenty  classrooms  of  two  to  four  room 
schools  in  school  divisions  and  counties  is  summarized  in 
Table  VII,  on  page  84. 
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TABLE  VII 

AVERAGE  NUMBER  OF  POEMS  TAUGHT  DURING  A  YEAR  IN  COMBINED 
GRADES  IN  CLASSROOMS  OF  TWO  TO  FOUR  ROOM  SCHOOLS 
IN  SCHOOL  DIVISIONS  AND  COUNTIES 


Additional  No.  of  Average  No. 


No.  of 

Grade  classrooms 

Poems  selected 
from  checklist 

p  o  ems 
listed  by- 
teachers 

poems 

taught 

of  poems 
taught 
per  room 

One  and 
two 

6 

191 

14 

205 

34.2 

One,  two, 
and  three 

2 

64 

23 

87 

43.5 

Two  and 
three 

2 

17 

5 

22 

11.0 

Three  and 
four 

3 

149 

0 

149 

49.7 

Three, 
f  o'Ur ,  and 
five 

2 

27 

5 

32 

16.0 

One,  two, 
three,  and 
four 

5 

121 

0 

121 

24.2 

Total 

20 

569 

47 

616 

30.8 
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The  findings  from  the  data  in  Table  VII,  page  84, 
showed  that  the  average  number  of  poems  taught  per  year  was 
30.8,  A  comparison  of  this  number  with  the  30 .1  taught  in 
city  separate  schools  (Table  V,  page  81)  and  the  29.1 
(Table  IV,  page  80)  taught  in  city  public  schools,  revealed 
that  the  number  of  poems  taught  in  classrooms  of  combined 
grades  differed  very  little  from  the  number  taught  in  class 
rooms  of  single  grades  in  the  various  types  of  schools 
examined. 

Table  VIII,  page  86,  indicates  the  average  number  of 
poems  taught  during  a  year  in  each  of  grades  one,  two,  and 
three  and  combined  grades  in  thirty-one  classrooms  of  five 
to  eight  room  schools  in  school  divisions  and  counties. 
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TABLE  VIII 

AVERAGE  NUMBER  OP  POEMS  TAUGHT  DURING  A  YEAR  IN  EACH  OP 
GRADES  ONE,  TWO,  AND  THREE,  AND  COMBINED  GRADES  IN 
CLASSROOMS  OP  FIVE  TO  EIGHT  ROOM  SCHOOLS 
IN  SCHOOL  DIVISIONS  AND  COUNTIES 


No.  of 

Grade  classrooms 

Poems  selected 
from  checklist 

Additional 
poems 
listed  by- 
teachers 

No.  of 

poems 

taught 

Average  No. 
of  poems 
taught 
per  room 

One 

8 

368 

81 

449 

56.1 

One  and 
two 

7 

368 

14 

382 

54.6 

Two 

6 

119 

29 

148 

24.7 

Two  and 
three 

5 

124 

11 

135 

27  o0 

Three 

5 

162 

41 

203 

40.6 

Total 

31 

1141 

176 

1317 

42.5 
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According  to  the  findings  from  the  data  in  Table 
VIII,  page  86,  an  average  of  42.5  poems  a  year  were  taught 
in  the  classrooms  of  five  to  eight  room  schools.  A  slightly 
greater  number  of  poems  appeared  to  be  taught  in  the  class¬ 
rooms  of  this  sub-group  of  schools  than  in  either  one  room  or 
two  to  four  room  schools  in  school  divisions  and  counties. 

The  findings  from  the  data  also  showed  that  the  aver¬ 
age  number  of  poems  taught  during  a  year  in  grade  three  was 
greater  than  the  number  taught  in  grade  two.  These  findings 
were  not  consistent  with  the  ones  revealed  in  Table  IV,  page 
80,  and  Table  V,  page  81,  for  the  same  grades  in  city  public 
and  city  separate  schools.  The  average  number  of  poems  taught 
during  a  year  in  grade  three  decreased  from  the  number  taught 
in  grade  one  in  these  schools. 

The  average  number  of  poems  taught  during  a  year  in 
classrooms  of  combined  grades  varied  from  group  to  group  of 
these  classrooms.  The  average  number  of  poems  taught  during 
a  year  in  the  total  number  of  classrooms  of  combined  grades 

in  five  to  eight  room  schools  was  582  155  or  45.1*  The 

12 

average  number  of  poems  taught  in  all  classrooms  of  single 

grades  in  this  sub-group  of  schools  was  449  +  148  -f  205  or 

19 

42.1.  The  data  for  these  averages  was  computed  from  the 
findings  of  data  in  Table  VIII.  According  to  these  find¬ 
ings,  very  little  difference  was  discernible  in  the  average 
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number  of  poems  taught  in  eaoh  kind  of  classroom. 

The  average  number  of  poems  taught  during  a  year  in 
each  of  grades  one,  two,  three,  and  combined  grades,  in 
classrooms  of  nine  or  more  room  schools  in  school  divisions 
and  counties  is  summarized  in  Table  IX,  page  89. 
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TABLE  IX 

AVERAGE  NUMBER  OF  POEMS  TAUGHT  DURING  A  YEAR  IN  EACH  OF 
GRADES  ONE,  TWO,  AND  THREE,  AND  COMBINED  GRADES  IN 
CLASSROOMS  OF  NINE  OR  MORE  ROOM  SCHOOLS 
IN  SCHOOL  DIVISIONS  AND  COUNTIES 


No  •  of 

Grade  classrooms 

Poems  selected 
from  checklist 

Additional 
poems 
listed  by- 
teachers 

No  .  of 

poems 

taught 

Average  No  <> 
of  poems 
taught 
per  room 

One 

28 

1127 

106 

1233 

44.0 

One  and 
two 

5 

328 

16 

344 

68.8 

Two 

24 

758 

180 

938 

39.1 

Two  and 
three 

5 

73 

40 

113 

22.6 

Three 

20 

463 

73 

536 

26.8 

Three  and 
four 

2 

40 

8 

48 

24.0 

Total 

84 

2789 

423 

3212 

38.2 
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The  findings  from  data  in  Table  IX,  page  89,  revealed 

that  fewer  poems  were  taught  in  each  successive  grade  of 

Division  One  in  nine  or  more  room  schools.  The  average 

number  of  poems  taught  in  classrooms  of  single  grades  was 

1255  4-  958  +  556  or  57.6.  In  combined  grades  an  average 
72 

of  544  -f  115  48  or  42.1  poems  were  taught  during  the 

12 

year.  In  classrooms  of  single  grades,  57.6  x  100  =.  89.5$> 

42.1 

as  many  poems  were  taught  as  in  those  of  combined  grades. 

The  average  number  of  poems  taught  in  Division  One  was  58.2. 
According  to  the  findings  of  the  data  on  all  school  divi¬ 
sions  and  counties  sampled,  a  greater  number  of  poems  was 
taught  in  the  two  larger  sub-groups  than  in  the  two  smaller 
sub-groups  of  schools  within  school  divisions  and  counties. 

No  marked  change  in  tile  number  of  poems  taught  in 
classrooms  of  combined  grades  could  be  determined.  Very 
little  decrease  in  the  number  of  poems  taught  In  grade  three 
could  be  noted  over  that  taught  in  grade  two.  A  gradual 
decrease,  however,  was  noted  in  the  number  of  poems  taught 
in  each  successive  grade  level. 

In  Table  X,  page  91,  the  number  of  poems  taught  dur¬ 
ing  a  year  in  each  of  grades  one,  two,  and  three,  in  five 
classrooms  of  public  town  schools  in  independent  school 
districts  is  summarized,, 
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TABLE  X 

AVERAGE  NUMBER  OP  POEMS  TAUGHT  DURING  A  YEAR  IN  EACH  OP 
GRADES  ONE ,  TWO,  AND  THREE,  IN  CLASSROOMS  OP 
PUBLIC  TOWN  SCHOOLS  OP  INDEPENDENT 
SCHOOL  DISTRICTS 


Grade 

No  •  of 
classrooms 

Additional 

Poems  selected  poems 

from  checklist  listed  by 

teachers 

No  •  of 

poems 

taught 

Average  No. 
of  poems 
taught 
per  room 

One 

5 

202 

23 

225 

45.0 

Two 

5 

115 

20 

135 

27.0 

Three 

5 

46 

33 

79 

15.8 

T  otal 

15 

363 

76 

439 

29.3 

Findings 

from  the  data  contained  in 

Table  X,  page  91, 

disclosed  a  number  of  apparent  trends.  First,  the  number  of 
poems  taught  in  grade  one  was  greater  than  the  total  for 
both  grades  two  and  three.  Secondly,  the  number  of  poems 
taught  decreased  with  each  successive  grade.  According  to 
the  findings,  a  seeming  paucity  existed  in  the  number  of 
poems  taught  in  the  third  grade  in  these  schools.  The 
average  number  of  poems  (29.3)  taught  in  Division  One  of 
public  town  schools  in  independent  school  districts,  how¬ 
ever,  did  not  seem  to  be  appreciably  lower  than  the  number 
taught  in  the  preceding  types  of  schools  examined.  Neither 
did  the  number  of  poems  taught  in  these  classrooms  of  single 
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grades  appear  to  differ  sufficiently  from  the  number  taught 
in  combined  grades  to  indicate  any  discernible  trends. 

In  Table  XI,  page  92,  a  summary  is  made  of  the  average 
number  of  poems  taught  in  each  of  grades  one,  two,  and  three 
classrooms  of  separate  town  schools  in  independent  school 
districts . 


TABLE  XI 

AVERAGE  NUMBER  OP  POEMS  TAUGHT  DURING  A  YEAR  IN  EACH  OP 
GRaDE  ONE,  TWO,  AND  THREE  IN  CLASSROOMS  OP 
SEPARATE  TOWN  SCHOOLS  IN  INDEPENDENT 
SCHOOL  DISTRICTS 


Additional  No.  of  Average  No. 


No.  of  Poems  selected  poems 

Grade  classrooms  from  checklist  listed  by- 

teachers 

poems 

taught 

of  poems 
taught 
per  room 

One 

2 

86 

19 

105 

52.5 

Two 

1 

51 

8 

39 

39.0 

Three 

1 

11 

5 

16 

16.0 

Total 

4 

128 

32 

160 

40.0 

The  findings  from  data  in  Table  XI,  disclosed  similar 
trends  to  those  revealed  in  the  findings  from  data  pertaining 
to  the  other  types  of  schools  hitherto  surveyed.  Firstly,  a 
smaller  number  of  poems  was  taught  with  each  advancing  grade. 
Secondly,  the  average  number  taught  in  Division  One  in  each 
sub-group  of  school  examined,  was  similar.  An  appreciably 
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smaller  number  of  poems  was  taught  In  the  third  grade  of 
this  sub-group  of  school  than  in  the  others  surveyed.  The 
findings  from  the  data  of  this  sub-group  of  schools  in 
independent  school  districts  could  be  considered  of  impor¬ 
tance  only  as  they  were  found  to  substantiate  the  findings 
emerging  from  the  data  of  the  sampling  as  a  whole. 

The  average  number  of  poems  taught  during  a  year  in 
grade  one,  combined  grades  one  and  two,  and  combined  grades 
three  and  four  in  classrooms  of  public  village  schools  in 
independent  school  districts  is  summarized  in  Table  XII, 
page  93. 


TABLE  XII 

AVERAGE  NUMBER  OP  POEMS  TAUGHT  DURING  A  YEAR  IN  GRADE 
ONE,  AND  COMBINED  GRADES  IN  CLASSROOMS  OP 
PUBLIC  VILLAGE  SCHOOLS  OP  INDEPENDENT 
SCHOOL  DISTRICTS 


No.  of 

Grade  classrooms 

Poems  selected 
from  checklist 

Additional 
poems 
listed  by 
teachers 

No.  of  Average  No. 
poems  of  poems 

taught  taught 

per  room 

One 

1 

54 

6 

60 

60.0 

Two  and 
three 

1 

24 

4 

28 

28.0 

Three  and 
four 

1 

9 

0 

9 

9.0 

Total 

3 

87 

10 

97 

32.3 
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Individually,  the  findings  from  the  data  for  each 
of  these  classrooms  was  probably  representative  of  the  teach¬ 
ing  of  individual  teachers,  rather  than  of  these  types  of 
schools.  Two  trends  were  apparent  from  the  findings  pertain¬ 
ing  to  public  village  schools.  The  number  of  poems  taught 
in  each  successive  grade  was  less  than  in  the  previous  grade. 
Wo  appreciable  difference  in  the  number  of  poems  taught  in 
classrooms  with  combined  grades  and  in  those  with  single 
grades  was  evident.  Lastly,  approximately  the  same  number 
of  poems  was  taught  during  a  year  in  Division  One  in  this 
sub-group  of  schools  as  in  other  sub-groups  surveyed. 

A  summary  is  made  in  Table  XIII,  page  95,  of  the  num¬ 
ber  of  poems  taught  during  a  year  in  one  classroom  of  grades 
one,  two,  and  three  in  a  separate  village  school  in  inde¬ 
pendent  school  districts.  A  separate  sampling  of  separate 
rural  schools  was  not  taken  because  none  was  in  existence  in 
the  province  at  the  time  the  questionnaires  were  sent  out. 
This  sub-group  was  included  under  separate  village  schools 
to  show  such  a  sub-group  of  schools  had  been  in  existence 
at  one  time  and  might  be  again,  for  it  still  remains  in 
government  statistical  reports. 
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TABLE  XIII 


AVERAGE  1MUMBER  OF  POEMS  TAUGHT  DURING  A  YEAR  IN  A  GRADE 
ONE,  TV/O,  AND  THREE  CLASSROOM  IN  A  SEPARATE 
VILLAGE  SCHOOL  OF  INDEPENDENT 
SCHOOL  DISTRICTS 


No.  of 

Grade  classrooms 

Poems  selected 
from  checklist 

Additional 
poems 
listed  by 
teachers 

No  •  of 

poems 

taught 

Average  No. 
of  poems 
taught 
per  room 

One ,  1 

33 

4 

37 

37.0 

two,  and 

three 

The  data  in  Table  XIII,  page  95,  could  be  considered 
important  only  as  these  appeared  to  support  the  findings  of 
this  study,  as  a  whole.  In  this  respect  they  added  weight 
to  the  evidence,  presented  in  the  foregoing  tables,  that 
indicated  the  number  of  poems  taught  in  classrooms  with  com 
bined  grades  did  not  appear  to  differ  appreciably  from  the 
number  taught  in  some  classrooms  of  single  grades. 
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The  number  of  poems  taught  during  a  year  in  two 
grade  one  and  oombined  grades  in  five  classrooms  in  consol¬ 
idated  schools  of  independent  school  districts  is  summar¬ 
ized  in  Table  XIV,  on  page  96. 

TABLE  XIV 

AVERAGE  NUMBER  OP  POEMS  TAUGHT  DURING  A  YEAR  IN  EACH  OP 
GRADE  ONE,  AND  COMBINED  GRADES  IN  CLASSROOMS 
IN  CONSOLIDATED  SCHOOLS  OP  INDEPENDENT 
SCHOOL  DISTRICTS 


No  .  of 

Grade  classrooms 

Poems  selected 
from  checklist 

Additional 
poems 
listed  by 
teachers 

No.  of  Average  No. 
p  o  ems  of  p  o  ems 

taught  taught 

p er  room 

One 

2 

0 

0 

0 

0.0 

One  and 
two 

1 

38 

19 

57 

57.0 

Three  and 
f  our 

2 

10 

13 

23 

11.5 

Total 

5 

48 

32 

80 

16.0 

The  findings  of  the  data  in  Table  XIV  indicated  that 
fewer  poems  were  taught  in  grades  three  and  four  than  in 
grades  one  and  two  0  An  average  of  ( 574-25  \  or  26.7  poems  a 

V  3  / 

year  were  taught  in  combined  grades.  No  great  difference 
between  the  number  of  poems  taught  in  these  classrooms  and 
those  of  single  grades  in  other  schools  examined  was  shown. 
The  summary  of  the  number  of  poems  taught  in  consolidated 
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sohools  revealed  that  in  the  two  first  grade  rooms,  no  poetry 
at  all  was  taught.  These  findings  were  contrary  to  the  sum¬ 
maries  of  the  number  of  poems  taught  in  grade  one  in  the 
other  types  of  schools  thus  far  examined.  Inasmuch  as  the 
sampling  taken  was  very  small,  these  data  were  considered  as 
representative  of  individual  teachers  rather  than  of  this 
type  of  school. 

Table  XV,  on  page  97,  summarizes  the  number  of  poems 
taught  in  one  grade  one,  and  one  grade  three  classroom  in 
two  classrooms  in  rural  public  schools  of  independent  school 
districts • 


TABLE  XV 

AVERAGE  NUMBER  OP  POEMS  TAUGHT  DURING  A  YEAR  IN  GRADE 
ONE  AND  GRADE  THREE  IN  CLASSROOMS  IN  RURAL 
PUBLIC  SCHOOLS  OP  INDEPENDENT 
SCHOOL  DISTRICTS 


Grade 

No .  of 
classrooms 

Poems  selected 
from  checklist 

Additional 
poems 
listed  by 
teachers 

No  .  of  Average  No . 
poems  of  poems 

taught  taught 

per  room 

One 

1 

50 

0 

50 

50.0 

Three 

1 

15 

11 

26 

26.0 

Total 

2 

65 

11 

76 

58.0 

The  data  in  Table  XV,  revealed  a  trend  similar  to  that 
already  noted  in  the  summaries  of  the  poetry  taught  in  other 
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types  of  schools  in  the  province.  That  is,  more  poetry 
appeared  to  be  taught  in  the  first  grade  than  in  the  third. 
The  information  in  this  table  could  not  be  considered  repre¬ 
sentative  of  the  poetry  program  for  rural  public  schools, 
however,  for  the  sampling  used  was  too  small  for  this  pur¬ 
pose. 

The  data  for  separate  rural  schools  in  independent 
school  boards  were  included  with  that  of  separate  village 
schools  in  this  category,  both  in  the  distribution  of  the 
questionnaires,  and  in  the  sampling  of  the  results. 

According  to  the  findings  of  the  data  on  all  the 
independent  school  districts  sampled,  considerable  varia¬ 
tion  was  evident  in  the  number  of  poems  that  were  taught 
during  a  year  in  these  schools.  As  the  sampling  taken  of 
each  of  these  sub-groups  was  small,  the  data  were  considered 
as  representative  of  individual  teachers  rather  than  of  the 
kind  of  programs  offered  in  these  types  of  schools.  A 
decrease  was  noted  in  the  number  of  poems  taught  on  each 
grade  level. 
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The  number  of  poems  taught  during  a  school  year  in 
the  three  major  divisions  of  kinds  of  schools  is  compiled 
in  Table  XVI,  on  page  99.  This  table  summarizes  the  infor¬ 
mation  presented  in  Tables  IV  through  XV. 


TABLE  XVI 

AVERAGE  NUMBER  OP  POEMS  TAUGHT  DURING  A  YEAR  IN  ALL 
DIVISION  ONE  CLASSROOMS  OP  CITY  SCHOOLS, 

SCHOOL  DIVISIONS  AND  COUNTIES,  AND 
INDEPENDENT  SCHOOL  DISTRICTS 


Kind  of 
schools 

No .  of 
class¬ 
rooms 

Additional 

Poems  selected  poems 

from  checklist  listed  by 

teachers 

No .  of 

poems 

taught 

Average  No. 
of  poems 
taught 
per  room 

City 

Schools 

99 

2446 

447 

2893 

29.2 

School 

Divisions 

and 

Counties 

139 

4629 

655 

5284 

38.0 

Independent  30 
School 

Districts 

659 

154 

889 

29.6 

Total 

268 

7734 

1256 

8890 

33.2 

According  to  findings  from  the  data,  city  schools  and 
independent  school  districts  taught  almost  the  same  number 
of  poems  during  a  school  year.  In  school  divisions  and 
counties  more  poems  were  taught  during  a  school  year  than  in 
either  of  the  other  two  major  kinds  of  schools. 
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The  average  number  of  poems  taught  during  a  year  in 
single  grades  and  combined  grades  in  classrooms  of  different 
kinds  of  schools  in  Alberta  is  summarized  in  Table  XVII,  on 
page  100. 


TABLE  XVII 

AVERAG-E  NUMBER  OP  POEMS  TAUGHT  DURING  A  YEAR  BY  SINGLE 
GRADES  AND  COMBINATIONS  OP  GRADES  IN  DIVISION  ONE 
CLASSROOMS  OP  DIPPERENT  KINDS  OP 
SCHOOLS  IN  ALBERTA 


Kind  of  schools 

Grade 

one 

Grade 

two 

Grade 

three 

C  ombined 
grades 

Average  No. 
of  poems 
taught 
per  room 

City  Schools 

35.3 

30.5 

22.2 

0.0 

29.2 

School  Divisions 
and  Counties 

46.2 

38.2 

29.6 

27.0 

38.0 

Independent 

School  Districts 

41.1 

29.0 

17.3 

25.7 

29.6 

Total 

41.1 

32.7 

24.5 

35.8 

33.8 

To  obtain  the  average  number  of  poems  taught  during  a 
year  in  each  category  of  classrooms  found  in  Table  XVII, 
a  procedure  consisting  of  three  steps  was  necessary: 

1.  The  total  number  of  poems  taught  during  a  year 
in  each  category  of  classrooms  was  added 
according  to  the  data  found  in  Tables  IV  to 
XV,  inclusive,  under  the  heading,  nNo.  of 
poems  taught". 
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2.  The  total  number  of  classrooms  in  each  of  these 

categories  then  was  obtained  from  the  find¬ 
ings  of  the  data  in  Tables  IV  to  XV,  inclu¬ 
sive,  under  the  heading,  "No.  of  classrooms". 

3.  To  obtain  the  average  number  of  poems  taught 

during  a  year  in  each  of  the  categories  of 
classrooms  found  in  Table  XVII,  the  following 
formula  was  used: 

Total  number  of  poems  taught  in  "x"  classrooms 

Total  number  of  "x"  classrooms 

According  to  the  findings  of  data  in  Table  XVII,  the 
average  number  of  poems  taught  during  a  year  in  single 
grades  or  combinations  of  grades  in  Division  One  classrooms 
was  greatest  in  school  divisions  and  counties.  In  all  three 
major  divisions  of  kinds  of  schools  in  Alberta,  a  decrease 
was  noted  in  the  number  of  poems  taught  as  the  children  pro¬ 
gressed  from  grade  one  to  grade  three.  This  decrease  seemed 
the  greatest,  according  to  the  data  available,  in  independent 
school  districts.  It  was  least  in  city  schools.  Although 
teachers  in  city  schools  taught  fewer  poems  than  those  in 
school  divisions  and  counties,  less  variation  occurred  in 
these  kinds  of  schools  from  grade  to  grade,  than  in  school 
divisions  and  counties,  and  in  independent  school  districts. 
In  sub-groups  of  schools  little  difference  was  evident  in 
the  number  of  poems  taught  in  classrooms  of  single  grades 
and  in  those  of  combined  grades.  An  examination  of  the  data 
showed  the  same  to  be  true  for  the  province,  also.  The 
average  number  of  poems  taught  in  all  classrooms  with  single 


. 

.  ...  '  '  '  < 

.  -- 

■  -  .  t  a 

. 

.  .  ‘  i>  \ .  a-  1  .  ;  ■  'y  oo  . 

i.Q  ■.<  ■  • 

.  ■  ■  ■ 

■  It  J  ■  ' 

. 

e  nc  mt  ,  .  .  i  d 

, 

■  '  .  .  .  =  .  J  ..  /I  ..  . 

<  r'„,  U  j.,  J.  Vi 

.  .  „  , 

.  ' 

.  ■  ,  •  VOi.3 


102 

grades  was  55.5,  and  Tor  classrooms  with  combined  grades 
55. 8.  The  number  of  grades  in  a  classroom  appeared  to  have 
little  effect  on  the  number  of  poems  taught. 

Poems  Most  Frequently  Taught 

The  lists  of  poems  in  Appendixes  D,  E,  F,  and  G  were 
compiled  from  the  findings  of  data  obtained  from  the  summary 
of  questionnaire  returns.  Each  list  was  compiled  from  poems 
checked  as  taught  in  the  checklist  and  from  the  list  of 
additional  poems  selected  by  teachers.  These  lists  were 
compiled  for  each  of  grades  one,  one  and  two,  two,  and  three 
in  sub-groups  of  schools  in  the  three  major  kinds  of  schools 
in  Alberta.  For  purposes  of  evaluation  later,  each  of  these 
lists  was  examined  in  turn  and  the  five  poems  of  highest  fre¬ 
quency  for  each  of  these  grades  were  selected. 
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The  five  poems  most  often  taught  in  classrooms  of 
grade  one  in  the  province  of  Alberta  are  listed  in  Table 
XVIII,  on  page  103. 


TABLE  XVIII 

THE  FIVE  POEMS  MOST  FREQUENTLY  TAUGHT  IN  GRADE  ONE 
CLASSROOMS  IN  THE  SCHOOLS  OF  ALBERTA 


Title 

Author 

or 

s  our  c  e 

No.  of 

times 

taught 

Total  No. 
of  poems 
taught 

Percentage 
of  t  ot  al 
No.  of  poems 
taught 

Baa,  Baa  Black 
Sheep 

Mother 

Goose 

62 

3287 

1.9 

Little  Bo  Peep 

Mother 

Goose 

59 

3287 

1.8 

Jack  and  Jill 

Mother 

Goose 

58 

3287 

1.8 

Mary  Had  a 

Little  Lamb 

Mother 

Goose 

55 

3287 

1.7 

Jack  Be  Nimble 

Mother 

Goose 

53 

3287 

1.6 

Total 

287 

8.8 

A  review  of  the  complete  lists  of  poems  in  Appendix  D 
disclosed  that  of  a  total  of  3287  poems  taught  in  grade  one 
during  a  year,  1287  or  39.2  per  cent,  were  Mother  Goose  rhymes. 
Of  these,  the  five  most  often  taught  were  listed  in  Table 
XVIII,  page  103.  Of  the  remainder,  poems  by  Stevenson  were 
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taught  165  times,  or  approximately  five  per  cent  of  the  total 
number  of  poems  taught  in  grade  one.  Poems  by  Fyleman  con¬ 
stituted  almost  three  per  cent  of  the  total  number  taught. 
Rossetti's  poems  comprised  about  two  per  cent  of  the  poems 
taught.  In  the  remaining  fifty  per  cent  of  the  poems  taught, 
little  preference  was  expressed  for  the  poems  of  any  par¬ 
ticular  poet. 

Of  the  poems  taught  in  grade  one,  those  of  Mother 
Goose  comprised  the  major  portion  of  the  program.  Poems 
from  other  sources  constituted  a  minor  part  of  the  program. 
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In  Table  XIX,  page  105,  the  poems  most  frequently 
taught  In  grades  one  and  two  in  combined  grade  one  and  two 
classrooms  in  the  schools  of  Alberta  are  listed  as  selected 
from  Appendix  E. 


TABLE  XIX 

THE  FIVE  POEMS  MOST  FREQUENTLY  TAUGHT  IN  GRADE  ONE  AND 
TWO  CLASSROOMS  IN  THE  SCHOOLS  OF  ALBERTA 


Title 

Author 

or 

source 

N  o .  of 

times 

taught 

Total  No. 
of  poems 
taught 

Percentage 
of  total 
No.  of  poems 
taught 

Baa,  Baa  Black 
Sheep 

Mother 

Goose 

15 

988 

1.6 

Little  Jack 
Horner 

Mother 

Goose 

15 

988 

1.6 

Jack  and  Jill 

Mother 

Goose 

14 

988 

1.4 

Little  Bo  Peep 

Mother 

Goose 

14 

988 

1.4 

Jack  Be  Nimble 

Mother 

Goose 

14 

988 

1.4 

Total 

72 

to 

• 

An  examination  of  the  complete  lists  of  poems  taught 
in  classrooms  combining  grades  one  and  two,  found  in  Appendix 
E,  indicated  that  988  poems  were  taught  in  this  classifica¬ 
tion.  Of  these.  Mother  Goose  rhymes  were  taught  346  times. 
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Approximately  thirty-five  per  cent  of  the  entire  poetry  pro¬ 
gram  was  comprised  of  Mother  Goose  rhymes.  These  were  listed 
in  Table  XIX,  page  105.  Poems  by  Stevenson  were  taught 
twenty  times  or  about  two  per  cent  of  the  total  number  of 
poems  taught  in  grades  one  and  two.  Rossetti's  poems  con¬ 
stituted  about  one  per  cent  of  the  number  of  poems  taught. 
Poems  by  Aldis  were  chosen  almost  as  frequently. 

Otherwise,  little  preference  was  shown  for  the  work 
of  any  one  poet.  Individual  preference  shown  for  nursery 
rhymes  in  combined  grade  one  and  two  classrooms  seemed  to  in¬ 
dicate  that  the  poetry  was  chosen  with  the  interests  of  grade 
one  pupils,  rather  than  those  of  grade  two,  in  mind. 
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The  poems  were  selected  for  grade  two  classrooms  in 
the  schools  of  Alberta  from  the  lists  of  poems  in  Appendix 
P.  The  poems  with  the  highest  frequency  are  listed  in 
Table  XX,  page  107. 


TABLE  XX 

THE  FIVE  POEMS  MOST  FREQUENTLY  TAUGHT  IN  GRADE  TWO 
CLASSROOMS  IN  THE  SCHOOLS  OF  ALBERTA 


Title 

Author 

or 

source 

No  •  of 

times 

taught 

Total  No. 
of  poems 
taught 

Percentage 
of  total 
No.  of  poems 
taught 

Who  Has  Seen 
the  Wind? 

C.  G. 

Rossetti 

34 

2255 

1.5 

My  Shadow 

R.  L. 

Stevenson 

28 

2255 

1.3 

The  Owl  and 
the  Pussy  Cat 

E.  Lear 

27 

2255 

1.2 

Clouds 

C.  G. 

Rossetti 

26 

2255 

1.2 

The  Swing 

R.  L. 

Stevenson 

24 

2255 

1.1 

Total 

139 

6.2 

An  examination  of  the  complete  lists  of  poems  taught 
in  grade  two  classrooms  showed  that  Mother  Goose  rhymes  were 
selected  most  frequently.  Of  the  entire  number  of  poems 
451,  or  twenty  per  cent,  were  nursery  rhymes.  Almost  eight 
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per  cent  of  the  poems  taught,  or  180,  were  by  Stevenson.  Of 
the  poetry  taught  in  this  grade,  90  poems,  or  approximately 
four  per  cent  were  by  Rossetti.  Pyleman' s  poems  were  chosen 
nearly  as  often,  and  then  those  by  Aldis. 

The  only  group  of  poems  taught  with  great  frequency 
was  from  Mother  Goose.  Although  poems  by  Stevenson, 
Rossetti,  Pyleman,  and  Aldis  were  taught  with  increasing 
frequency,  the  frequency  with  which  these  groups  of  poems 
were  taught  was  by  no  means  outstanding.  The  list  of  poems 
most  often  taught,  however,  showed  that  a  greater  variety  of 
poetry  was  taught  in  grade  two  than  in  grade  one.  In  grade 
one,  the  poems  most  often  taught  all  were  nursery  rhymes 
while  in  grade  two  the  five  poems  were  written  by  three 
different  poets:  (l)  Lear,  (2)  Rossetti,  and  (3)  Stevenson. 
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The  poems  with  the  highest  frequency  in  grade  three 
classrooms  of  Alberta  were  selected  from  the  lists  for  that 
grade  in  Appendix  G.  These  poems  then  are  listed  in  Table 
XXI. 


TABLE  XXI 

THE  FIVE  POEMS  MOST  FREQUENTLY  TAUGHT  IN  GRaDE  THREE 
CLASSROOMS  IN  THE  SCHOOLS  OF  ALBERTA 


Title 

Author 

or 

s  our  c  e 

No .  of 

times 

taught 

Total  No. 
of  poems 
taught 

Percentage 
of  total 

No.  of  poems 
taught 

My  Shadow 

R.  L. 

48 

1593 

3.1 

Stevenson 

Indian  Children 

A.  Wynne 

42 

1593 

2.6 

The  Secret 

Unknown 

39 

1593 

2.4 

Mice 

R .  Fyleman  35 

1593 

2.1 

The  Little 

J.  K • 

34 

1593 

2.1 

Elfman 

Bangs 

Total 

198 

12.4 

A  study  of 

the  complete  lists 

of  poems  taught  in  grade 

three  classrooms 

as  shown  in  Appendix  G  revealed  that  Steven- 

son*s  poems  were 

taught  175 

times,  or  that  his 

poems  comprised 

almost  eleven  per  cent  of  the  entire  number  taught  in  grade 
three.  Nursery  rhymes  had  taken  second  place.  Six  and  one 
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half  per  cent,  or  105  poems,  continued  to  be  from  Mother 
(loose*  Approximately  six  per  cent  of  the  poems,  or  about 
95  poems,  were  by  Fyleman.  Almost  as  many  were  by  Rossetti. 
Poems  by  Rachel  Field,  Walter  de  la  Mare,  and  Annette  Wynne 
were  taught  nearly  as  many  times. 

A  study  of  the  poems  taught  in  grade  three  classrooms 
disclosed  that  Mother  Goose  no  longer  occupied  the  former 
dominant  position  as  a  source  for  the  greater  part  of  the 
poetry  program.  No  other  group  by  any  one  author  assumed 
the  same  importance. 

The  list  of  poems  most  frequently  taught  in  grades  one, 
combined  one  and  two,  two,  and  three  were  obtained  from  the 
complete  lists  for  these  grades  in  Appendixes  D,  E,  F,  and 
G.  The  titles  of  these  poems  were  shown  in  Tables  XVIII 
through  XXI. 

The  summary  and  analysis  from  268  samplings  of  ques¬ 
tionnaire  returns  were  presented.  They  showed  the  average 
number  of  poems  taught  during  a  year  in  each  of  the  primary 
grades  in  each  sub-group  within  the  three  major  kinds  of 
schools  in  Alberta.  Lists  of  the  poems  taught  in  each  of 
the  primary  grades  and  in  a  combined  grade  one  and  two  were 
compiled  from  the  samplings.  From  these  lists  the  five  poems 
most  frequently  taught  were  selected.  They  will  be  evaluated 
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In  the  next  section  of  this  chapter. 

II.  EVALUATION  OP  LITERARY  QUALITY, 

APPEAL  AND  SUITABILITY 

Each  of  the  five  poems  most  frequently  taught  in  each 
of  grades  one,  combined  one  and  two,  two,  and  three,  will  be 
assessed  from  a  literary  standpoint,  and  according  to  the 
findings  of  educational  research  studies.  Only  the  criteria 
which  are  applicable  or  most  important  will  be  discussed  in 
the  evaluation  of  the  five  poems  most  often  taught  in  each  of 
these  grades. 

Grade  One 

The  poems  most  frequently  taught  in  grade  one  were 
all  from  Mother  Goose.  These  nursery  rhymes  charm  children 
chiefly  because  of  their  rhythmic  quality.  Generations  of 
children  have  marked  time  in  countless  ways  to  their  measured 
cadences.  The  whimsical  outlook,  the  appeal  to  the  imagina¬ 
tion,  the  rapidity  of  the  action  and  the  completeness  of  the 
story  in  Mother  Goose  rhymes  add  to  their  attraction  for 
children.  Those  taught  in  grade  one  will  be  evaluated  by 
means  of  the  criteria  of:  (l)  unity,  style,  tone,  sincerity, 
fulfillment  of  expectations  and  universal  appeal;  and  (2) 
humor,  action,  fantasy,  rhyme  and  rhythm,  melody,  imagery, 
familiar  experiences,  animal  themes,  and  nature,  that  seem 
applicable  or  important. 
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"Baa,  Baa  Black  Sheep"  -  Mother  Goose 

The  rhythmic  quality  of  this  poem  is  so  marked  that 
it  produces  a  musical  cadence  almost  demanding  to  be  sung. 
The  quantitative  aspect  of  the  rhythm,  the  rapidly  flowing 
unstressed  syllables  between  the  sharp  regular  ones,  create 
a  speech  rhythm  that  seems  to  trip  from  the  tongue.  Hopkins 
noted  the  flexibility  and  rhythmic  quality  of  Mother  Goose. 
He  found  that  a  line  of  poetry  might  have  any  number  of 
syllables,  but  it  always  had  a  regular  number  of  stresses 
in  a  line  which  balanced  with  the  natural  speech  rhythm. 

This  ’sprung  rhythm’ ^achieved  a  rhythmic  pattern  through  a 
balance  with  the  natural  speech  rhythm,  rather  than  an 
exact  syllabic  parallel  in  conventional  feet. 

The  poet  has  achieved  a  remarkable  similitude  to  a 
storyteller  amusing  a  child  in  the  quaint  picture  he  has 
drawn  of  the  conversation  between  the  sheep  and  the  child. 
This  tone  is  strengthened  by  the  selection  of  particular 
characters  and  the  manner  in  which  they  conform  to  the  laws 
of  animal  nature,  as  one  would  suppose  them  to  be,  if  an 

^Gerald  Manley  Hopkins,  Poems  and  Prose  of  Gerald 
Hopkins,  selected  with  an  Introduction  and  Notes  by  W.  H. 
Gardner  (London:  Penguin  Books,  193>3),  p.  183_8L|-. 
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animal  could  talk.  Although  the  visual  and  auditory  imagery 
is  of  the  simple  representative  kind,  it  helps  a  child  to 
enrich  the  story  from  his  own  background.  The  child's  query 
and  the  sheep's  reply  together  complete  a  little  story  that 
fulfills  a  child's  expectations.  In  addition,  the  story 
moves  forward  rapidly  to  a  satisfactory  conclusion. 

This  poem  appears  to  meet  the  literary  criteria  per¬ 
taining  to  the  qualities  of  good  poetry.  It  has  unity,  both 
physical  and  emotional,  for  the  complete  little  story 
expresses  the  poet’s  point  of  view  as  an  amusing  storyteller. 
The  tone  is  reinforced  by  the  conversational  cadence  of  the 
verse,  achieved  through  a  scansion  by  strong  stresses  rather 
than  by  feet.  Certainly  It  fulfills  the  listener's  expecta¬ 
tions,  and  the  length  of  time  children  have  enjoyed  this 
nursery  rhyme  attests  to  its  appeal. 

"Baa,  Baa  Black  Sheep"  will  appeal  to  most  children 
who  usually  find  the  idea  of  talking  animals  both  entertain¬ 
ing  and  funny.  The  introduction  of  the  little  boy  who  cries 
in  the  lane  adds  a  surprise  element  of  imaginative  appeal, 
for  the  children's  curiosity  will  be  aroused  to  discover 
his  identity.  Perhaps  the  absence  of  overt  action  will 
detract  from  its  popularity  with  some  children,  although 
the  rapidity  with  which  the  story  moves  forward  may  counter¬ 


act  this  weakness 
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nil. 

The  slight  variation  in  the  metrical  pattern,  the 
imperfect  rhymes,  and.  the  simplicity  of  the  imagery  may  pre¬ 
clude  placing  "Baa,  Baa  Black  Sheep"  with  poetry  of  the 
highest  rank.  Nevertheless,  because  of  the  literary  quali¬ 
ties  for  which  it  has  been  evaluated,  it  is  a  suitable  poem 
by  which  to  introduce  a  child  to  the  world  of  poetry.  The 
poem  is  suitable  for  this  grade  level  because  of  its  simplic¬ 
ity,  its  rhythmic  quality,  and  the  humor  of  its  talking 
animal  theme. 

"Little  Bo  Peep"  -  Mother  Goose 

Children  enjoy  this  nursery  rhyme,  partly  because  of 
the  humorous  picture  of  the  sheep  dragging  their  tails  behind 
them.  Another  reason  for  its  appeal  may  be  found  in  the 
reassurance  and  comfort  given  the  little  girl  in  the  last 
line.  These  lines  contain  a  warmth  that  is  very  encouraging 
to  a  young  child.  A  satrical  note  is  discernible  in  this 
poem,  for  the  apparently  naive  little  narrative  has  been 
used  to  illustrate  a  profound  truth.  An  overtone  of  the 
old  folk  wisdom  found  often  in  fairy  tales^may  be  sensed  in 
this  poem.  It  voices  a  faith  in  the  eventual  triumph  of 
good  over  evil. 


Lillian  H.  Smith,  The  Unreluct ant  Years  (Chicago: 
American  Library  Association,  1953),  P*  51* 
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The  simple  narrative  structure  of  the  plot  is 
strengthened  by  the  corresponding  conventional  tone  of  the 
rhythmic  pattern.  Throughout  Mother  Goose  this  flexible 
tone  is  achieved  by  the  use  of  sprung  rhythm.  The  tone  is 
reinforced  further  by  the  sharp  clear  pictures  formed  by 
the  visual  imagery. 

The  regular  beat  of  the  metrical  rhythm  appeals  to 
a  child's  natural  sense  of  rhythm.  The  story  intrigues  the 
children,  for  although  the  poem  implies  that  the  sheep 
return,  they  do  not  really  ever  learn  the  outcome.  The  poem 
is  full  of  the  dramatic  action  that  delights  a  child. 

Events  happen  just  as  he  would  like  to  have  them  happen  in 
his  own  life.  The  poem  also  has  clear  visual  imagery  that 
enriches  it  for  a  child. 

The  entire  poem,  composed  of  several  stanzas,  pro- 
bably  would  be  too  long  for  children  of  this  grade  level. 

The  first  verse,  however,  is  suitable.  It  is  a  complete 
and  satisfying  story  with  a  simple  plot,  nonsensical  con¬ 
tent,  and  easily  visualized  action.  In  addition,  the  re¬ 
gularity  of  the  rhythmic  pattern,  reinforced  by  the  strong 
rhymes,  the  liveliness  of  the  mood,  the  simple  but  effec¬ 
tive  visual  representations,  all  are  within  the  capabilities  of 
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these  children's  enjoyment. 

The  lack  of  variation  in  the  rhythmic  pattern,  and  the 
absence  of  complex  imagery  to  stretch  the  imagination,  may 
exclude  this  poem  from  the  ranks  of  the  best  poetry.  It  is 
an  appealing  poem  with  a  style  suitable  for  young  children, 
for  it  moves  quickly  by  a  series  of  incidents  to  a  satis¬ 
factory  conclusion. 

"Jack  and  Jill"  -  Mother  Goose 

Children  like  this  poem  because  it  pictures  the  sort 
of  ludicrous  and  embarrassing  situation  they  find  so  excru¬ 
ciatingly  funny  when  it  happens  to  others.  Not  only  does 
Jack  fall  down  and  break  his  crown,  but  Jill  comes  tumbling 
after.  It  is  a  unified  whole,  for  a  complete  miniature 
drama  is  unfolded  for  the  children's  enjoyment.  An  accord 
between  sense  and  sound  is  strengthened  by  the  vivid  visual 
imagery.  The  rollicking  quality  of  the  rhythmic  iambic 
measure  and  the  strong  internal  rhymes  in  alternate  lines 
assists  in  establishing  the  tone  too,  for  it  reflects  the 
whimsical  mood  of  the  storyteller.  The  tone  is  further 
reinforced  by  the  choice  of  particular  children  in  specific 
incidents . 

These  particular  characters  enable  the  children  to 
enrich  the  poem  from  their  own  background.  Children's 
remembrance  of  their  own  injured  pride  when  they  have  fallen 
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is  perhaps  why  they  enjoy  Jack  and  Jill’s  fall.  They  take 
pleasure  in  seeing  other  children’s  humiliation,  for  it  acts 
as  a  salve  to  their  pride.  The  humor  and  the  theme  of  the 
poem,  which  is  within  their  own  experience,  make  this  a  suit¬ 
able  poem  for  these  children. 

Although  this  poem  has  little  of  the  complex  imagery 
of  the  better  adult  poetry,  such  as  that  by  T.  S.  Eliot  and 
the  rhythm  is  not  truly  lyrical,  it  is  suitable  as  one  of 
children's  early  experiences  with  poetry.  It  is  rich  in 
the  simple  visual  imagery  little  children  understand  and 
appreciate . 

’’Mary  Had  a  Little  Lamb”  -  Mother  C-oose 

This  poem  which  is  a  complete  story,  has  both  physical 
and  emotional  unity.  It  is  composed  of  several  contrasting 
moods:  the  children's  happy  and  laughing  reaction  to  a  lamb 
at  school,  the  teacher’s  ejection  of  the  lamb,  its  mournful 
vigil,  and  the  final  reunion  between  the  lamb  and  its  mis¬ 
tress.  The  vowel  sounds  in  the  words  and  the  rhythm  vary 
to  correspond  to  these  contrasting  moods.  The  use  of  the 
techniques  of  repetition  and  accumulation  to  carry  the  ac¬ 
tion  forward  are  devices  young  children  enjoy.  The  end  of 
this  poem  satisfies  children,  for  it  expresses  the  warmth 

of  the  reunion  between  child  and  pet. 

Most  children  like  this  poem  for  several  reasons. 
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In  the  first  place,  a  lamb  at  school  is  a  situation  young 
children  find  hilarious.  The  story  is  one  they  understand, 
for  it  is  within  their  experience.  The  action  is  the  riotous 
kind  children  delight  in,  for  something  exciting  happens  all 
the  time.  The  children  are  helped  to  visualize  this  action 
by  a  series  of  visual  representations.  The  repetition  that 
reinforces  each  new  action  is  enjoyed  by  children,  too. 
Despite  the  length  of  this  poem,  it  holds  the  children’s 
attention,  for  it  has  story  value,  action,  repetition  and  a 
rhythmic  quality  they  enjoy. 

This  poem  contains  several  elements  of  literary 
quality.  The  style  used  by  the  poet  expresses  exactly  his 
feelings,  for  he  has  used  a  rhythmic  pattern  that  corresponds 
to  the  changes  in  mood  in  the  poem.  uMary  Had  a  Little  Lambu 
fulfills  the  children’s  expectations,  for  child  and  pet  are 
reunited.  Children  enjoy  the  use  of  repetition,  the  regu¬ 
larity  of  the  rhythmic  pattern,  the  frequent  action  that 
carries  the  story  forward,  and  the  incongruity  of  a  lamb  at 
school . 

The  absence  of  complex  imagery,  and  the  regularity  of 
the  metrical  pattern  may  indicate  a  weakness  in  literary 
quality  if  judged  by  standards  for  adult  poetry.  However, 
for  young  children  the  poem  opens  the  door  to  better  poetry 
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"Jaok  Be  Nimble"  -  Mother  Goose 

Children  enjoy  tills  poem  for  they  seem  to  find  it 
funny  that  Jack  expends  so  much  energy  just  to  jump  over  a 
tiny  candlestick.  In  the  last  line,  this  discovery  is 
emphasized  by  a  change  in  mood  that  is  accompanied  by  a 
corresponding  change  of  rhythm.  The  change  in  rhythm  and 
mood  is  marked  by  the  unstressed  words  in  the  last  line: 

"over  the  candlestick".  Perfect  accord  between  sound  and 
mood  is  shown  in  the  sharp  beat  and  the  quickened  pace  of 
the  trochaic  measure  used  in  the  first  two  lines.  The  force 
of  the  "j's"  gives  a  curious  pushing  effect.  The  imagery 
used  has  a  kinetic  appeal.  The  child  is  helped  to  picture 
this  poem  by  the  poet's  use  of  a  particular  child  to  carry 
out  a  definite  command.  This  minute  and  precise  detail 
heightens  the  effect  of  reality. 

The  imaginative  impact  of  this  poem  is  strong.  The 
stressed  first  syllable,  the  force  of  the  beginning  "j's" 
at  the  beginning  of  each  line,  the  language  of  command,  the 
sudden  change  in  mood  and  rhythm  at  the  very  end,  all  con¬ 
tribute  to  the  imaginative  appeal  of  this  poem.  The  invol¬ 
untary  response  to  the  kinetic  imagery  in  this  poem  stretches 
the  imagination  until  the  listener  almost  feels  he  is  jump¬ 
ing  with  Jack.  Children  who  are  given  the  opportunity  to 
dramatize  "Jack.  Be  Nimble", 


will  be  better  able  to  realize 
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the  kinetic  images  evoked.  They  enjoy  the  poem  enough  to 
warrant  teaching  it.  The  simplicity  of  the  little  poem, 
both  in  terms  of  plot  and  action,  makes  it  suitable  for 
grade  one  children. 

The  five  poems  most  frequently  taught  in  grade  one 
are  all  suitable  for  these  children  and  usually  enjoyed  by 
them.  Prom  a  literary  point  of  view  they  are  suitable  as 
an  introduction  to  the  appreciation  of  poetry.  Nevertheless, 
a  poetry  program  composed  of  nursery  rhymes  alone  can  hardly 
be  considered  to  constitute  a  balanced  one  whereby  a  child’s 
natural  response  to  rhythm  may  be  developed  into  a  lasting 
interest  in  different  kinds  of  poetry  of  good  quality.  Only 
an  inclusion  in  this  grade  of  more  poems  that  will  involve 
a  stretching  of  the  imagination  will  develop  an  aesthetic 
appreciation  and  understanding  of  the  work  of  poets  whom 

'Z 

Pound  classified  as  nthe  masters". 

Grade  One  and  Two 

According  to  the  findings  of  this  study  (Appendix  E) 
the  poetry  program  offered  in  classrooms  of  combined  grades 
one  and  two  appeared  to  be  similar  to  that  offered  in  class¬ 
rooms  of  single  grade  ones.  The  poems  selected  for  the 

^Ezra  Pound,  Liter ary  Essays  of  Ezra  Pound,  ed. 

T.  S.  Eliot  (New  York:  James  Laughlin,  1954),  p.  23. 
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highest  frequency  were  all  from  Mother  Goose.  These  nursery 
rhymes  will  be  evaluated  from  a  literary  standpoint  and 
according  to  the  findings  of  educational  research  studies. 

"Baa,  Baa  Black  Sheep"  -  Mother  Goose 

The  literary  quality,  appeal  and  suitability  of  this 

nursery  rhyme  were  discussed  in  the  evaluation  of  poetry  for 

grade  one.  According  to  the  opinions  expressed  both  by 

4 

Mackintosh  and  Norvell,  poems  suitable  for  one  grade  would 
enjoy  a  measure  of  popularity  in  the  grade  above  this  also. 
Consequently,  "Baa,  Baa  Black  Sheep"  should  be  enjoyed  in 
these  classrooms  of  combined  grades.  The  fact  that  most 
grade  two  children  probably  already  were  taught  this  poem 
in  grade  one  may  detract  from  its  appeal  for  some  children. 

On  the  other  hand,  the  very  fact  of  its  familiarity  may 
enhance  its  charm  for  other  children. 

Because  of  its  simplicity,  its  rhythmic  quality,  and 
its  whimsical  talking  sheep,  the  poem  is  suitable  for  these 
grades.  Its  very  simplicity  may  be  boring  to  some  grade  two 
children,  however,  especially  those  who  were  familiar  with 

%elen  K.  Mackintosh,  "A  Critical  Study  of  Children's 
Choices  in  Poetry,"  University  of  Iowa  Studies ,  Studies  in 
Education,  Vol.  VII,  No.  4,  Sept.,  1932,  ed.  Charles  L.  Rob¬ 
bins  (Iowa  City:  University  of  Iowa,  1932),  p.  118;  George  W • 
Norvell,  what  Boys  and  G-iris  Like  to  Read  (Chicago:  Silver 
Burdett  Company,  1958 ) ,  p.  28. 
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nursery  rhymes  before  they  came  to  school, 

"Little  Jack  Horner"  -  Mother  Goose 

Little  Jack  Horner  is  merely  an  incident,  but  a  com¬ 
pletely  unified  one,  for  sound  accords  with  sense  and  the 
poem  comes  to  a  satisfactory  ending.  The  poem  is  notable 
for  its  satrical  humor  but  appears  merely  as  funny  to  child¬ 
ren.  Another  outstanding  quality  of  this  poem  is  the  flow¬ 
ing  rhythmic  quality  of  the  last  lines  in  contrast  to  the 
more  heavily  stressed  first  lines.  These  variations 
correspond  to  changes  in  the  mood  of  the  poem. 

The  different  rhythmical  patterns  used  express  exactly 
the  poet’s  attitude  toward  his  listeners  and  helps  to  estab¬ 
lish  different  moods.  The  contrast  in  moods  between  the 
introduction  of  the  character  in  the  first  lines  and  the 
narration  concerning  him  in  the  last  lines  is  marked  by  a 
corresponding  change  in  the  rhythmic  pattern.  The  tone  is 
strengthened  by  using  a  particular  character.  A  heavily 
stressed  first  line  is  used  to  introduce  Jack  Horner.  Then 
a  sudden  lapse  into  the  easy  flow  of  iambic  measure  is  used 
to  portray  Jack’s  smug  attitude  of  superior  virtue  as  he 
exclaims  with  obvious  satisfaction,  "What  a  good  boy  am  II" 
The  fidelity  with  which  the  author  expressed  this  aura  of 
smugness  becomes  more  remarkable  when  the  origin  of  this 
poem  is  known.  Robert  Graves  stated  that  the  satirist  who 
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wrote  this  nursery  rhyme  was  accusing  Horner,  a  member  of 
parliament  in  the  nineteenth  century,  "of  having  secretly 
enriched  himself  by  bribes  from  the  City,  while  protesting 
his  incorruptibility" .^Teachers  might  well  acquaint  them¬ 
selves  with  the  history  of  the  nursery  rhymes,  for  many  of 
them  are  satires  on  characters,  conditions  and  events  of 
the  past.  The  background  of  the  nursery  rhymes  at  times 
could  be  used  effectively  in  discussing  them. 

Children  enjoy  the  clear  vivid  visual  imagery  in 
this  poem.  Although  of  the  simple  representational  type, 
it  assists  in  establishing  the  tone  of  the  poem. 

Children  love  the  smooth  flowing  lines  in  Jack  Hor¬ 
ner.  They  are  delighted  with  the  ridiculous  overtones  im¬ 
plied  in  the  lines 

He  put  in  his  thumb 
And  pulled  out  a  plum 

chiefly  because  of  the  implied  naughtiness  of  the  character. 
"Little  Jack  Horner"  appeals  to  children’s  imagination,  for 
their  curiosity  is  aroused  by  the  line  "Sat  in  a  corner". 
They  immediately  want  to  know  why.  Was  he  being  punished? 
The  simple  language,  the  complete  story,  the  homely  imagery, 

^Robert  Graves,  "Mother  Goose’s  Lost  Goslings,"  The 
Hudson  Review  Anthology,  ed.  Frederick  Morgan  (New  York: 

Vintage  Books,  a  Division  of  Random  House,  1961),  p.  Ij-23. 
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and  the  simplicity  of  plot  and  action  are  all  qualities 
that  appeal  to  children. 

Young  ohildren  in  grade  one  enjoy  the  humor,  rhythmic 
quality  and  story  value  of  the  poem.  Older  children  may  be 
bored  by  the  simplicity  of  the  poem,  and  the  fact  that  they 
may  already  have  been  taught  it. 

This  poem  is  satisfactory  from  a  literary  standpoint 
and  according  to  the  qualities  that  children  seem  to  enjoy, 
for  grade  one.  The  frequency  with  which  it  was  taught  in 
classrooms  of  combined  grades  one  and  two,  do  not  appear  to 
be  justified  in  terms  of  the  older  children's  interests, 
for  the  reasons  previously  discussed. 

"Jack  and  Jill"  -  Mother  Goose 

"Jack  and  Jill"  already  has  been  criticized.  The 
popularity  this  rhyme  enjoys  in  grade  one  probably  would  be 
greater  than  its  popularity  in  the  second  grade.  Many  of 
the  older  children  perhaps  would  reject  it  as  too  "babyish". 

"Little  Bo  Peep"  -  Mother  Goose 

This  poem  also  has  been  criticized  under  the  poems 
most  frequently  taught  in  grade  one.  More  than  likely  grade 
two  children  will  not  be  as  interested  in  this  verse  as 
younger  children,  unless  they  are  Introduced  to  the  longer 
version  of  the  nursery  rhyme.  The  complete  poem  moves 
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forward  to  a  satisfactory  conclusion  by  a  series  of  simple 
incidents  grade  two  children  should  find  intriguing  and 
amusing. 

"Jack  Be  Nimble"  -  Mother  Goose 

In  classrooms  of  combined  grades  one  and  two,  grade 
one  children  should  enjoy  this  poem,  especially  if  they  are 
given  the  opportunity  to  realize  the  kinetic  imagery  used. 

As  both  action  and  plot  are  very  simple,  grade  two  children 
very  likely  will  not  be  as  interested  in  it.  Many  of  these 
children  are  beginning  to  lose  interest  in  the  simpler 
nursery  rhymes. 

The  poems  taught  most  often  in  combined  grade  one  and 
two  classrooms  were  all  from  Mother  Goose.  Four  of  the 
poems  that  were  taught  most  frequently  in  single  grade  one 
rooms  also  ranked  high  in  combined  grades  one  and  two.  The 
poetry  programs  offered  in  the  two  types  of  classrooms  were 
almost  identical. 

Grade  Two 

According  to  the  findings  of  the  data  from  the  ques¬ 
tionnaires,  found  in  Appendix  F,  Mother  Goose  rhymes  were 
still  the  most  popular  group  of  poems  from  a  single  source. 

A  greater  variety  was  shown  in  grade  two  than  in  grade  one 
both  in  the  program  as  a  whole,  and  in  the  poems  taught  most 
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often.  The  latter  poems  will  be  evaluated  from  a  literary 
standpoint  and  according  to  the  findings  of  educational 
research  studies. 

"Who  Has  Seen  the  Wind?"  -  C.  G.  Rossetti 

"Who  Has  Seen  the  Wind?"  is  notable  mainly  for  its 
lyric  beauty,  the  richness  of  its  imagery  and  its  imagina¬ 
tive  appeal. 

This  poem  is  remarkable  for  the  melodious  and  rhyth¬ 
mic  quality  of  its  smoothly  flowing  lines.  Melody  is  created 
by  the  poet's  choice  of  the  precise  onomatopoetic  words  to 
imitate  both  the  soft  coughing  of  the  wind  and  the  whisper¬ 
ing  of  the  trembling  leaves.  The  exquisite  balance  between 
speech  and  verse  rhythm  is  produced  by  the  use  of  an  accen¬ 
tual  verse  pattern  working  within  the  conventional  iambic 
and  trochaic  measures.  The  many  unstressed  syllables 
emphasize  the  smooth  forward  flow  and  interpret  the  soft 
movement  of  light  breeze. 

Rossetti's  words  have  been  chosen  with  care  and  an 
intuitive  knowledge  of  their  value  to  express  what  she  had 
to  say.  Special  auditory  effects  are  achieved  to  imitate 
the  wind  by  the  "oo"  sounds,  the  soft  breath  of  the  "h's", 
in  the  "who"  that  introduces  each  line,  and  in  the  word 

.  The  rich  connotative  power  of  the  word  "trembling" 
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and  the  phrase  "when  the  trees  bow  down  their  heads"  evoke 
rich  visual  imagery.  The  tone  of  this  poem  is  excellent, 
for  both  the  form  and  the  imagery  used  create  the  effect 
on  the  reader  Rossetti  intended.  There  is  perfect  agreement 
between  sound  and  sense.  The  sincerity  and  originality  of 
the  poet  is  evinced  in  the  perfection  of  the  style,  the  rich¬ 
ness  of  the  imagery,  and  the  lyrical  quality  of  the  rhythm. 

In  the  very  first  line  is  posed  a  question  that  sets 
a  child  to  wondering  about  the  wind's  identity.  This  pre¬ 
sentation  of  a  hitherto  unexplored  fact  of  nature  stretches 
the  child's  imagination.  The  repetition  of  the  question  in 
the  next  stanza  not  only  emphasizes  the  importance  of  the 
query,  but  it  is  a  device  young  children  like.  This  poem 
employs  the  device  of  repetition  and  accumulation  which  is 
a  structural  form  children  of  this  age  enjoy,  for  many  of 
them  have  outgrown  enumeration  and  repetition  by  itself. 

The  richness  of  the  visual  and  auditory  imagery  too,  stimu¬ 
lates  a  child's  imagination  as  he  enriches  the  poem  from 
his  own  background. 

Most  children  will  respond  to  the  movement  felt  in, 
and  inseparable  from,  the  lyrical  quality  of  the  melodious 
flowing  lines.  Children  in  the  primary  grades  usually 
delight  in  the  melody  of  singing  lines,  especially  if  they 
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have  been  taught  to  appreciate  it.^Some  children,  however, 
who  show  little  response  to  rhythm,  may  fail  to  enjoy  this 
poem  for  it  has  little  overt  action  and  no  plot  to  sustain 
it  „ 

The  poem  is  suitable  for  the  grade  two  level,  for  the 
visual  and  auditory  imagery  is  within  the  comprehension  of 
these  children.  The  personification  of  the  wind  satisfies 
the  child’s  notion  of  an  animate  and  living  world.  Most 
children  will  enjoy  the  repetitions  and  cumulative  effects, 
the  stimulation  of  their  curiosity  by  the  thoughtful  ques¬ 
tions  of  each  stanza. 

As  previously  observed,  this  poem  has  several  elements 
of  high  literary  quality;  a  subtle  rhythm,  rich  imagery,  and 
perfection  of  style  which  perfectly  communicates  the  flow  of 
the  author’s  thoughts  and  feelings.  These  qualities  in  ”Wh o 
Has  Seen  the  Wind?”  rank  it  as  one  which  should  help  to  de¬ 
velop  permanent  interests  in  poetry. 

”My  Shadow”  -  R.  L.  Stevenson 

This  simple  narrative  poem  has  several  elements  of 
literary  quality  and  of  appeal  to  the  majority  of  children 
in  grade  two. 


Nancy  narrick,  A  Teacher  ’  s  G-uide  to  Children  ’  s  Books 
(Columbus,  Ohio:  Charles  E,  Merrill  Books,  Inc.,  I960, 

P.117. 
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The  most  appealing  quality  of  Stevenson's  poem  is 
the  unerring  way  in  which  he  penetrates  a  child's  mind.  Be¬ 
cause  this  poem  duplicates  so  faithfully  the  way  most  child¬ 
ren  observe,  play  with,  and  are  mystified  by  their  own  sha¬ 
dows,  most  children  will  enjoy  this  poem.  Then,  too  it  is 
full  of  actions  portraying  numerous  incidents  in  which  the 
child  and  his  shadow  participate.  By  means  of  these  inci¬ 
dents  the  poem  moves  forward  to  an  interesting  conclusion. 

In  the  last  lines  the  child  is  finally  able  to  establish  his 
superiority  over  his  exasperating  shadow  with  the  scathing 
remark  : 

I'd  think  shame  to  stick  to  nursie  as  that 
shadow  sticks  to  me'. 

Children  take  pleasure  in  the  iambic  measure  which 
imitates  the  very  motion  of  a  child  as  he  skips  along  at 
play.  Variation  in  the  mood  is  accompanied  by  correspond¬ 
ing  changes  in  the  rhythm.  The  pauses  that  follow  the  words 
’’grow"  and  11  slow”  in  the  lines 

The  funniest  thing  about  him  is  the  way  he 
likes  to  grow-- 

hot  at  all  like  proper  children,  which  is  always 
very  slow, 

slow  the  movement  of  the  poem  perceptibly.  The  sudden 
quickening  of  pace  in  the  next  line  is  brought  about  by  the 
series  of  unstressed  words .  Together  with  the  vivid  visual 
imagery,  the  child  receives  an  excellent  impression  of  the 
suddenly  lengthening  shadow.  Finally,  in  the  short  clipped 


* 


■ 

. 


■ 

-  -  ..il  •  c  .  c 

, 

, 

--.on 

. 

. 


■  • 


130 


words  and  the  frequent  stresses  of  the  lino  "there's  none 
of  him  at  all",  he  visibly  shrivels  into  utter  oblivion. 

The  very  regularity  of  the  iambic  tetrameter  is  one  that 
appeals  to  children's  sense  of  rhythm. 

The  humorous  aspect  of  this  poem  is  one  that  appeals 
to  most  children,  for  the  child  appears  very  real  to  them. 
They  enjoy  talking  about  him  and  relating  their  own  funny 
experiences  with  their  shadow.  They  also  enjoy  the  shadow's 
sudden  growth  and  disappearance,  his  exasperating  ways,  his 
uselessness,  and  the  child's  final  triumph  over  him. 

Several  other  factors  in  this  poem  have  imaginative 
appeal.  One  is  the  personification  of  the  shadow  so  delight¬ 
ful  to  children.  Secondly,  the  shadow's  changes  in  size  may 
lead  to  questions  and  a  stretching  of  the  imagination  to 
supply  the  answers.  Finally,  the  simple  but  effective  visual 
imagery  enables  the  child  to  picture  the  incidents  more 
clearly. 

If  this  poem  is  evaluated  in  terms  of  the  poet's  effect 
on  the  reader,  Stevenson  seems  to  have  succeeded.  He  has 
established  an  accord  between  sound  and  sense  and  has  managed 
to  enter  into  a  child's  own  feelings  pertaining  to  his 
shadow.  From  a  purely  literary  point  of  view,  the  poem 
perhaps  may  be  criticized  for  the  extreme  regularity  of  the 
metrical  pattern  and  the  prosaic  character  of  the  language 
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used.  In  this  poem  the  imaginative  appeal,  the  style,  the 
tone,  and  the  unity  are  literary  qualities  that  should  war¬ 
rant  ranking  "My  Shadow"  as  a  poem  that  will  help  to  develop 
a  child's  appreciation  of  poetry. 

"The  Owl  and  the  Pussy  Cat"  -  E.  Lear 

Perhaps  the  outstanding  quality  of  this  poem  is  the 
perfect  impression  of  sheer  joy  and  irresponsible  ecstacy 
the  poet  has  managed  to  convey  to  his  readers .  A  complete 
lack  of  either  facetiousness  or  fact  in  the  recording  of  the 
exciting  trip  these  endearing  little  animals  take,  leads  the 
child  directly  into  a  never-never  land  where  even  the  absurd 
nonsense  of  this  poem  is  possible.  This  perfect  style  and 
tone  is  the  result  of  a  complete  accord  between  sense  and 
sound.  The  lilting  melody  inimitably  reflects  the  light¬ 
hearted  and  irresponsible  mood  of  these  two  talking  animals 
who  take  to  sea.  The  gay  mood  is  further  emphasized  by  the 
series  of  whimsical  incidents  and  the  sharp  and  precise  sen¬ 
sory  images.  Much  of  the  imagery  is  auditory.  How  delight¬ 
fully  imaginative  are  the  words  "bong"  and  "runcible"  in 
their  connotative  richness. 

The  humor  is  irresistible.  Lear's  purpose  was  to 
amuse  a  small  audience.  That  he  succeeded  in  having  this 
effect  on  his  listeners  is  self-evident  from  the  continued 
appeal  of  his  verse.  This  poem  is  suitable  for  grade  two 
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children,  for  it  contains  the  sort  of  absurd  humor  children 
appear  to  enjoy. 

Several  elements  in  "The  Owl  and  the  Pussy  Cat"  con¬ 
tribute  .to  its  literary  quality:  the  whimsical  characters, 
the  lively  action,  the  imaginative  words,  the  lilting 
rhythm,  the  ecstatic  tone,  and  the  rich  imagery.  This 
humorous  poem  is  suitable  for  children  at  the  grade  two 
level . 

"Clouds"  -  C.  G.  Rossetti 

This  entire  poem  is  a  metaphor  of  lyrical  beauty 
which  describes  the  clouds  as  sheep.  Each  stanza  depicts 
the  clouds  as  they  are  influenced  by  the  wind  in  two  pic- 
tur  e  s  . 

In  the  first  stanza,  the  heavily  stressed  first  lines 
echo  the  stomping  of  the  sheep’s  feet  and  establish  the 
effect  the  author  wishes  to  achieve.  The  moods  of  stillness 
in  the  first  stanza,  and  of  movement  in  the  last  one,  are 
accompanied  by  corresponding  changes  in  the  rhythmic  pattern. 
The  short,  crisp  words  and  the  clipped  trochees  in  the  first 
verse  seem  to  imitate  the  sound  of  the  sheep's  feet  and 
emphasize  the  absence  of  the  wind.  In  the  second  stanza  the 
"o"  sounds  and  the  iambic  measure  seem  to  emphasize  both  the 
wind  and  the  movement  of  the  sheep  as  they  go  awa y.  Some¬ 
thing  in  the  sound  of  the  last  question  "Where  do  you  go?" 
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ends  the  poem  on  a  note  of  wonder. 

The  personification  of  nature  and  the  richness  of  the 
imagery  that  visualizes  both  clouds  and  wind,  appeal  to  a 
child.  The  majority  of  children  also  enjoy  the  singing 
cadences  of  ’'Clouds"  .  The  technique  of  ending  the  poem  with 
a  question  arouses  a  sense  of  wonder  that  stimulates  the 
imagination . 

This  poem  is  full  of  the  imaginative  appeal  that 
sets  a  child  to  wondering  because  it  reveals  a  facet  of 
nature  he  has  not  previously  thought  about.  For  this  reason 
it  is  one  of  the  poems  that  children  in  grade  two  should  be 
taught.  Some  children  may  reject  this  poem  if  they  do  not 
understand  the  metaphor.  Children  who  have  had  a  rich  and 
balanced  program  of  poetry  in  grade  one  should  enjoy  this 
poem  for  its  aesthetic  value. 

"The  Swing"  -  R.  L.  Stevenson 

The  most  outstanding  element  in  "The  Swing"  is  the 
swaying  rhythm.  The  smooth  flowing  dactyls  so  precisely 
suit  the  exhilarating  upward  sweep  and  downward  swoop  of 
the  swing  that  theme  and  rhythm  are  in  accord.  A  slight 
variation  in  the  metrical  pattern  occurs  in  the  change  from 
four  to  three  stresses  in  alternate  lines.  This  change  in 
rhythm  corresponds  with  the  vigorous  upward  sweep  of  the 
swing  and  the  more  gentle  downward  drop.  Not  only  does 
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the  rhythm  Identify  with  the  "felt"  motion  of  the  swing, 
but  Stevenson  has  used  it  to  suggest  the  happy  mood  of  the 
child.  He  delineates  the  countryside  in  clear,  vivid  pic¬ 
tures  with  sensory  appeal.  The  kinetic  imagery  used  is 
also  so  strong  that  the  reader  is  enabled  to  realize  the 
experience  evoked. 

Most  children  enjoy  this  poem  because  it  deals  with 
an  experience  familiar  and  enjoyable  to  all.  Another  in¬ 
terest  factor  is  the  fulfillment  of  expectations  for  the 
poem  ends  on  a  happy  note. 

Although  this  poem  contains  no  overt  action,  the 
suggestion  of  movement  is  so  strong  that  children  should 
enjoy  this  poem.  The  singing  cadence  of  the  lines  is 
another  element  of  appeal  to  the  majority  of  children.  The 
poem  has  such  rich  yet  simple  and  familiar  imagery,  and 
shows  such  sensitive  emotional  response  to  environment,  that 
it  would  seem  to  be  a  suitable  poem  for  this  grade  both  for 
enjoyment  and  for  the  development  of  aesthetic  appreciation. 

The  poems  taught  most  frequently  in  grade  two  seem  of 
good  literary  quality  and  of  appeal  for  the  majority  of  child¬ 
ren  in  this  grade.  In  addition,  it  would  seem  possible  through 
the  effective  teaching  of  these  poems  to  develop  an  interest  in 
and  a  preference  for  good  poetry. 
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Grade  Thr e e 

A  study  of  the  findings  showed  that  Mother  Goose  no 
longer  occupied  the  former  dominant  position  as  a  source  of 
poetry.  Considerable  variety  was  evident  in  the  poems  pre¬ 
sented.  The  five  most  frequently  taught  will  be  evaluated 
in  terms  of  the  literary  criteria  and  according  to  the  find¬ 
ings  of  educational  research  studies. 

"My  Shadow"  -  R.  L.  Stevenson 

This  poem  already  was  evaluated  in  the  list  for  grade 
two.  In  all  likelihood,  it  will  be  more  popular  in  this  grade 
than  in  grade  two,  for  most  children  now  will  be  familiar  with 
the  changes  of  size  in  shadows.  For  this  reason,  they  should 
understand  the  poem  better  and  appreciate  its  humorous  aspect 
more  readily  than  younger  children  would. 

"Indian  Children"  -A.  Wynne 

"Indian  Children"  contains  a  few  elements  of  literary 
value.  Perhaps  the  most  outstanding  one  is  the  arresting 
contrast  between  past  and  present  that  Wynne  wished  to  convey 
to  her  readers.  A  contrast  in  moods  was  used  to  emphasize 
the  difference  between  the  two.  These  contrasting  moods  were 
accompanied  by  a  corresponding  contrast  in  the  rhythmic  pat¬ 
tern.  The  author  has  used  a  clipped, trochaic  measure  both 
to  emphasize  the  setting  and  the  end  of  the  poem.  The 
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intervening  lines  of  the  poem  deal  with  the  country  as  it 
used  to  be.  To  correspond  with  this  storytelling  mood,  the 
writer  has  lapsed  into  the  conversational  flow  of  iambic 
measure.  Visual  images  of  the  simple  representational  type 
have  been  used  to  help  in  establishing  this  tone.  Often 
such  images  are  very  effective,  but  in  this  poem  they  seem 
to  fail  in  their  purpose.  The  writer  has  used  images  that 
apply  to  classes  of  objects  only,  and  not  to  a  specific 
object  within  a  class,  so  the  imagery  remains  blurred  and 
insignificant.  The  effect  on  the  reader  is  to  make  him 
doubt  the  sincerity  of  the  writer’s  intention.  Was  her  own 
feeling  one  of  wonder  when  she  contemplated  the  change  from 
the  past  to  the  present  or  was  her  purpose  merely  to  prepare 
a  verse  "to  fit  the  school  curriculum"?  Although  the  rhythmic 
pattern  changes  to  correspond  to  the  changes  in  mood,  the 
rhythmic  pattern  appears  weak.  Three  lines  begin  with  "and", 
for  no  apparent  reason  except  to  complete  the  rhythmic  pat¬ 
tern.  Some  of  the  rhymes  too,  seem  to  be  forced.  For 
instance,  "round"  seems  to  have  been  used  instead  of  the 
word  "around"  for  the  sake  of  rhyming  with  "ground";  "people" 
appears  to  have  been  added  to  "Indian"  because  it  rhymed  with 

7 

May  Hill  Arbuthnot,  Children  and  Books  (Revised 
edition)  (Chicago:  Scott,  Foresman  and  Company,  1957), 
p.  155. 
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steeple.  The  poem  begins  and  ends  with  the  present,  thus 
creating  a  unified  whole. 

This  poem  should  have  imaginative  appeal  for  the 
children,  for  the  idea  Wynne  has  presented  is  an  arresting 
and  thought -provoking  one.  The  theme  of  Indians  usually 
appeals  to  grade  three  children,  for  they  are  beginning  to 
be  interested  in  other  times  and  places.  They  are  also 
studying  about  Indians  in  this  grade,  so  they  are  familiar 
with  the  theme.  However,  the  poem  has  no  action  nor  plot 
to  sustain  it.  The  rhythm  and  rhyme  are  not  outstanding, 
but  the  poem  has  an  easy  flow  of  rhythm  that  children  will 
find  easy  to  read.  '’Indian  Children*'  appears  to  be  suit¬ 
able  for  children  of  this  grade  level,  and  most  of  the 
children  will  enjoy  it  in  some  measure  probably. 

This  poem  fails  to  meet  the  criteria  of  style,  for 
the  language  is  prosaic  and  pedestrian.  While  sound  and 
sense  accord,  both  the  rhythmic  pattern  and  the  rhym.es  are 
imperfect.  In  addition,  the  imagery  fails  to  evoke  any 
emotion.  Probably  this  poem  has  such  a  high  frequence  in 
this  grade  because  teachers  are  presenting  it  to  accompany 
an  enterprise  on  Indians,  rather  than  for  Its  literary  value 
alone.  While  it  contains  an  imaginative  and.  arresting  idea, 
the  poem  hardly  would  seem  to  be  important  in  the  develop¬ 
ment  of  children's  appreciation  for  worthwhile  poetry. 
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"The  Secret"  -  Unknown 

This  charming  little  poem  contains  several  elements 
of  literary  quality.  The  most  outstanding  of  these  is  light 
melodious  rhythmic  quality  that  is  achieved  by  the  use  of 
the  iambic  measure  and  tripping  dactyls.  This  rhythmic  pat¬ 
tern  imitates  inimitably  the  child's  happy  chant  and  skipping 
feet.  The  contrast  in  moods  is  accompanied  by  a  change  in 
the  number  of  stresses  in  a  line.  The  child's  inability  to 
keep  a  secret,  and  his  growing  excitement  are  expressed 
admirably  in  the  rush  of  the  unstressed  last  line.  The 
poet's  use  of  a  particular  child  character  telling  of  a 
specific  incident  in  minute  detail  emphasizes  the  feeling 
of  excitement  the  writer  is  trying  to  express.  The  simple 
but  effective  imagery  assists  him  to  realize  his  purpose 
too.  The  accuracy  of  expression  which  has  enabled  the  writer 
to  establish  such  perfect  accord  between  sound,  sense,  and 
emotion  indicates  the  truth  of  his  observations. 

"The  Secret"  should  be  enjoyable  for  most  children, 
for  it  deals  with  a  pleasant  and  familiar  theme.  They  will 
like  the  action,  the  humorous  picture  of  a  child  trying  to 
keep  a  secret  but  not  succeeding  in  doing  so,  the  tripping 
rhythmic  cadences,  and  the  personification  of  tree  and 
mother  bird.  Some  children  may  reject  the  poem  because  of 
the  absence  of  a  forward  and  overt  action,  although  the 
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sense  of  excitement  may  compensate  for  it.  Others  may 
consider  the  poem  too  juvenile.  This  poem  would  seem  to 
be  one  that  may  be  used  in  a  poetry  program  planned  to  de¬ 
velop  a  child's  tastes  in  poetry. 

"The  Little  Elfman"  -  J.  K.  Bangs 

The  overtone  of  humor  in  this  poem  is  delightful  in 
the  adroit  implications  concerning  the  injured  pride  of  the 
little  elfman.  The  lively  and  laughing  mood  the  poet  wished 
to  indicate  is  reinforced  by  the  singing  cadences  of  the 
iambic  measure  with  the  accentual  values  on  stresses.  A 
contrast  in  mood  is  expressed  by  the  use  of  a  light  dactyl 
to  describe  the  fragility  of  the  lilies.  A  heavily  stressed 
last  line  prefaces  and  emphasizes  the  ending.  This  tone  has 
been  strengthened  further  because  the  poet  depicts  two  par¬ 
ticular  characters  in  a  specific  place.  The  use  of  direct 
speech  adds  to  the  realism  of  the  conversation.  The  imagery, 
of  the  representational  type,  paints  true  and  vivid  pictures 
that  help  the  reader  to  see  the  humor  of  the  situation  des¬ 
cribed.  The  close  relationship  shown  between  sound  and 
sense,  as  well  as  the  close  adherence  to  the  laws  of  nature 
as  they  apply  to  fantasy,  establish  the  poet's  sincerity. 

"The  Little  Elfman"  is  a  complete  narrative  poem,  although 
it  involves  merely  an  incident,  as  children  enjoy  sur¬ 
prises,  the  ending  satisfies  them. 
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The  fairy  theme,  if  accompanied  by  other  interest 
factors,  is  one  that  appeals  to  children  in  grade  three. 

As  the  fairy  theme  in  "The  Little  Elf man"  is  accompanied 
by  an  element  of  humor,  this  poem  is  certain  to  appeal  to 
most  children  in  this  grade.  The  singing  cadences  of  the 
lines  are  another  source  of  appeal. 

"The  Little  Elfman'1  would  seem  a  charming  poem  to 
teach  in  a  planned  program  of  poetry  for  grade  three.  It 
has  several  outstanding  elements  of  literary  quality  which 
should  assist  a  teacher  in  developing  a  child's  interest 
in  good  poetry. 

"Mice"  -  R.  Fyleman 

This  realistic  and  humorous  little  poem  is  centred 
around  the  theme  of  mice  and  a  child's  feeling  for  them. 

Unity  is  achieved  by  a  return  in  the  last  line  to  the  state¬ 
ment  in  the  first  one.  This  repetition  emphasizes  the  depth 
of  the  child's  affection.  The  intervening  lines  express  his 
admiration  for  mice.  The  contrast  in  moods  is  accompanied 
by  a  corresponding  change  in  the  rhythm.  In  the  opening  and 
closing  lines,  trochaic  measure  is  used  to  reinforce  the 
statement  made.  The  choppy  rhythm  and  the  monosyllabic 
words  used  in  the  short  lines  describing  the  mice,  are 
reminiscent  of  the  scampering  and  scurrying  of  mice.  The 
tone  the  poet  wished  to  express  is  strengthened  by  the  simple 
sensory  images  which  paint  clear  and  sharp  mental  pictures. 
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The  theme  of  animals  Is  one  children  enjoy.  The 
gentle  humor  Is  also  an  interest  factor.  The  absence  of  any 
action  and  plot,  and  the  extreme  simplicity  of  the  imagery 
used,  would  appear  to  be  elements  of  negative  interest  value. 
This  poem  likely  would  be  of  more  interest  to  children  in 
grade  two  than  to  those  in  grade  three. 

As  this  poem  appears  more  suitable  to  children  of 
grade  two  than  to  those  of  grade  three,  the  frequency  with 
which  it  was  taught  in  grade  three  seems  hardly  warranted 
in  terms  of  interest. 

The  poetry  program  offered  in  grade  three  showed  con¬ 
siderable  variety.  Some  effort  seemed  to  have  been  made  on 
the  part  of  these  teachers  to  present  a  more  balanced  pro¬ 
gram  consisting  of  poems  drawn  from  various  sources  and 
perhaps  taught  for  different  purposes. 

In  this  chapter  the  results  of  the  questionnaires 
were  compiled  and  evaluated  according  to  the  literary 
criteria  and  the  findings  of  educational  research  studies. 

A  planned  procedure  was  used  in  summarizing  the  ques¬ 
tionnaires.  The  returns  we re  summarized  for  each  grade  or 
combinations  of  grades  in  each  type  of  school  in  each  kind 

of  major  division.  For  each  sub-group  the  findings  from 
the  data  were  summarized  and  the  average  number  of  poems 
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taught  during  a  year  in  classrooms  of  Division  One  was  com¬ 
puted  for  city  schools,  school  divisions  and  counties,  and 
independent  school  districts.  The  findings  from  the  data 
were  summarized  in  another  way  to  compute  the  average  number 
of  poems  taught  during  a  year  in  grade  one,  grade  two,  grade 
three,  and  in  combined  grades  for  the  province  of  Alberta. 

The  data  were  presented  in  the  form  of  Tables  III  to  XVII, 
inclusive • 

Lists  of  the  titles  of  the  poems  taught  in  grade  one, 
combined  grades  one  and  two,  grade  two,  and  grade  three  were 
compiled  and  counted.  These  appeared  in  Appendixes  D,  E,  F, 
and  G-,  respectively.  Each  of  the  lists  of  the  poems  was 
examined  to  find  the  five  poems  most  frequently  taught. 

Tables  XVIII  through  XXI  presented  this  information. 

The  five  poems  most  often  taught  for  each  of  grades 
♦ 

one,  combined  one  and  two,  two,  and  three  were  then  evaluated 
according  to  the  literary  criteria  and  the  findings  of  edu¬ 
cational  research  studies. 

In  Chapter  VI,  findings  from  the  analysis  of  the  data 
and  evaluation  of  the  results  of  the  questionnaire  will  be 
used  in  an  attempt  to  answer  certain  specific  questions 
stated  in  Chapter  I. 
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CHAPTER  VI 


SUMMARY,  CONCLUSIONS  AND 
RECOMMENDATIONS 

In  this  chapter  the  entire  thesis  will  be  summarized* 
In  addition,  a  number  of  conclusions  will  be  drawn  directly 
from  the  findings  of  this  study,  with  a  full  recognition 
that  certain  limitations  may  have  affected  the  summary  and 
evaluation  of  the  results  of  the  questionnaire.  These  con¬ 
clusions  will  include:  (1)  answers  to  certain  specific  ques¬ 
tions  based  on  the  number  of  poems  taught  in  each  grade  of 
Division  One  in  the  province  of  Alberta,  and  (2)  answers  to 
certain  specific  questions  based  on  the  evaluation  of  the 
poems  most  frequently  taught  in  grades  one,  combined  one  and 
two,  two,  and  three  from  a  literary  standpoint  and  according 
to  the  findings  of  educational  research  studies.  Prom  these 
conclusions  recommendations  will  be  made  to  the  curriculum 
sub-committees  in  the  language  arts  and  to  Division  One 
teachers.  Questions  arising  from  this  investigation  will 
be  used  to  suggest  other  possible  studies. 

I .  SUMMARY 

The  first  chapter  of  this  study  was  confined  to  a 
discussion  of  the  purposes  of  the  study,  its  importance,  the 
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design  employed,  the  limitations  of  the  study,  and  a  defin¬ 
ition  of  the  terms.  The  main  purposes  of  the  study  were: 

(1)  to  determine  what  poems  were  taught  in  Division  One  in 
the  schools  of  Alberta,  and  (2)  to  evaluate,  from  a  literary 
standpoint  and  according  to  the  findings  of  educational 
research  studies,  the  poems  most  often  taught  in  the  primary 
grades  of  the  schools  of  Alberta.  This  study  seemed  to  be 
important  because  of  the  opinions  expressed  by  certain 
writers  that  poetry  was  not  popular  with  children.  Secondly, 
it  seemed  to  be  important  because  of  the  recommendations  of 
the  Royal  Commission  on  Education  in  Alberta  that  time  and 
directives  for  a  literature  program  be  provided.  The  ques¬ 
tionnaire  method  was  used  to  obtain  data  according  to  the  pur¬ 
pose  of  the  study,  from  a  ten  per  cent  sampling  of  Division 
One  teachers.  Criteria  were  established  according  to  literary 
critics  and  educational  research  studies.  The  five  poems  most 
frequently  taught  were  evaluated  according  to  these  criteria. 
Two  limitations  of  the  study  were  the  methods  used  to  obtain 
data  and  to  evaluate  the  poems.  In  the  final  section  of  Chap¬ 
ter  I,  certain  terms  used  throughout  the  study  were  defined. 

The  purpose  of  Chapter  II  was  to  discover  what 
research  had  been  done  in  the  teaching  of  poetry  in  Division 
One,  to  determine  if  the  number  and  variety  of  poems  taught 
in  these  grades  had  been  investigated,  and  if  an  evaluation 
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had  been  made  of  such  poetry.  Pour  Investigations  into  the 
qualitative  elements  of  imagery  and  rhyme  were  investigated 
for  their  interest  value  to  children.  The  results  of  these 
studies  showed  that  young  children  appeared  to  like  simple 
imagery  and  that  rhyme  although  pleasing  was  not  essential 
to  a  child's  enjoyment  of  a  poem.  Five  studies  on  the  ele¬ 
ments  of  content  and  the  suitability  of  these  to  particular 
grade  levels  were  reviewed  next.  According  to  the  findings 
of  these  studies  children  liked  the  qualities  of  action, 
humor,  fantasy,  rhyme  and  rhythm,  melody,  imagery,  and  the 
themes  of  familiar  experiences,  animals  and  nature.  The 
studies  reviewed  placed  a  major  emphasis  on  the  qualities 
of  poetry  that  appeal  to  children.  None  had  determined  the 
number  and  variety  of  poems  taught  in  the  primary  grades  of 
Alberta.  For-  these  reasons  it  was  concluded  that  the  pre¬ 
sent  study  was  warranted. 

In  Chapter  III,  the  procedures  used  in  the  prepara¬ 
tion  and  distribution  of  a  questionnaire  for  the  purposes  of 
obtaining  data,  were  reviewed.  The  questionnaire  was  pre¬ 
pared  from  a  perusal  of  the  curriculum  guides  and  the  manuals 
that  accompany  the  three  authorized  series  of  basic  readers. 
It  contained  three  parts:  questions  on  the  schools,  a  check¬ 
list  of  the  poems  selected  from  the  suggestions  found  in  the 
manuals  of  the  authorized  basic  readers,  and  a  space  to  list 
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those  selected  from  other  sources.  The  number  of  teachers 
in  each  sub-group  of  schools  in  each  of  the  three  major 
divisions  of  schools  in  the  province  was  obtained  from  the 
Fifty -Second  Annual  Report  of  the  Department  of  Education 
of  the  Province  of  Alberta.  The  questionnaires  were  sent  to 
five  hundred  teachers  from  the  different  types  of  schools  in 
scattered  geographical  areas  of  the  province,  to  provide  a 
ten  per  cent  sampling  in  proportionate  numbers. 

Criteria,  from  a  literary  standpoint  and  according  to 
the  findings  of  educational  research  studies,  were  estab¬ 
lished  in  Chapter  IV.  To  establish  literary  criteria,  the 
views  of  several  well-known  critics  were  studied  and  summa¬ 
rized.  These  criteria  were  organized  for  the  purpose  of  dis¬ 
cussion  under  the  headings  of  unity,  style,  tone,  sincerity, 
fulfillment  of  expectations,  and  universal  appeal.  The  func¬ 
tion  of  each  was  then  clarified. 

The  findings  of  educational  research  studies  were 
studied  and  summarized.  Most  of  the  findings  were  concerned 
with  the  elements  of  quality  and  content  that  usually  appeal 
to  children  and  the  suitability  of  each  to  particular  grade 
levels.  The  qualitative  elements  of  greatest  importance  were 
those  of  action,  humor,  fantasy,  rhythm  and  rhyme,  melody, 
and  imagery.  The  elements  of  content  that  children  enjoy  were 
of  familiar  experiences,  animal  themes,  and  nature. 

In  Chapter  V,  the  results  of  the  questionnaires  were 


. 

■ 

e  Sjioo,  \  .  -  j  '  .  .. 


~ 


. 

•'  ••  ''  3  -  .  •>  v  '  '  c:  ::  .  0V  :;\ 

*  '  o  .  ■  :  e 

■  ■  Li  £  '  .  •  /•  . 

t  -  i  X  ■  d  :  ...  i.  •  • 

- 

o.  - 

rr  -s'* 


. 


-  ,  :  ; 


■L  *  ,  j.  -  ‘  o  ■ >  r 


;>■  s'J-  '■  ■  ioi:y£0£bo  .  ‘j.o  ...  ■ 

* 

-  L  J:  :L  .  .  o  c 

. 

,  t  - 

„ 


.  •  .■  ; 

L'  . 

* 

Cu 

? 

. 

147 


presented,  analyzed,  and  evaluated.  To  compile  the  data, 
the  completed  questionnaires  were  classified  according  to 
the  kind  of  school  and  grade  or  combination  of  grades  to 
total  268  for  a  ten  per  cent  sampling.  In  the  presentation 
and  analysis  of  data,  the  number  of  poems  in  each  part  of 
each  of  the  questionnaires  received  was  counted  according  to 
grades  or  combinations  of  grades.  Secondly,  a  list  was  com¬ 
piled  of  the  titles  of  the  poems  in  each  part  of  each  of  the 
questionnaires  for  grades  one,  combined  one  and  two,  two, 
and  three.  Thirdly,  a  tabulation  was  made  of  the  number  of 
times  each  poem  in  the  list  was  taught.  Fourthly,  from  each 
list  the  five  poems  taught  most  frequently  were  selected  for 
purposes  of  evaluation  later.  The  information  pertaining  to 
the  number  of  poems  taught  in  each  sub-group  of  schools  in 
each  of  the  three  major  divisions  of  kinds  of  schools  in  the 
province  was  shown  on  Tables  IV  through  Table  XV.  The 
average  number  of  poems  taught  during  a  year  in  all  Division 
One  rooms  of  cities,  school  divisions  and  counties,  and  inde¬ 
pendent  school  districts  for  the  province  was  shown  in  Table 
XVI.  Finally,  the  average  number  of  poems  taught  during  a 
year  in  grade  one,  combined  grades  one  and  two,  grade  two, 
and  grade  three  classrooms  of  different  kinds  of  schools  in 
Alberta  was  shown  in  Table  XVII.  An  analysis  of  these  find¬ 
ings  showed  that  the  greatest  number  of  poems  taught  during 
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a  year  in  single  grades  or  combinations  of  grades  in  Division 
One  classrooms  was  greatest  in  school  divisions  and  counties. 
A  decrease  was  noted  in  the  number  of  poems  taught  as  the 
children  progress  from  grade  one  to  grade  three.  No  appreci¬ 
able  difference  was  evident  in  the  number  of  poems  taught  in 
classrooms  of  single  grades  and  in  those  of  combined  grades. 
The  titles  of  the  poems  most  frequently  taught  in  each  of 
these  categories  was  shown  in  Tables  XVIII  through  XXI.  Each 
of  these  poems  was  evaluated  from  a  literary  standpoint  and 
according  to  the  findings  of  educational  research  studies, 
under  the  headings  of  grade  one,  grades  one  and  two,  grade 
two,  and  grade  three. 


In  the  next  section  of  this  chapter,  the  findings  of 
the  analysis  and  presentation  of  the  questionnaire  will  be  used, 
to  answer  questions  stated  in  Chapter  Ij 

1.  What  were  the  average  number  of  poems  taught  during 

a  year  in  each  of  the  primary  grades? 

2.  What  poems  were  taught  in  each  of  these  grades? 

3.  Was  there  a  difference  between  the  average  number 

of  poems  taught  in  single  grades  and  the  average 
number  taught  in  combined  grades? 

4.  What  was  the  effect  on  the  average  number  of  poems 

taught  to  Division  One  children  when  they  were 
with  pupils  of  higher  grades  in  one  room  schools? 

5.  What  was  the  effect  on  the  kind  of  poetry  taught 

when  grades  one  and  two  were  combined? 

6.  What  trends  were  revealed  in  a  comparison  of  the 

average  number  of  poems  taught  in  each  grade? 

7.  Were  there  marked  differences  in  the  average  num¬ 
ber  of  poems  taught  in  the  different  major 
kinds  of  schools? 

.  Were  preferences  for  certain  poems  and  authors 
apparent  in  each  of  grades  one,  combined  one 
and  two,  two,  and  three? 
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Conclusions  drawn  from  the  establishment  of  criteria 
from  a  literary  standpoint  and  according  to  the  findings  of 
educational  research  studies  will  be  used  to  answer  questions 
asked  in  Chapter  I  on  these  criteria: 

1.  According  to  the  well-known  literary  critics,  what 

were  the  descriptive  qualities  of  good  poetry? 

2.  According  to  these  critics,  what  was  the  effect 

of  good  poetry  on  the  reader? 

3*  Did  the  findings  of  educational  research  reveal 
what  elements  in  poetry  appealed  to  children? 

4.  Was  there  a  consensus  in  these  findings  on  what 
poems  should,  be  taught  in  the  primary  grades? 

The  poems  most  frequently  taught  in  grades  one,  combined 
one  and  two,  two,  and  three  were  evaluated  to  answer  certain 
specific  questions: 

1.  When  poems  were  evaluated  would  it  appear  that 

poetry  of  good  quality  and  literary  merit  was 
being  taught? 

2.  Is  there  a  reason  for  poetry  not  being  popular? 

3.  Does  poetry  become  unpopular  as  children  progress 

through  the  primary  grades? 


II.  CONCLUSIONS 


The  data  from  the  questionnaires  were  analyzed  and  pre¬ 
sented  in  an  attempt  to  determine  the  poems  that  were  taught 
in  each  grade  of  Division  One  in  the  schools  of  Alberta. 

Within  certain  limitations,  this  study  cannot  be  con¬ 
sidered  definitive  in  its  findings,  nor  exhaustive  in  its 
scope.  The  conclusions  drawn  from  these  findings  are  indi¬ 
cative  of  certain  trends  only,  for  the  following  reasons: 

1.  The  response  from  the  one  room  type  of  schools  was 

too  low  to  permit  a  ten  per  cent  sampling  from  it. 
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2.  The  ten  per  cent  sampling  of  the  sub-groups  of 

schools  was  in  each  instance  too  small  for  the 
findings  to  be  considered  as  evidence  sufficient 
from  wliich  to  draw  conclusions  concerning  such 
sub-groups  of  schools. 

3.  The  validity  of  the  data  given  by  teachers  would 

depend  upon  their  interpretation  of  the  word 
"taught"  as  it  is  used  in  the  directions  given 
to  teachers  in  the  questionnaire.  In  some 
instances,  a  child  may  have  been  exposed  to, 
rather  than  taught  a  poem  checked  in  the  ques¬ 
tionnaire  as  taught. 

4.  The  assumption  that  all  the  poems  contained  in  the 

readers  were  taught  as  literature  seems  doubtful. 
In  the  returns  of  the  questionnaire,  some  but  not 
all  of  these  poems  were  listed  in  the  space  pro¬ 
vided  for  listing  poems  from  the  teachers’  own 
selections.  These  were  included  in  the  summary 
of  the  poems  taught.  Those  not  listed  were  con¬ 
sidered  to  have  been  untaught.  If  all  the  poems 
in  the  readers  had  been  taught  as  literature,  the 
number  of  poems  taught  would  be  somewhat  greater 
than  the  number  indicated  in  the  lists  of  titles 
of  poems  taught.  The  difference  however,  should 
not  be  great,  for  many  of  these  poems  vwre  listed 
as  taught. 

Despite  these  limitations,  the  findings  which  follow, 
in  all  probability,  would  apply  to  the  number  and  kind  of 
poems  taught  in  Division  One  of  Alberta  schools.  The  find¬ 
ings  from  the  data  were  used  to  answer  certain  specific  ques¬ 
tions  in  the  order  in  which  they  were  listed  in  Chapter  I; 

1.  The  average  number  of  poems  taught  during  a  year 

in  grade  one  was  41.1,  in  grade  two,  32.7,  and 
in  grade  three,  24.5. 

2.  The  poems  taught  in  grade  one  are  listed  in  Appen¬ 

dix  D,  grade  two  in  Appendix  F,  and  grade  three 
in  Appendix  G-. 

3.  The  average  number  of  poems  taught  in  combined 

grades  was  35.8.  The  average  number  of  poems 
taught  in  combined  grades  was  less  than  the 
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average  for  grade  one,  but  higher  than  the 
average  for  either  grade  two  or  grade  three. 

4.  The  average  number  of  poems  taught  to  Division  One 

children  when  they  were  with  pupils  of  higher 
grades  was  34.8.  The  average  number  of  poems 
taught  was  less  than  the  average  for  grade  one 
but  higher  than  the  average  for  either  grade 
two  or  grade  three. 

5.  When  grades  one  and  two  were  combined,  from  the 

findings,  a  trend  appeared  discernible  that  the 
interests  of  the  lower,  rather  than  the  higher, 
grade  were  considered  in  the  selection  of  poems 
taught  with  the  greatest  frequency. 

6.  The  average  number  of  poems  taught  during  a  year  in 

a  grade  decreased  from  the  average  number  of  poems 
taught  in  the  previous  grade.  An  average  of  41.1 
poems  were  taught  in  grade  one,  32.7  poems  in 
grade  two,  and  24.5  poems  in  grade  three. 

7.  In  one  year,  teachers  in  independent  school  dis¬ 

tricts  taught  an  average  of  29.6  poems  a  year, 
in  school  divisions  and  counties  38.0  poems,  and 
in  city  schools  29.2  poems.  Little  difference 
was  evident  in  the  average  number  of  poems  taught 
during  a  year  in  city  schools  and  in  independent 
school  districts,  but  in  school  divisions  and 
counties  more  poems  were  taught  than  in  either 
of  the  other  two  major  kinds  of  schools. 

8.  In  grade  one  a  marked  preference  for  Mother  Goose 

rhymes  was  evinced  upon  examination  of  Appendix 
D.  Mother  Goose  nursery  rhymes  constituted 
39.2  per  cent  of  the  entire  number  of  poems 
taught  during  a  year.  Mother  Goose  rhymes  con¬ 
stituted  approximately  35  per  cent  of  the 
entire  number  of  poems  taught  in  grades  one 
and  two.  A  marked  preference  for  nursery 
rhymes  was  evident  in  grade  two.  20  per  cent 
of  all  the  poems  taught  were  from  Mother  Goose 0 
In  grade  three,  11  per  cent  of  the  poems  taught 
during  a  year  were  by  R .  L.  Stevenson. 

The  five  poems  most  frequently  taught  in  each  of  grades 
one,  combined  grades  one  and  two,  grade  two,  and  grade  three 
were  evaluated  from  a  literary  standpoint  and  according  to  the 
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findings  of  educational  research  studios.  The  critical  dis¬ 
cussion  focussed  attention  on  the  criteria  established  to 
answer  certain  specific  questions  stated  in  Chapter  I: 

1.  According  to  the  well-known  literary  critics, 

the  descriptive  qualities  of  a  poem  were  those 
of  unity,  style,  and  tone. 

2.  A  good  poem  fulfilled  the  reader's  expectations, 

had  universal  appeal,  and  expressed  the  poet's 
sincerity.  That  is,  a  good  poem  should  estab¬ 
lish  communication  between  the  reader  and  the 
poet . 

3.  The  findings  of  educational  research  studies 

revealed  that  the  elements  of  poetry  that 
appeal  to  children  are  those  of  action,  humor, 
rhyme  and  rhythm,  melody,  and  imagery. 

4.  No  consensus  was  expressed  in  the  findings  of  edu¬ 

cational  research  studies  on  what  poems  should 
be  taught  in  the  primary  grades.  However,  fan¬ 
tasy,  familiar  experiences,  animal  themes  and 
nature  poems  were  preferred  by  children. 

The  evaluation  of  the  poems  most  frequently  taught 

led  to  a  number  of  conclusions: 

1.  From  a  literary  point  of  view,  the  poems  taught 

most  frequently  in  grade  one  were  suitable  as 
an  introduction  to  the  appreciation  of  poetry. 
Nevertheless  the  poetry  program,  composed  of  a 
large  number  of  nursery  rhymes,  indicated  that 
the  majority  of  teachers  appeared  to  be  making 
little  attempt  to  present  a  poetry  program  hav¬ 
ing  both  literary  merit  and  appeal  for  children. 

2.  From  a  literary  point  of  view,  the  poems  taught 

most  frequently  in  a  combined  grade  one  and  two 
are  suitable  as  an  introduction  to  the  apprecia¬ 
tion  of  poetry.  The  poetry  program  in  these  com 
bined  grades  failed  to  constitute  a  rich  and 
challenging  program,  as  the  poems  taught  in 
these  combined  grades  appeared  to  be  more  suit¬ 
able  for  grade  one  than  grade  two  children. 

The  grade  two  children  likely  would  not  be  pre¬ 
sented  with  poetry  that  would  stretch  their 
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imagination . 

3.  In  grad©  two,  the  largest  single  group  of  poems 

taught  was  from  Mother  Goose.  Those  most  fre¬ 
quently  taught  were  suitable  as  a  means  of 
developing  children's  tastes  for  worthwhile 
poetry.  The  poetry  program  presented  in  grade 
two  appeared  to  show  a  greater  variety  than  that 
offered  in  grades  one,  and  combined  one  and  two. 
Many  of  the  poems  were  of  good  literary  quality 
and  of  appeal  to  children. 

4.  In  grade  three,  considerable  variety  was  shown  in 

the  poems  taught  most  frequently.  The  variety 
indicated  that  the  poems  probably  were  selected 
for  a  greater  variety  of  purposes  than  in  the 
earlier  grades. 

5.  A  great  variation  occurred  from  one  individual 

teacher  to  another  in  the  number  of  poems 
taught . 

6.  A  great  variation  occurred  in  the  number  of  poems 

taught,  and  the  kind  of  poems  taught  most  often, 
from  one  grade  level  to  another.  A  change  was 
noted  from  a  poetry  program  composed  largely  of 
Mother  Goose  in  grade  one  and  combined  grades 
one  and  two  to  another  consisting  of  more  varied 
selections  in  grade  three. 

7.  In  Division  One  in  the  schools  of  Alberta,  the 

poetry  program  ranged  from  one  that  is  com¬ 
pletely  inadequate  to  another  that  should 
develop  a  permanent  interest  in  and  an  appre¬ 
ciation  of  poems  of  high  literary  quality. 


III.  REG  OMMEHDATI GNS 


The  conclusions  drawn  from  the  findings  of  this  study 
led  to  several  suggestions  and  recommendations  of  possible 
assistance  to  the  curriculum  sub-committees  in  language  arts 
and  to  teachers  in  the  field.  This  study  disclosed  several 
related  problems  with  implications  for  additional  studies. 
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Curriculum  Sub-C ommlttees 
in  the  Language  iir t s 

1.  Suggestions  should  be  included  in  the  curriculum 

guides  for  the  selection  and  presentation  of 
poems  which  would  form  the  basis  for  an  ade¬ 
quate  developmental  poetry  program,, 

2.  Provision  should  be  made  in  the  curriculum  for 

the  teaching  of  literature  in  Division  One 
in  addition  to  the  teaching  of  reading. 


Division  One  Teachers 

1,  In  grade  one  supplement  the  present  poetry  pro¬ 

gram  with  poems  other  than  Mother  Goose, 

2,  Enrich  the  poetry  program  by  increasing  and 

improving  the  selection  of  poems  taught, 

3,  Several  recommended  anthologies  of  poetry  should 

be  considered  an  indispensable  part  of  pro¬ 
fessional  material, 

4,  A  study  of  children’s  literature  should  be  con¬ 

sidered  essential  preparation  for  teaching, 

5,  Reading  of  good  poetry,  on  an  adult  level  should 

be  continued  by  teachers  as  a  means  of  further¬ 
ing  their  own  appreciation, 

6,  In  planning  poetry  lessons,  recommended  profes¬ 

sional  books  and  journals  should  be  consulted. 


Further  Studies 


1.  As  the  present  study  does  not  reveal  to  what 

extent  the  present  reading  program  is  separate 
from  the  literature  program,  further  study  is 
recommended  to  ascertain  actual  practice  in 
this  respect. 

2.  A  study  is  needed  to  determine  the  amount  and 

kind  of  source  material  available  for  the 
teachers’  use, 

3.  A  study  is  recommended  to  discover  whether  or 
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not  a  relationship  exists  between  the  number 
and  kind  of  poems  taught  and  the  teacher’s 
general  and  professional  education  in  Division 
One  • 

4.  A  study  is  recommended  to  determine  why  more  poems 

are  taught  in  school  divisions  and  counties  than 
in  other  major  kinds  of  schools. 

5.  Similar  studies  are  recommended  for  other  grade 

levels . 

6.  An  investigation  is  suggested  into  the  methods 

of  teaching  poetry  used  and  the  relative 
effectiveness  of  each  one. 

7.  Alberta  studies  on  children's  interests  and  pre¬ 

ferences  in  poetry  are  recommended. 


If  this  study  helps  the  investigator  and  other  teachers 
in  Division  One  to  teach  a  more  effective  program  in  poetry, 
whereby  permanent  interests  in  and  appreciation  for  good 
poetry  may  be  developed,  it  will  have  achieved  a  worthwhile 
aim.  If,  in  addition,  the  findings  and  subsequent  recommenda¬ 
tions  are  of  some  assistance  to  the  curriculum  sub-committees 
of  the  language  arts,  this  aim  will  have  been  doubly  worth¬ 
while.  Finally,  the  investigator  hopes  that  the  many  ques¬ 
tions  left  unanswered  by  this  study  may  offer  a  challenge  to 
others  for  more  specific  studies  in  this  field. 
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APP.SNDIX  A 


.  ■  i 


2005  -  1  Avenue  North, 
Lethbridge,  Alberta, 
November  ,  1958. 


Mr  • 
Supt  • 

Dear 


In  partial  fulfillment  of  the  requirements  for  the  Degree  of  Mas¬ 
ter  of  Education,  I  am  writing  a  thesis  entitled  A  Study  of  the  Poetry 
Taught  in  Division  One  in  the  Schools  of  Alberta .  To  secure  the  neces¬ 
sary  data  for  this  survey  500  questionnaires  will  be  distributed  to 
teachers  in  Division  One.  These  will  be  sent  to  representative  types  of 
each  sub-division  of  the  various  administrative  units,  in  scattered  geo¬ 
graphical  areas,  in  the  same  percentage  which  the  latter  each  represent 
the  total  number  of  schools  in  operation  in  the  province. 

To  be  able  to  do  so  accurately,  I  must  obtain  certain  relevant 
information  concerning  the  various  sub-divisions  of  these  administrative 
units.  The  accompanying  list  of  questions  have  been  designed  to  that 
end.  As  this  data  is  of  vital  information  to  me,  I  hope  you  will  aid 
me  by  completing  and  returning  to  me  at  your  earliest  convenience  the 
enclosed  form.  In  addition,  I  would  be  most  grateful  if  you  would  also 
permit  me  to  use  your  area  for  the  distribution  of  my  questionnaire, 
should  it  fulfill  the  conditions  essential  to  arrive  at  the  required 
sampling. 

In  the  event  of  your  consent,  I  would  send  them  to  you  in  time 
for  distribution  to  each  principal  at  the  Principals’  Association  Meet¬ 
ing  to  be  held  in  March  of  1959.  The  principals  would  then  in  their  burn 
give  a  questionnaire  to  each  primary  teacher  on  their  respective  stafis 
to  complete ,  leaving  unsigned  if  desired,  enclose  and  seal  in  the  en¬ 
velopes  supplied.  These  envelopes  would  then  be  collected  by  the  prin¬ 
cipals  and  returned  to  the  superintendent  for  re-mailing  to  me,  at  the 
next  meeting  of  the  Principals'  Association. 

I  have  chosen  this  method  of  distribution  in  the  hope  that  by 
enlisting  the  support  of  the  superintendents  and  the  principals  I  might 
receive  a  higher  percentage  of  returns  than  by  sending  the  surveys  di¬ 
rectly  to  the  teachers  involved. 

I  would  deeply  appreciate  a  favorable  reply  to  my  requests,  which 
I  realize  are  a  tax  upon  an  already  full  schedule,  four  assistance 
would  be  of  invaluable  service  to  me  in  my  study. 


Yours  sincerely. 
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2005  -  1st  Ave .  ,  North, 
Lethbridge,  Alberta. 
February  28,  1959 


Mr. 

Supt . 


Dear 


Division 

Last  fall  I  obtained  your  permission  to  your  County 

or  District 

for  the  distribution  of  a  questionnaire  to  be  answered  by  each 
of  your  primary  teachers  in  order  to  secure  the  necessary  data  for 
a  Master  of  Education  thesis. 


I  am  sending  separately  questionnaires  to  be  dist¬ 

ributed  among  your  principals  at  the  Principals’  Association 
Meeting  in  j^arch,  1959.  Please  ask  the  principals  to  give  one  to 
each  primary  teacher  on  their  staffs.  When  the  questionnaires 
are  completed,  they  should  be  collected  and  returned  to  you  for 
re-mailing  to  me  at  the  next  meeting  of  the  Principals’  Association 
I  have  tried  to  enclose  sufficient  postage  to  cover  mailing  charges 


I  greatly  appreciate  your  assistance  in  the  distribution 
of  these  surveys.  No  doubt  a  higher  percentage  of  returns  can  be 
expected  with  your  support,  and  that  of  your  principals,  than  could 
be  otherwise. 


Yours  sincerely, 


7J7 


Hyacinth  M.  Burch,  B.Ed. 
(Mrs) 


2005>  -  1st  Ave .  ,  North, 
Lethbridge,  Alberta 
February  2H ,  1999 


To  the  Elementary  Principals: 


I  am  writing  a  thesis  entitled  A  Study  of  the  Poetry 
Tauqhf  in  Div 1 s i on  One  in  the  Schoo 1 s  of  Alberta  in  partial 
fulfillment  of  the  requirements  for  the  Degree  of  Master  of 
Education  at  the  University  of  Alberta.  I  * ntend  to  obtain 
the  data  for  it  by  means  of  a  questionnaire  to  Division  One 
teachers  in  certain  representative  schools  in  the  province. 

Would  you  be  willing  to  distribute  the  questionnaires 
to  the  primary  teachers  on  your  staff,  making  a  special  appeal 
for  their  co-operation  and  promptness  in  answering  them? 

Would  you,  finally,  collect  the  returns  before  your 
next  Principals T  Meeting  where  you  may  hand  them  to  your  sup¬ 
erintendent  who  will  forward  them  to  me. 

I  shall  appreciate  your  co-operation. 

Yours  sincerely. 


•~zZ,  77?  (. 


Hyacinth  M.  Burch,  B.Ed. 
(Mrs) 


200^  1st  Ave.,  North 
Lethbridge,  Alberta 


Teachers  in  Division  One; 

I  am  writing  a  thesis  entitled  A  Study  of  the  Poetry  Taught 
in  Division  One  in  the  Schools  of  Alberta  in  partial  fulfillment  of 
the  requirements  for  the  Degree  of  Master  of  Education  at  the  Univer¬ 
sity  of  Alberta.  However,  in  order  to  obtain  the  necessary  data,  I 
need  the  assistance  of  every  teacher  in  a  certain  representative 
number  of  each  type  of  school  administrative  unit  in  Alberta. 

May  I  ask  for  your  whole-hearted  co-operation,  then,  in 
answering  the  enclosed  questionnaire  to  the  best  of  your  ability? 

I  have  endeavored  to  make  the  questions  ones  which  may  be  answered 
with  the  minimum  of  effort  on  your  part,  as  I  realize  fully  how 
valuable  your  time  is. 

This  questionnaire  may  be  left  unsigned  if  you  prefer,  al¬ 
though  I  would  appreciate  your  name  and  home  address  in  case  I  should 
wish  to  contact  you  again.  All  information  will  be  considered 
confidential.  After  completion  of  the  quest i onnnabre,  enclose  it 
in  the  accompanying  envelope  which  should  be  sealed  and  returned  to 
your  principal  according  to  his  directions.  If  yours  is  a  one-room 
school,  return  the  survey  to  your  superintendent  in  time  for  the 
next  Principals*  Association  Meeting. 

I  will  be  most  grateful  for  your  interest  and  prompt  response 

to  my  request. 


Yours  Sincerely, 


Hyacinth  M.  Burch,  B.Ed. 
(Mrs  ) 
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APPENDIX  B 


Pleas©  oheok  oorreot  oategory: 

(a)  Divisional  (  )  (b)  City  (  )  (o)  County  (  )  (d)  Independent  (  ) 

Name  of  above: 


Name  of  Superintendent: 
(or  Official  Trustee) 

Address: 


Name  of  Secretary  if  Independent: 

Address: 


Please  fill  the  blanks  below  with  the  required  information.  In  addi¬ 
tion  also  kindly  add,  following  the  names  of  each  school,  further  essen¬ 
tial  information  as  shown  in  the  accompanying  key:  Separate-S;  Public- 
P;  Private-Pr;  Independent-Public  Town-I.P.T.;  Independent  Separate 
Town-I.S.T.;  Independent  Public  Village-I .P .V. ;  Independent  Separate 
Village-I .S.V. ;  Independent  Public  Rural-I ,P ,R , ;  Independent  Separate 
Rural-I .S.R . ;  Consolidated-C . 


e  of  School 


Name  and  Address 
of  Principal 


Total  No.  of 
Classrooms 


Grades  com¬ 
bined  with 
other  grades 
specify 


I 


I& 

II 


II 


II& 

III 


III 
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APPENDIX  C 


TIONNAIRE  TO  DETERMINE  WHAT  POETRY  IS  BEING  TAUGHT  IN  DIVISION 

ONE  IN  THE  SCHOOLS  OF  ALBERTA 

JCTIONS 

After  completing  the  questionnaire,  enclose  in  the  accompanying  envelope,  seal  and  return  to  your  principal. 
Name  of  School  Address 


Please  check  the  administrative  unit  to  which  your  school  belongs: 


a. 

Divisional 

. -----  □ 

c. 

Independent 

□ 

b. 

Countv 

. .  .  .  □ 

d. 

City 

n 

kindly  check  the  type  of  school  in 
\ 

which  you  teach: 

i  j 

a. 

Public  City 

_  □ 

f. 

Public  Village 

n 

b. 

Separate  City 

-  □ 

g- 

Separate  Village 

l — l 

. -  □ 

c. 

Private 

_  □ 

h 

Public  Rural 

p 

d. 

Public  Town 

-  □ 

i. 

Separate  Rural 

-  _  _  —  | _ j 

....... - □ 

e. 

Separate  Town  _ 

-  □ 

Please  check  the  size  of  the  school 

in  which  you  teach: 

a. 

1  -  room 

PI 

c. 

5-8  rooms  _  _ 

_ p 

b. 

2-4  rooms  _ 

-  □ 

d. 

9  or  more  rooms _  _ 

- □ 

State  grade(s)  you  teach 


Check  the  titles  of  the  series  of  basic  readers  you  h  ave  used  during  the  school  term  of  1  958  -  59: 

a.  Basic  Readers:  Curriculum  Foundation  Series.  Toronto:  W.  J.  Gage  and  Company,  Limited,  1940  ; _ 

b.  The  New  Basic  Readers:  Curriculum  Foundation  Series.  Toronto: 

W.  J.  Gage  and  Company,  Limited,  1953.  - .. -  □ 

c.  The  Ginn  Basic  Readers  (Revised  Edition).  Toronto:  Ginn  and  Company,  1957 

d.  Reading  for  Meaning  (Revised  Edition).  Cambridge:  Houghton  Mifflin  Company,  1957.  __  EH 

e.  Other  series  (please  state)  _ 


I  H'v  ' 


DIRECTIONS: 


1 


i 


2 


Please  check  (  V  )  the  titles  of  the  poems  you  have  tuuqht  since  September,  1958  and  mark 
with  an  (  X  )  those  you  expect  to  teach  for  the  rest  of  the  term.  Use  the  spaces  provided  to 
the  right  of  each  poem  listed  below. 


TITLE  OF  POEM  AND  NAME  OF  AUTHOR 


DLE  Mother  Goose 
'  ONO  AN  APPLE,  Edward  Lear 
slTURE,  Laura  Benet 
"JTUROUS  GRASSHOPPER, 
a  E  Richards 

ALL  AND  AFTER  ALL,  Mary  D.  Davies 
THE  PARTY,  Wm.  Wise 
-\NE  JOE,  Kaye  Starbird 
•\NES,  Muriel  Schaltz 
■\LACK1  -  Walter  de  la  Mare 
vNDER  GRAY,  D.  E.  Stevenson 
30ARD  FOR  BOMBAY,  Leroy  F.  Jackson 
\OUND  THE  TOWN,  Phyllis  McGinley 
*,BET  POEMS,  Wanda  Gag 

ION,  Edith  Agnew  . . . 

16  NE,  Robert  Whitehead  _ _ _ 

D  CHRISTMAS  GREETING,  Unknown 
I  Ml  D,  FUNNY,  BRISK,  LITTLE  BUNNY 

jtinia  Rossetti  ....  _  ..  _ _ 

\L  STORE,  THE,  Rachel  Field 
AND  MAY,  Anne  Robinson 

RAIN  SONG,  Lanaton  Hughes  _ 

OU  OLD  FATHER'WILLIAM? 

s  Carroll  _ 

JND  AS  AN  APPLE,  Mother  Goose  .. 

E  CIRCUS,  Dorothy  Aldis  _ 

E  SEA  SIDE,  R.  L.  Stevenson  _ 

E  ZOO,  A.  A.  Milne  _ 

MOBILE  MECHANICS,  Dorothy  Baruch  ...  j 

V\N  FIRES,  R.  L.  Stevenson  _ 

\AN  WOODS,  James  S.  Tippett  .  _ 

ND-GlNN  MANUAL,  Pre-Primer  _ 

ND,  THE  -  Lucille  D.  SchoolField 

Josephine  Timberlake  _ 

E  BUS,  Phyllis  McGinley  _ 

SAA,  BLACK  SHEEP,  Mother  Goose _ 

GOES  TO  BOSTON,  THE  - 

a  E.  Richards  _ 

SEED  SONG,  Edith  Agnew _  _ 

ON  MAN,  THE  -  Dorothy  Aldis  . 

ON  MAN,  THE  -  Rose  Fyleman  _ 

DOG,  THE  -  Walter  de  la  Mare  _ 

ACK  RIDER,  THE  -  Dorothy  Aldis  . 

fARD,  THE  -  Maud  Burnham  _ 

iOLEMEW,  Norman  Gale  _  _  _ 

Aileen  Fisher  _ 

DTHE  WATERFALL,  Winifred  Welles 
R  LEFT  ALONE,  Elizabeth  Coatsworth  ____ 

MOTHER,  Elizabeth  Madox  Roberts  _ 

JS,  THE  -  Marjorie  T.  Hardwick  _ 

OCK,  THE  -  Unknown  _ 

Dorothy  Brown  Thompson  _  _ 

1  HAS  AN  ENEMY,  Rose  Fyleman  _ 

NEST,  THE  -  Humbert  Wolfe _ 

DAYS,  Marchette  Chute  _ 

;  AND  GOLD,  Nancy  Byrd  Turner _ 

-BIRD,  THE  -  Humbert  Wolfe  _ 

•  CITY,  R.  L.  Stevenson  _ 

WIND  BLOW,  Mother  Goose  _ 

|NG  BUBBLES,  Marchette  Chute 
NG,  Eleanor  Farjeon  _  _ 


TITLE  OF  POEM  AND  NAME  OF  AUTHOR 


BONNIE  CRAVAT,  THE  -  Mother  Goose 
BOOKS,  Eleanor  Farjeon 
BOW,  WOW,  WOW,  WHOSE  DOG  ART  THOU, 
Mother  Goose 

BOYS'  NAMES,  Eleanor  Farjeon 
BOY  WHO  LOVED  MAPS,  Ruth  C.  Weir 
BRIDGES,  Rhoda  W.  Bacmeister 
BROOK.  THE  -  Alfred  Tennyson 
BROOMSTICK  TIME,  Rowena  B.  Bennett 
BROWN  BEAR,  THE  -  Mary  Austin 
BUBBLES,  Marian  Clark  Potter 
BUCANEER,  THE  -  Nancy  Byrd  Turner 
BUILDING  MACHINERY,  Dorothy  Baruch 
BUMBLEBEAVER,  THE  -  Kenyon  Cox 
BUNDLES,  Rhoda  W.  Bacmeister 
BUNDLES,  John  Farrar 

BUSY,  A.  A.  Milne  _ 

BUTTERCUP  COW,  THE  -  Elizabeth  Randall 
BUTTERFLY,  Hilda  Conkling 

BUTTONS,  Kate  C.  Goddard  _ 

BUZZY  BROWN,  Leroy  F.  Jackson  . 

BYE,  BABY  BUNTING,  Mother  Goose 

BY  THE  SEA,  Marchette  Chute  . . . 

C  IS  FOR  CIRCUS,  Phyllis  McGinley 

C  VERSE,  Edward  Lear  _ _ _ 

CALICO  PIE,  Edward  Lear 
CALL,  THE  -  Bjornsterne  Bjornson 

CARS  GO  FAST,  Annette  Wynne  _ _ 

CASTLE  IN  THE  FIRE,  THE  -  Mary  Jane  Carr 

CAT,  Dorothy  Baruch  _ 

CAT,  Mary  Britton  Miller  _ _ 

CATS  HAVE  COME  TO  TEA,  Kate  Greenaway 
CAT'S  TEA  PARTY,  F.  E.  Weatherley  ... 
Celebrating  Dad,  Henrietta  Lodewyck  Ensign 
CENTIPEDE,  THE  -  Ogden  Nash 
CHAIROPLANE  CHANT,  Nancy  B.  Turner 

CHANTICLEER,  John  Farrar  _ 

CHANTICLEER,  Katherine  Tynan  _ 

CHECK,  James  Stephens  _ _ 

CHICKEN,  Dorothy  Walter  Baruch 

CHICKEN,  Aileen  Fisher  _ 

CHICKENS,  Unknown  _ 

CHICKtNS,  Walter  de  la  Mare  _ 

CHICKENS,  THE  -  R.  Fyleman  .... 

CHIPPEWA  LEGEND,  J.  R.  Lowell 

CHOOSING,  Marion  Edey  _ _ 

CHOOSING,  Eleanor  Farjeon  _ 

CHOOSING  SHOES,  Ffrida  Wolfe 

CHRISTMAS,  Marchette  Chute  _ _ 

CHRISTMAS  BELLS  ARE  RINGING, 

Sara  E.  Brewton  _ L 

CHRISTOPHER  COLUMBUS, 

Rosemary  and  Stephen  Benet _ 

CHUMS,  Arthur  Guiterman  _  — 

CIRCUS,  Eleanor  Farjeon  - 

CIRCUS,  THE  -  Elizabeth  Madox  Roberts  _ 

CIRCUS  GARLAND,  A  -  Rachel  Field  _ 

CIRCUS  PARADE,  THE  -  Elsie  M.  Fowler  _ 

CIRCUS  PARADE,  THE  -  Olive  Beaupre  Miller  _ 
CITY  MOUSE  AND  COUNTRY  MOUSE, 

C.  G.  Rossetti  _ 


* 
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TITLE  OF  POEM  AND  NAME  OF  AUTHOR  TITLE  OF  POEM  AND  NAME  OF  AUTHOR 


)F  FALLING  LEAVES,  THE  -  Amy  Lowell 
iONG,  James  Steel  Smith 
iTREETS  AND  COUNTRY  ROADS, 

:  nor  Farjeon 

ROOM,  Eleanor  Farjeon 
[ING  HEN,  THE  -  Ann  Hawkshawe 
)S,  Christina  G.  Rossetti 
N,  THE  -  Dorothy  Aldis 
ING  WAGON,  Aileen  Fisher 
ER  S,  THE  -  Rachel  Field 
'IT  IN  THE  CLOUDS,  Dick  Dorrance 
$  IN  THE  WOODPILE,  THE  -  Unknown 
:S,  Rowena  Bennett 
,  Japanese  Hokku 
ABUS  Leroy  F.  Jackson 
BUTTER,  COME,  Nursery  Rhyme 

\NY,  Aileen  Fisher  . . ... 

\RISONS,  Marion  K.  Seavey 
[RSATION,  THE  -  Anne  Robinson 
GRINDING  SONG,  Natalie  Curtis 
)N  SANDY,  Juanita  Huppert  Putzker 
)  IT  HAVE  BEEN  A  SHADOW? 

ica  Shannon  _ 

TERS,  Elizabeth  Coatsworth  _ 

TRY  IN  SPRING,  Elsie  M.  Fowler 
TRY  TRUCKS,  Monica  Shannon  _  __ 

I,  Frances  M.  Frost  _ _ 

THE  -  Robert  Louis  Stevenson 

JS,  Josa  _ 

APPLE,  Ethel  Talbot  _ 

)ARD.  THE  -  Walter  de  la  Mare  _ 

US  SOMETHING,  Winifred  Welles  _ 

COW  BUNNY,  Nursery  Rhyme 

OILS,  Rikurio  _ 

-DOWN-DILLY,  Mother  Goose  ..... 

AS,  Edith  Agnew  _ 

:  TO  YOUR  DADDY,  Mother  Goose 

E  GRAY,  Mother  Goose _ 

EYED  LAD  COLUMBUS,  Nancy  Turner 
'J  THE  COUNTRY,  Rand  B.  Jackson  ______ 

'I  THE  SNOW,  B.C.F.  Series  -  Unknown  _ 

3N  THE  FARM,  James  S.  Tippett  _ 

DLD  DOLL,  THE  -  Wilhelmina  Siegmiller 

\BER,  Aileen  Fisher  _ 

ON,  A  -  James  S.  Tippett  _ 

FITZPATRICK  MAULEVERER  JAMES, 

v.  Milne  _ 

^ND  WILL,  Elizabeth  M.  Roberts  .. 

’ENCES,  Rose  Fyleman  _  _ 

TNT  BICYCLES,  Dorothy  Baruch 
s  A  DOLLAR,  A  -  Mother  Goose  _ 

DONG,  BELL,  Mother  Goose  _____  _____ 

BLE,  THE  -  Ralph  W.  Bergengrew  . ____ 

^ERY,  A  -  Arthur  A.  Knipe  ...  _ 

:DIENCE,  A.  A.  Milne  _ 

U  KNOW?  -  Ethel  M.  Weger 

V  -  Aileen  Fisher  _ 

Marchette  Chute  _ 

MMD  WEATHER,  Winnifred  Welles 
‘R  OF  SUN,  A  -  Aileen  Fisher 

TELL  ME,  Dorothy  Aldis  _ 

SELLS,  Rachel  Field  _  . 

MN,  THE  -  Marchette  Chute 


DORCHESTER  GIANT,  Oliver  Wendall  Holmes 

DOWN1  DOWN1  -  Eleanor  Fa  i  jeon 

DUCKS,  Zhenya  Gay 

DUCKS,  THE  -  E.  L.  M  King 

DUCKS,  THE  -  Alice  Wilkins 

DUCK  AND  THE  KANGAROO,  THE  -  E  Lear 

DUCKS  AT  DAWN,  James  S.  Tippett 

DUCKS'  DITTY,  Kenneth  Grahame 

DUEL,  THE  -  Eugene  Field 

E  IS  THE  ESCALATOR,  Phyllis  McGinley 

EARLY,  Dorothy  Aldis 

ECHOING  GREEN,  THE  -  William  Blake 

EEL,  THE  -  Ogden  Nash 

EIGHT  O'CLOCK,  Christina  G.  Rossetti 

ELEPHANT,  Dorothy  Walter  Baruch 

ELEPHANT,  THE  -  Herbert  Asquith 

ELEPHANT,  THE  -  Hilaire  Belloc 

ELEPHANT,  THE  -  Annette  Wynne 

ELEPHANTS, 

Barbara  Geismer  and  Antoinette  Suter 
ELEPHANTS,  THE  -  Dorothy  Aldis 
ELEPHANT'S  TRUNK,  THE  -  Alice  Wilkins 
ELECTELPHONEY,  Laura  E.  Richards 
ELF  AND  THE  DOORMOUSE,  THE  - 

Olive  Herford  _  . 

ELIZABETH  ANN  PEABODY,  Ivy  6.  Eastwick 
EMMA'S  STORE,  Dorothy  Aldis 
EMPEROR'S  BIRD  NEST,  THE  - 

Henry  W.  Longfellow _ 

ENGINE,  James  S.  Tippett _ 

ENGINEER,  THE  -  A.  A.  Milne _ 

ESCALATOR,  THE  -  Elsie  Melchert  Fowler 

F-Verses,  Edward  Lear  _ 

F-Verses,  Phyllis  McGinley  ___  ______  _ 

F-Verses,  Wanda  Gag  _ 

FAIRIES,  Hilda  Conkling  _ 

FAIRIES,  THE  -  Wm.  Allingham  _ 

FAIRY  BOOK,  THE  -  Abbie  F.  Brown _ 

FAIRY  IN  ARMOR,  A  -  Joseph  Rodman  Drake 
FAIRY  WENT  A  MARKETING,  A  - 

Rose  Fyleman  _ j 

FAITH,  I  WISH  I  WERE  A  LEPRECHAUN, 

Margaret  Ritter  _ I 

FALL,  Aileen  Fisher  _ | 

FALLING  SNOW,  Unknown  _ 

FAMILIAR  FRIENDS.  James  S.  Tippett  _ 

FAMILY,  THE  -  Rose  Fyleman  _ 

FAREWELL  TO  THE  FARM,  R.  L.  Stevenson 

FARM  LIFE,  Ruth  Edna  Stanton  _  j 

FARMER  WENT  TROTTING  UPON  HIS 

GRAY  MARE,  A  -  Nursery  Rhyme  _ 

FAWN,  THE  -  Elsie  Melchert  Fowler  ____  _________ 

FERRY-BOATS,  James  S.  Tippett  . . 

FINGER  PLAY,  A.  -  L.  Bauman  _ 

FIREFLY,  Elizabeth  M.  Roberts  _ 

FIRST  AND  LAST,  llo  Orleans  _  ...  __ 

FIRST  SNOW,  Marie  L.  Allen  _ 

FIRST  SNOW,  Ivy  O.  Eastwick _ _ 

FIRST  THANKSGIVING  OF  ALL, 

N.  Byrd  Turner  _ 

FISH  WITH  A  DEEP  SEA  SMILE, 

Margaret  W.  Brown  _ 

FISHING,  Aileen  Fisher  _ 


TITLE  OF  POEM  AND  NAME  OF  AUTHOR 


TITLE  OF  POEM  AND  NAME  OF  AUTHOR 


G,  Vivian  G.  Gouled 

G  POLE  Morv  Carolyn  Davies 

TTLE  FINGERS, 

nee  Gillette  Sumner 

R-CART  MAN,  THE  -  Rachel  Field 

R-FED  BUFFALOES,  THE  - 

el  Lindsay 

HE  -  Ogden  Nash 

ache  I  Field 

arl  Sandburg . . 

?RN  THE  -  Edith  H.  Newlin 
H  ANIMALS,  THE  -  Elsie  M.  Fowler 
N  CHILDREN,  R.  L.  Stevenson 
iN  LANDS,  R.  L.  Stevenson 

AIN,  THE  -  Rose  Fyleman  _ _ 

:RIENDS,  A.  A.  Milne 
'  IN  THE  GARDEN,  A  - 
Horatio  Ewing 
>LY  BEASTS, 

nra  P.  Geismer  and  A.  Geismer 
>LY  PEOPLE,  John  G.  Herndon 
tE  WOULD  A-WOOING  GO  -  Unknown 
WON  IN  SANTA  BARBARA, 


GRAND  OLD  DUKE  OF  YORK, 

Nursery  Rhyme 
GRANDFATHER  FROG, 

Louise  Seamann  Bechtel 
CiRANDMOTHER,  Elizabeth  M.  Roberts 
GREAT  WHITE  WORLD,  Annette  Wynne 
GREATY-GREAT  GRANNIE, 

Lysbeth  Boyd  Barrie 
GREEN  BUS,  THE  -  James  S.  Tippett 
GREEN  GRASS  GROWING  ALL  AROUND, 
THE  -  Nursery  Rhyme 
GRIZZLY  BEAR,  Mary  Austin 
HAIRY  DOG,  THE  -  Herbert  Asquith 
HALFWAY  DOWN,  A.  A.  Milne 
HALLOWE'EN,  Harry  Behn 
HALLOWE'EN,  Rachel  Field 
HALLOWE'EN,  Anora  Medary 
HALLOWE'EN,  Helen  Wing 

HANDS,  Dorothy  Aldis  _ 

HANDY-SPANDY,  Mother  Goose 
HAPPINESS,  A.  A.  Milne 
HAPPY  BIRDS,  Sarah  Jane  S.  Harrington  _ 
HAPPY  SHEEP,  Wilfred  Thorley 


Teasdale  _ _ _ 

I  A  GARRET,  Emma  Dowd  .. 

'J  THE  BEACH,  Alice  Wilkins _ 

ITH  FISHING,  Eunice  Tientjens 

EST,  Aileen  Fisher  _ 

EST  THING,  THE  -  Jas.  W.  Riley 
'  THE  WAYS  DIFFERENT  CARS  GO, 

thy  Walter  Baruch  _ 

BEAR,  THE  -  A.  A.  Milne  _ 

THE  GAY  GOOD  HUMOR  MAN, 

is  McGinley  _ 

>E,  Edward  Lear  _ 

HES,  Rhoda  W.  Bacmeister  _ 

N  PATH,  THE  -  Charlotte  D.  Cole 
N  YEAR,  THE  -  Sara  Coleridge 
NER,  THE  -  R.  L.  Stevenson 
AL  STORE,  Rachel  Field 
GHOST,  THE  - 

beth  Hugh  Seechrist  __ _ 

REREAD  CHILDREN,  llo  Orleans 
REREAD  MAN,  THE  - 

;na  Bastin  Bennett  ___  . _________ 

RBREAD  MAN,  THE  -  Eva  Rowland 
MMD  BOYS,  COME  OUT  TO  PLAY, 

ier  Goose  _ 

NAMES,  Eleanor  Farjeon 

iERD,  Grace  H.  Conkling  _ 

ER,  THE  -  Rose  Fyleman 
T  THE  -  Rose  Fyleman 
EY  GORDON  GUSTAVUS  GORE, 
Brighty  Rands  -  __ 

TO  THE  FARM,  Dorothy  Baruch 
1  TO  THE  ZOO,  Dorothy  W.  Baruch 
TOO  FAR,  Mildred  Howell 
N  COBWEBS,  Rowena  B.  Bennett  ___ 
ISH,  THE  -  Dorothy  Aldis 
MORNING,  Muriel  Sipe  _ 

PLAY,  A  -  R.  L.  Stevenson  _ 

•  O'GRUMPITY,  Carol  Ryrie  Brink 


HAVE  YOU  WATCHED  THE  FAIRIES? 

Rose  Fyleman 

HAYMOW,  THE  -  Luella  Mockett 

HENS,  THE  -  Elizabeth  Madox  Roberts  _ 

HERE  WE  COME  A-CAROLING,  Unknown 
HIAWATHA'S  CHILDHOOD, 

Wm.  W.  Longfellow 

HICKORY,  DICKORY,  DOCK,  Mother  Goose  ... 
HIDING,  Dorothy  Aldis 

— 

HIGGLEDY,  PIGGLEDY,  SEE  HOW  THEY  RUN, 
Kate  Greenaway  _  _ 

HIGH-HEELED  SHOES,  Kate  Cox  Goddard  _ 

HIGHER  THAN  A  HOUSE,  Mother  Goose  _ 

HIGHWAYS,  James  S.  Tippett 

HIPPITY  HOP  TO  THE  BARBER'S  SHOP 

Rose  Fyleman  _________ 

HIPPOPOTAMUS,  THE  -  Georgia  R.  Durston  .__ 
HOLDING  HANDS,  Lenore  M.  Link  .  _ 

HOME  AGAIN,  James  S.  Tippett  _ 

HONEST  MR.  ROBIN,  Eleanor  Farjeon  _ 

HOPPITY,  A.  A.  Milne  _ _' _ 

HORSE,  Elizabeth  Madox  Roberts  __  _  ___ 

HORSE,  THE  -  James  Stephens  _ 

HORSES,  Marchette  Chute  _  _____ 

HOUSE  CAT,  THE  -  Annette  Wynne 

HOUSE  OF  tHE  MOUSE,  THE  - 
Lucv  S.  Mitchell  _  _  _ 

HOW  DOTH  THE  LITTLE  CROCODILE? 

Lewis  Carroll  .... . .  _  _ 

HOW  THE  FLOWERS  GROW,  Gabriel  Setoun 
HOW  THE  LEAVES  CAME  DOWN,  j 

Susan  Coolidae 

HOW  THE  LITTLE  KITE  LEARNED  TO  FLY 
Unknown  _  _  _  _  _ _ 

HOW  TO  TELL  GOBLINS  FROM  ELVES, 

Monica  Shannon  _  _  __  _ _ _ 

HOW  TO  TELL  THE  WILD  ANIMALS, 

Carolyn  Wells 

HUMP,  THE  ESCALATOR,  Dorothy  Fabien  ___ 
HUMPTY  DUMPTY,  Mother  Goose  _ 

-  - 
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TITLE  OF  POEM  AND  NAME  OF  AUTHOR  TITLE  OF  POEM  AND  NAME  OF  AUTHOR 


*Y  FOX,  THE  -  Helen  Dean  Fish 
[Y  PULOT,  Elsie  Melchert  Fowler 

MEN,  THE  -  Walter  de  la  Mare 

HI,  Rose  Fyleman 

■  {  PONY,  Eleanor  Farjeon 

1  A  LITTLE  DOGGIE,  Unknown 

A  LITTLE  SISTER,  Unknown 

THREE  WISHES  READY, 

\  tte  Wynne 

- ~ - - 

HOUSE  CLEANING, 
thy  B.  Thompson 

IN  THE  CITY,  James  S.  Tippett 

HAD  A  SWEET  LITTLE  DOLL,  DEARS, 
les  Kingsley  _  .. 

FED  A  TABLE,  Vivian  G.  Gouled 

A  FISHPOND,  Old  Rhyme 

K  TURTLES  ARE  FUNNY  THINGS, 

va  Gay  .. . . . . 

T  A  PONY,  James  S.  Tippett 

GO  WITH  MY  FATHER  A-PLOWING, 

>h  Campbell  ..  ...  _ 

Z>ER  IF  THE  LION  KNOWS, 
tte  Wynne  .  ... 

E  TO  BE  A  LIGHTHOUSE,  Rachel  Field 
LL  YOU  HOW  THE  SUN  ROSE, 

■  Dickinson  ....  ..  __ 

AD,  Unknown  ..  ... 

rothy  Aldis  _ 

:AM  MAN,  THE  -  Rachel  Field 

.  Bacmeister  .  . 

‘ER  EGGS  WOULD  HATCH,  Malloch 

D  A  CARDBOARD  BOX,  Aileen  Fisher 
RE  A  PILGRIM  CHILD, 

■na  B.  Bennett  ....  __ 

:RE  AN  APPLE,  Mother  Goose 

VE  NEVER,  Elsie  Melchert  Fowler _ 

RBLE  WALLS,  Unknown  _ _  . 

:  BARNYARD,  Dorothy  Aldis 
:  DAYS  WHEN  CATTLE  RAN, 
in  Garland  ....  . 

:  FASHION,  A.  A.  Milne 

H  CHILDREN,  Annette  Wynne 

IOUS  LITTLE  OLD  MAN,  THE  - 
Bennett  . 

JONATHAN  BING  DOES  ARITHMATIC, 
Beatrice  Curtis  Brown 
JORRIDGE  AND  PORRIDGE, 

Louis  Ayres  Garnett 
JUMBO  JOE,  Laura  E.  Richards 
JUMP,  JUMP,  JUMP,  Kate  Greenaway 
KANGAROOSTER,  THE  -  Kenyon  Cox 
KIND  MOON,  THE  -  Sara  Teasdale 
KINDNESS  TO  ANIMALS,  Laura  E.  Richards 
KING'S  BREAKFAST,  A.  A.  Milne 
KITE,  A.,  Unknown 
KITTEN,  Lilia  Belle  Pitts 
KITTEN,  A  -  Eleanor  Farjeon 
KITTENS  PLAYING, 

Thomas  Pendleton  Robinson 
LAMB  CLOUDS,  Eleanor  Dennis 
LAND  OF  STORY  BOOKS,  R.  L  Stevenson 
LARKS  -  (trans),  Rose  Fyleman 
LAST  SONG,  THE  -  James  Guthrie 
LAWN-MOWER,  Dorothy  Walter  Baruch 
LEGEND  OF  LAKE  OKEEFINOKEE, 

Laura  E.  Richards _ 

LEGEND  OF  THE  NORTHLAND,  THE  - 

Phoebe  Cary  _ 

LILIES,  Shiko  _ 

LIMERICKS,  Helen  Ferris  _ 

LIMERICKS,  Edward  Lear  _  _ 

LINES  AND  SQUARES,  A.  A.  Milne 

LION,  THE  -  Hilaire  Belloc  _ 

LITTLE  BO-PEEP,  Mother  Goose 
LITTLE  BOY  BLUE,  Mother  Goose 
LITTLE  BROTHER'S  SECRET, 

Katherine  Mansfield  _ 

LITTLE  BROWN  BEAR,  Alice  Wilkins  . 
LITTLE  CARVED  BOWL, 

Margaret  Widdemar  _ 

LITTLE  CHARLIE  CHIPMUNK, 

Helen  Le  Cron  _ 

LITTLE  ELFMAN,  THE  -  John  Kendrick  Bangs 

LITTLE  FOX,  THE  -  Marion  Edey  _ 

LITTLE  GIRL,  LITTLE  GIRL,  Mother  Goose _ 

LITTLE  HORSE,  Elizabeth  Coatsworth 
LITTLE  HOUSE  LIKE  MINE,  A  - 

Aileen  Fisher  _ 


<,  MINTEY,  CUTERY  CORN, 

ler  Goose  _ _ _ 

asetsu  _ 

JS,  Rachel  Field 

AINING,  Lucy  Sprague  Mitchell 
EASANT  TO  THINK, 

beth  Coatsworth  _  _ 

E,  Edward  Lear  _ 

^ND  JILL,  Mother  Goose 
3E  NIMBLE,  Mother  Goose 
JE  -  Naida  Dickinson 
^ND  JIMMY,  Laura  E.  Richards 
JY  FIFE  AND  JOHNNY'S  WIFE, 

red  Plew  Meigs  _ 

WOODCHUCK,  THE  - 

on  Edey  and  Dorothy  Grider 

HAN,  Rose  Fyleman 

HAN  BING,  Beatrice  Curtis  B  own  _ 


LITTLE  JACK  HORNER,  Mother  Goose 
LITTLE  JOHN  BOTTLEJOHN, 

Laura  E.  Richards  _ 

LITTLE  JUMPING  GIRLS,  THE  - 

Kate  Greenaway _ 

LITTLE  JUMPING  JOAN,  Mother  Goose 
LITTLE  KITTENS,  THE  -  Elizabeth  Lee  Follen 
LITTLE  LADY  WREN,  Tom  Robinson 
LITTLE  MISS  MUFFET,  Mother  Goose 
LITTLE  NANCY  ETTICOAT,  Mother  Goose 
LITTLE  PAPOOSE,  Hilda  Conkling 
LITTLE  POEM,  A  -  Madera  Adams  Spencer 
JTTLE  RAIN,  Elizabeth  Madox  Roberts 

LITTLE  RED  SLED,  Jocelyn  Bush  _ 

LITTLE  ROBIN  REDBREAST, 

Florence  Gillette  Sumner  _ 

LITTLE  SALLY  WATERS,  Mother  Goose  _ 

LITTLE  SENORITA,  Charles  Devine  _ 
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TITLE  OF  POEM  AND  NAME  OF  AUTHOR 

SHAGGY  BEAR, 

Melchert  Fowler 

SQUIRREL,  A  - 
in  Winnetka  Nursery 

TALK  Aileen  Fisher 

1 

TOMMY  TUCKER,  Mother  Goose 
TURTLE  THE  -  Vachel  Lindsay 
WHISTLER,  THE  -  Frances  Frost 

WIND,  Kate  Greenaway 

vT  ME,  Kate  C.  Goddard 

THE  -  Elizabeth  Coatsworth 

T,  THE  -  Frank  Cushing  (trans.) 

.ONG  AGO  Mildred  Harrington 

ALL,  THE  -  Lucy  Sprague  Mitchell 
EATHER,  THE  -  Aileen  Fisher 

. 

3Y-NATALIE  CURTIS  BROWN,  (trans.) 

>  A  MILL,  Edward  Lear 

HAT  SHOP,  Elsie  M.  Fowler 

VINE,  THE  -  Unknown 

WAVES,  Gertrude  Van  Winkle 
Marchette  Chute  _ 

'J  THE  MOON  CAME  DOWN 

SOON,  Mother  Goose 

Dorothy  B.  Thompson  _ 

T  SQUARE,  A.  A'.  Milne  _ 

HAD  A  LITTLE  LAMB,  Mother  Goose  . 
S  LAMB,  Sara  Hale  _ 

‘HE  EASTER  BUNNY, 
na  Bastin  Bennett 

-GO-ROUND,  Dorothy  W.  Baruch 
-GO-ROUND,  Rachel  Field  _ _ 

?ose  Fvleman  _  _ 

^HONE,  Gertrude  Van  Winkle 

V\MER  MAGIC,  Ivy  0.  Eastwick 

M  WINTER,  Rhoda  W.  Bacmeister 

ART  PONY,  THE  -  Eleanor  Farjeon 

AN,  THE  -  Christopher  Morley  _ 

AN,  THE  -  Seumas  O'Sullivan 

— 

E  AND  MATTI,  C.  G.  Rossetti 

)NES,  A.  A.  Milne 

G,  A.  A.  Milne  ...  _  _ _ 

HE  -  Nellie  Burget  Miller 

'J  SONG,  THE  -  Mary  Louise  Allen 

RY,  Katherine  D.  Riqqs 

N  BALLAD,  THE  UPS  AND  DOWNS 
ELEVATOR  CAR,  Caroline  D.  Emerson 

N  DRAGON,  Rowena  B.  Bennett 

EY,  A  -  Marchette  Chute 

— 

:Y-SHINES,  Kate  C.  Goddard 

EY'S  BABY’,  THE  -  Marion  Edey 

EY,  THE  -  Edith  Thompson 

EYS  AND  THE  CROCODILES,  THE  - 
3  E.  Richards 

THE  -  Elizabeth  Lee  Follen 

NG,  Grace  H.  Gardiner 

NG,  Esther  Hull  Little 

NG  AT  THE  BEACH  John  Farrar 

i  CARS,  Rowena  Bastin  Bennett 

,  THE  -  Elizabeth  Coatsworth 

,  Hilda  Conkling 

G,  Eunice  Tientjens 

G  STAIRS  Ida  M  Pardue 

ME,  Harry  Behn 

TITLE  OF  POEM  AND  NAME  OF  AUTHOR 

MR.  RABBIT,  Dixie  Wilson  i 

MR  RED  SQUIRREL,  Thomos  P  Robinson 
MRS.  C  -  Rowcna  Bastin  Bennett 
MRS.  Dl NGLEHOFFER,  Valerie  Gay  Ross 
MRS.  PECK  PIGEON,  Eleanor  Farjeon 
MRS.  SNIPKIN  AND  MR.  WOBBLECHIN, 

Laura  E.  Richards 
MUD  -  Polly  C.  Boyden 
MUD-PIE  SHOP,  Ann  M.  Halladay 
MY  AIREDALE  DOG,  Irene  M.  Mason 
MV  BALLOON,  Marchette  Chute 
MY  BED,  Elizabeth  Manson  Scott 
MY  BROTHER,  Dorothy  Aldis 
MY  DOG,  John  Kendrick  Bangs 
MY  DOG,  Marchette  Chute 
MY  DOG,  Tom  Robinson 
MY  GARDEN,  Kate  C.  Goddard 
MY  KITTEN,  Tomney  Gay 
MY  LITTLE  NEIGHBOR,  Mary  A.  Mason 
MY  OWN  ROOM,  Kate  C.  Goddard 
MY  PETS,  Sara  S.  Jane  Harrington 

MY  PETS,  Patience  Strong  _ 

MY  PONY,  Dorothy  Aldis  _ 

MY  POLICEMAN,  Rose  Fyleman  _ _ 

MY  PUPPY,  Aileen  Fisher  _ 

MY  RABBIT,  Muriel  Johnson  _ 

MY  SHADOW,  Robert  Louis  Stevenson 
MY  VALENTINE,  Mary  Catherine  Parsons 
MY  ZIPPER  SUITE,  Marie  Louise  Allen 
MYSTERIOUS  CAT,  THE  -  Vachel  Lindsay 
NAUGHTY  BOY,  THE  -  John  Keats 
NECKS,  Rov/ena  Bastin  Bennett 
NEIGHBORING,  Christina  G.  Rosetti 
NEIGHBORLY,  Violet  A.  Storey 
NEW  BABY  CALF,  THE  -  Edith  Newlin 

NEW  CARS,  Nora  K.  Duffy  _ 

NEW  HOUSE,  Aileen  Fisher  _ 

NEW  KITTEN,  THE  -  Aileen  Fisher  _ 

NEW  MEXICO,  Polly  C.  Boyden _ 

NEW  NEIGHBOR,  THE  -  Rose  Fyleman _ 

NEW  NEIGHBORS,  Aileen  Fisher  _ 

NEW  SHOES,  Aileen  Fisher  _ 

NEW  SHOES,  Alice  Wilkins  _ 

NEWNESS,  Marchette  Chute  _ 

NIGHT,  Sara  Teasdale  _ 

NIGHT  MAGIC,  Amelia  Josephine  Burr  _ 

NIGHT  OF  WIND,  Frances  Frost  _ 

NO  DRIP  OF  RAIN,  Ivy  0.  Eastwick  _  _ 

NOISE,  Jessie  Pope  _ 

NOSES,  Rowena  Bastin  Bennett  _ 

NOT  ANY  MORE,  Dorothy  Aldis  _ j _ 

NOT  SO  VERY  LONG  AGO,  Gerald  Yoakam  J  ... 

NURSERY  SONG,  A  -  Laura  E.  Richards  _ j _ 

O'WIND,  WHY  DO  YOU  NEVER  REST? 

Christina  Georgina  Rossetti  _ | - 

OF  COURTESY,  Arthur  Guiterman  -  - 1 - 

OFF  TO  YAKIMA,  Leroy  F.  Jackson  _ | _ 

OH  ORGAN  MONKEY,  Dorothy  Aldis  - 1 - 

OH  SUSAN  BLUE,  Kate  Greenaway  - 1 - 

OLD  COACH  ROAD,  THE  -  Rachel  Field  _ j - 

OLD  KING  COLE,  Mother  Goose  - j - 

OLD  LONG  HOUSE,  James  S.  Tippett  - j - 
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TITLE  OF  POEM  AND  NAME  OF  AUTHOR 

\N  WHO  LIVED  IN  A  WOOD,  THE 
j  ,'wn 

)THER  TWITCHETT,  Mother  Goose 

JN  QUEERI6US,  Nancy  B.  Turner 

TOP  OF  BUSES,  Rowena  Bennett 
j  WAY  TO  THE  ZOO,  R.  B.  Bennett 

1  :  DAY  WHEN  WE  WENT  WALKING, 

?  Hobbs 

1 

STY  MO  1  STY  MORNING, 

?r  Goose 

VO,  BUCKLE  MY  SHOE,  Mother  Goose 
4,  5  -  Mother  Goose 

AY  OPINION,  Monica  Shannon 

Hugh  Lofting 

:  BEACH,  Emily  Stapp 

ANGE,  Kathryn  and  Bryan  Jackson 
^RY  DOG,  THE  -  Nancy  B.  Turner 
GRINDER,  Eleanor  Farjeon 

GRINDER,  Jimmy  Garthwaite 

H  IS  A  SILLY  BIRD,  THE  - 
E.  William  Freeman 

. . . 

VISE,  Aileen  Fisher  _ 

^ND,  Marchette  Chute 

RCUS,  Laura  Lee  Randall 

FY,  Queen  Davison  Miller 

IENDLY  STREET, 
irine  T.  Bausman 

W  AUTOMOBILE,  James  S.  Tippett 
.ME  BABY  SQUIRREL,  Dorothy  Aldis 

1EE,  Marchette  Chute 

ASHING  MACHINE, 
hv  Walter  Baruch  .... 

1  THE  LONELY  HILLSIDE,  Unknown  ._ 
ND  UNDER,  William  Jay  Smith 

HE  GARDEN  WALL,  Eleanor  Farjeon 
-LS,  James  S.  Tippett  _ _. 

EARD  ON  A  SALT  MARSH, 
d  Munro  _ _ _ 

MD  THE  PUSSY  CAT,  THE  - 
'd  Leer  ___  _ 

PROUD  POLICEMAN, 
s  McGinlev  _  ! 

Grace  H.  Conkling  _ 

jE,  THE  -  Aileen  Fisher 

ER,  THE  -  Ogden  Nash 

HE  -  James  S.  Tippett 

>ENCH,  Marchette  Chute  _ 

S,  Rachel  Field  _.  _ 

GER  TRAIN,  Edith  H.  Newlin 

’E,  THE  -  Robert  Frost 

’ORRIDGE  HOT,  Mother  Goose _ 

PROBLEMS,  John  Farrar 

TO  SPEND,  D.  Baruch  and 
)eth  Montgomery  _  _ _  . 

,  Lois  Lenski  _  _ 

,  THE  -  Elizabeth  M.  Roberts  _ 

BUY  A  LOT  OF  THINGS, 
tte  Wynne 

OW,  Arthur  Guiterman 

Hugh  Lofting 

DAY,  Rachel  Field 

E  BOOKS,  J.  Van  Dalzen 

AS  CAME,  THE  -  Annette  Wynne 

— 

TITLE  OF  POEM  AND  NAME  OF  AUTHOR 


HONEER,  THE  -  Arthur  Gui  tcrman 
PIRATE  DON  DURK  OF  DOWDEE,  THE 
Mildred  Plew  Meigs 
PIRATE  WIND,  Mary  Jane  Carr 
PLANETS,  Unknown 
PLAINT  OF  THE  CAMEL, 

Charles  Edward  Carryl 
PLEASE,  Dorothy  Aldis 
PLUMPUPPETS,  THE  -  Christopher  Morley 
PLUM  TREES,  Ranko 

POBBLE  WHO  HAS  NO  TOES,  Edward  Lear 
POCKETS,  Rowena  Bastin  Bennett 
POINTED  PEOPLE,  Rachel  Field 
POLICEMAN,  THE  -  Marjorie  Seymour  Watts 
POPCORN  POPPER,  THE  -  Dorothy  Aldis 
POP  CORN  SONG,  A  -  Nancy  B.  Turner 
POSTMAN,  Unknown 
POSTMAN,  THE  -  Laura  E.  Richards  .. 
POSTMAN,  THE  -  Christina  G.  Rossetti 
POSTMAN  IS  A  HAPPY  MAN,  THE  - 
Annette  Wynne 


PRAIRIE  DOG  TOWN,  Mary  Austin 
PRAYER  TO  THE  SUN  GOD,  Louis  Mertons 
PRINCE  TATTERS,  Laura  E.  Richards 
PUDDLE,  THE  -  Marchette  Chute 


PUPPY  AND  I,  A.  A.  Milne _ 

PUPPY  DAY  ARTIST,  Rosena  Sparks  .. 

PURPLE  COW,  THE  -  Gelett  Burgess 
PUSSY  CAT,  PUSSY  CAT,  Mother  Goose 

QUACK,  Walter  de  la  Mare  _ 

R  IS  THE  RESTAURANT,  Phyllis  McGinley 
RABBIT,  A  -  Mary  Carolyn  Davies 
RABBIT,  THE  -  Elizabeth  M.  Roberts  _ 

RABBITS,  Dorothy  M.  Baruch  _ 

RADIATOR  LIONS,  Dorothy  Aldis  _ 

RAGGEDY  MAN,  THE  -  James  Whitcomb  Riley 

RAIN,  Robert  Louis  Stevenson  _  _ 

RAIN,  Helen  Wing  _ 

RAIN,  THE  -  Unknown  _ 

RAIN  CHANT,  Louis  Mertins  _ 

RAIN  FAIRIES,  THE-  Elsie  M.  Fowler  _ 

RAIN  IN  THE  NIGHT,  Amelia  J.  Burr  ...  ..... 
RAIN,  RAIN,  GO  AWAY,  Mother  Goose 

RAIN  RIDERS,  Clinton  Scollard  _ 

RAINS  OF  SPRING,  Lady  Ise  _ 

REASON,  THE  -  Dorothy  Aldis  ......  ...  ... 

RED  CABOOSE,  THE  -  Lucia  Cabot  _ 

RED  HEN,  James  S.  Tippett  _ 

RHINOCEROS,  THE  -  Hilaire  Belloc  _ 

RICE  PUDDING,  A.  A.  Milne  _ 

RIDDLE:  WHAT  AM  I?  -  Dorothy  Aldis _ 

RIDDLES,  Alice  Hubbard  and  Adeline  Babbit 

RIDDLES,  Mother  Goose  _ 

RIDE  A  COCK  HORSE,  Mother  Goose  _ 

RIDE  AWAY,  RIDE  AWAY,  Mother  Goose 

RIDING  HORSEBACK,  Aileen  Fisher  _ 

RIDING  IN  A  MOTOR  BOAT,  Dorothy  Baruch 
RIDING  IN  AN  AIRPLANE,  Dorothy  Baruch  . 

RING-A-RING,  Kate  Greenaway  _ 

RING  AROUND  THE  WORLD,  Annette  Wynne 

ROAD  FELLOWS,  Barbara  Young  _ 

ROAD  TO  CHINA,  Olive  Beaupre  Miller  _ 

ROADS,  Vivian  G.  Gouled  -  - 
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TITLE  OF  POEM  AND  NAME  OF  AUTHOR 


Tom  Robinson 
THE  -  Laura  Alma  Tadema 
kBYE  LADY,  Eugene  Field 
THE,  Cathryn  Green 
.  BOOTS,  R.  B.  Roberts 
/AY,  THE  -  Robert  Frost 
,LL  DAY  AND  NEYER  WALKS, 

?r  Goose 

)NKEY,  Dorothy  Aldis 
\T,  THE  -  Anita  de  Carlo 
ETWEEN-THE-TOES,  A.  A.  Milne 
ILE,  THE  -  Dorothy  Aldis 
EROW,  THE  -  Mitchell  Franklin 
.  BUS,  Soveig  Paulson  Russell 
.  EXHIBIT,  James  S.  Tippett 
.  IS  OVER,  Kate  Greenaway 
I  MAN,  THE  -  Madeline  Nightingale 
!  )NS,  Rowena  Bastin  Bennett 

ELL,  Amy  Lowell  _  _  — 

|  .L  CURVES  HIS  WINGS,  THE  - 
j  >eth  Josephine  Coatsworth 

I  THE  -  Dorothy  Aldis  _ 

!  .  THE  -  Unknown  _ _ _ 

I  ,BER,  Edwina  Fa  1 1  is  - 

■nes  S.  Tippett  _ _ _ 

vV  DANCE,  Ivy  0.  Eastwick 

I  Tom  Robinson  - 

VINDOWS,  Rose  Fyleman 

NG,  No  Orleans  _ 

John  Farrar  _ 

Mary  Britton  Miller  _ 

SERMON,  Louis  Untermeyer 

R,  A  -  Izembo  _ 

Walter  de  la  Mare  _ 

SHIPS,  Mildred  Plew  Meigs  _ — 

SIMON,  Mother  Goose  _ 

SONG  OF  SIXPENCE,  Mother  Goose 
G  LEAVES,  THE  -  James  Russell  Lowell  | 

G  TIME,  Rose  Fyleman  _  _ j 

sie  Melchert  Fowler  _ | 

IAPERS,  Rachel  Field 

MG  SONG,  A  -  | 

tan  C.  ScFilichter  _  | 

BARN,  Elizabeth  J.  Coatsworth  _ | 

SONG,  THE  -  Josephine  Daskam  Bacon  | 
-S"  (JUNIOR),  Christopher  Morley 

NG,  Marie  Louise  Allen  _ j 

Dorothy  Aldis  _ | 

Elizabeth  Josephine  Coatsworth 

Alice  Wilkins  _ I 

IN  THE  CITY,  Dorothy  Aldis 
TOWARD  EVENING,  Melville  Cane 
iIRD.  THE  -  Frank  D.  Sherman  __| 

LAKES,  Aileen  Fisher  _ | 

'AAN,  Frances  Frost  _ | 

MN,  .ima  L.  Henderson  _ j 

MN'S  RESOLUTION,  THE  - 

n  Fisher  .  _ | 

MY  MONKEYS, 

on  Edy  and  Dorothy  Grider  _ | 

)NE,  Walter  de  la  Mare  __  „| 

SAULTS,  Aileen  Fisher  _ | 


TITLE  OF  POEM  AND  NAME  OF  AUTHOR 


SOMETIMES  A  LITTLE  HOUSE  WILL  PLEASE, 
Elizabeth  J.  Coatsworth 
SOMEWHERE,  Walter  de  la  Mare 
SONG,  Eugene  Field 

SONG  FOR  A  CHILD,  Helen  Bagley  Davis 
SONG  OF  SHERWOOD,  A  -  Alfred  Noyes 
SONG  OF  THE  CORN-POPPER, 

Laura  E.  Richards 
SONG  OF  THE  ENGINE  BELLS, 

Elizabeth  Josephine  Coatsworth 
SONG  OF  THE  POP-BOTTLES,  Morris  Bishop 
SONG  OF  THE  WANDERING  AEGUS, 

William  Butler  Yeats 

SOUNDS  IN  THE  MORNING,  Eleanor  Farjeon 
SPRING  RAIN,  Marchette  Chute 
SQUIRREL,  SQUIRREL,  Dorothy  Aldis 

SQUIRREL,  THE  -  Unknown  _ 

STALKY  JACK,  William  Brighty  Rands 
STARFISH,  THE  -  David  McCord 
STARS,  Rhoda  W.  Bacmeister 
STATIC,  Gertrude  Van  Winkle 
STATION,  THE  -  Kitty  Parsons 

STOP-GO,  Dorothy  Aldis  _ _ 

STOPPING  BY  WOODS  ON  A  SNOWY 

EVENING,  Robert  Frost  _ 

STORES  AND  STOREKEEPERS,  Rachel  Field 
STORY  IN  THE  SNOW,  Pearl  Riggs  Crouch 
STORY  OF  THE  BABY  SQUIRREL,  D.  Aldis 
STORY  OF  JOHNNY,  HEAD  IN  AIR, 

Heinrich  Hoffman  _ 

STRANGE  STORY,  THE  -  Louis  Untermeyer 

STRAWBERRY  JAM,  Mary  Justus  _ 

SUGAR  PLUM  TREE,  THE  -  Eugene  Field 
SUMMER  MORNING,  A  -  Rachel  Field  ____ 
SUMMER  SONG,  Elizabeth  J.  Coatsworth 

SUN,  THE  -  John  Drinkwater _ 

SUPPER  FOR  A  LION,  Dorothy  Aldis _ 

SUSIE  THE  MILK  HORSE,  Dorothy  Aldis  . 

SWING,  THE  -  Robert  Louis  Stevenson  _ 

TAILS,  Rowena  Bastin  Bennett  _ 

TAKING  OFF,  Mary  McBride  Green  _ 

TALE  OF  CUSTARD,  THE  DRAGON,  THE  - 

Ogden  Nash  _ 

TALENTS  DIFFER,  Laura  E.  Richards  _ 

TALL  PEOPLE,  SHORT  PEOPLE,  Lois  Lenski 

TAXIS,  Rachel  Field  _ 

TEA  PARTY,  Aileen  Fisher  _ 

TEA  PARTY,  THE  -  James  S.  Tippett _ 

TELEPHONE  CALL,  A  -  James  S.  Tippett 

TELEVISION,  Grace  H.  Gardiner  _ 

TEXAS  TRAINS  AND  TRAILS,  Mary  Austin 
THANKSGIVING  MAGIC,  Rowena  B.  Bennett 
THERE  ARE  SO  MANY  WAYS  OF  GOING 
PLACES,  Leslie  Thompson 
THERE  IS  BUT  ONE  MAY  IN  THE  YEAR, 

Christina  G.  Rossetti  _ | 

THERE  ONCE  WAS  A  PUFFIN, 

Florence  P.  Jacques  _ 

THERE  WAS  A  GIRL  IN  OUR  TOWN,  Anon. 
THERE  WAS  A  LITTLE  WOMAN, 

Mother  Goose  _ 

THERE  AS  A  YOUNG  LADY  OF  NIGER, 

Cosma  Monkhouse  _ 
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TITLE  OF  POEM  AND  NAME  OF  AUTHOR 


VAS  AN  OLD  WOMAN,  AS  I'VE 
3  TELL,  Mother  Goose 
VAS  TAMM  IE,  Dorothy  and 
erite  Bryan 

VERE  TWO  BLACKBIRDS, 
d  Ginn  P.  Primer 

!  A  BIG,  FAT,  TURKEY,  Unknown 
\LL  HER  PEEP-PEEP!  Mother  Goose 
FLOWERS,  Arthur  A.  Knipe 
WHITE  HORSES,  Mother  Goose 
PPY  DAY,  Harry  Behn 
HALLOWE'EN, 

\y  Brown  Thompson 


TITLE  OF  POEM  AND  NAME  OF  AUTHOR 


WAGONS,  Dorothy  3rown  Thompson 
WALRUS  AND  THE  CARPENTER,  THE 
Lewis  Carroll 

(WASHDAY,  Elizabeth  Madox  Roberts 
WASHINGTON,  James  S.  Tippett 
WATER  NOISES,  Elizabeth  Madox  Roberts 
WATERS,  Edith  H.  Newlin 
WAYS  OF  TRAINS,  THE  - 
Elizabeth  J.  Coatsworth 
WE  KNOW  A  HOUSE,  Dorothy  Aldis 
WELCOME,  THE  -  Dorothy  Aldis 
WHAT  CAN  A  LITTLE  DOG  DO? 

Dorothy  Aldis 


THE  WAY  THE  LADIES  RIDE, 

r  Goose  — . . 

5  A  TATTEMUS  -  Riddle,  Unknown 
.ITTLE  KITTENS,  THE  -  Unknown 
AT  TIM,  Edith  Newlin 
RISTMAS  COMES,  Aileen  Fisher 

.Valter  de  la  Mare  _  _ 

Y  BOON,  Ivy  O,  Eastwick _ 

ISCHIEVOUS  KITTEN,  Frances  Frost 

,  DUCK,  Aileen  Fisher  _ 

:KET,  TO  MARKET,  Mother  Goose 
3M  THE  PIPER'S  SON,  Mother  Goose 
.ITTLE  DOG,  Walter  de  la  Mare 
\0W,  David  McCord 

DX,  Arthur  Kramer  _ 

'URVY  WORLD, 

m  Brighty  Rands  _ 

1UCK,  Ruth  Ann  Stevens  _ 

OP,  THE  -  Rachel  Field  _ 

\ary  Richardson  _ 

:0R  AUTOS,  A  -  Arthur  Guiterman 

1  SOUNDS,  James  S.  Tippett _ 

OF  SMOKE,  Rowena  B.  Bennett 

Dorothy  W.  Baruch  _ 

FALK,  Vilate  Railo  _  _ 

,  James  S.  Tippett  _  __  ... 

J  THE  HILL,  William  Blake  _ 

)  THE  FARM,  Dorothy  Baruch  _ 

LONG,  PONY, 

n  Edey  and  Dorothy  Grider  _  _  - 

i,  James  S.  Tippett _ 

ames  S.  Tippett  _ 

S,  Zhenya  Gay  _ 

THE  -  Henry  S.  Leigh  _ — 

THE  -  Elizabeth  Madox  Roberta  __  . 

I  BED,  Abram  Ross  _ 

R  UMBRELLA,  Phyllis  McGinley  __ 
-LA  BRIGADE,  THE,  Laura  E.  Richards 
THE  TENT  OF  THE  SKY, 

ia  Bastin  Bennett  _ 

SHED  HOUSE,  THE  -  Dorothy  Aldis 

HE  AIR,  James  S.  Tippett  _ 

HILL,  William  Jay  _ 

"HE  BEACH,  llo  Orleans  _ 

J,  A.  A.  Milne  _ 

POCKETS,  Alicia  Aspinwall  _ 

M  CLEANER,  Dorothy  W.  Baruch 
SHOES,  Elinor  Wylie  _ 


WHAT  HAPPENED?  Dorothy  Aldis 
WHAT  IS  IT?  Marie  Louise  Allen 
WHAT  IS  PINK?  Christinia  G.  Rossetti 
WHAT  ROBIN  TOLD,  George  Cooper 
WHAT  THE  TOYS  ARE  THINKING, 

Ffrida  Wolfe  _ _ 

WHEN  A  RING'S  AROUND  THE  MOON, 

Mary  Jane  Carr  _ 

WHEN  I  WAS  LOST,  Dorothy  Aldis  .. 

WHEN  IT'S  THANKSGIVING,  Eileen  Fisher  „ 
WHEN  THE  COWS  COME  HOME, 

Christinia  G.  Rossetti  _ 

WHEN  THE  SLEEPY  MAN  COMES, 

Charles  Roberts  _ 

WHEN  YOU  TALK  TO  A  MONKEY, 

Rowena  B.  Bennett _ 

WHERE  ARE  YOU  GOING  MY  PRETTY 

MAID?  Mother  Goose  _ 

WHERE  GO  THE  BOATS?  R.  L.  Stevenson 
WHERE  lO  GO,  James  S.  TiDpett 
WHITE  FIELDS,  THE  -  James  S.  Stephens 

WHITE  SEASON,  Frances  Frost  _ 

WHITE  WINDOWS,  THE  -  James  S.  Stephens 
WHO  HAS  SEEN  THE  WIND? 

Christinia  G.  Rossetti  _ 

WHO  LIKES  THE  RAIN?  Clara  Doty  Bates 
WHOOPEE  Tl  Y!  YO,  GET  ALONG  LITTLE 

DOGIES,  John  A.  Lomas  _ 

WHY  DO  THE  BELLS  OF  CHRISTMAS  RING? 

Antoinette  Geismer  _ 

WIND,  THE  -  R.  S.  Stevenson  _ 

WIND  AND  THE  MOON,  THE  - 

George  MacDonald  _ _ 

V/IND  IS  A  CAT,  Ethel  Romig  Fuller 
WIND-SONG,  Natalie  Curtis  (trans.) 

WIND'S  A-BLOWING,  May  Justin 

WINDY  NIGHTS,  Robert  Louis  Stevenson  _ 

WINGS  AND  WHEELS,  Nancy  Byrd  Turner 

WINTER,  Dorothy  Aldis _ 

WINTER  MOUSE,  Aileen  Fisher  _ 

WISE  JOHNNY,  Edwina  Fallis  _ 

WONDER  WHERE  THE  HORSE-SHOE  WENT? 

Edna  Vincent  Millay  _ 

WONDERFUL  MAN,  A  -  Aileen  Fisher 
WONDERFUL  MEADOW,  THE  - 

Olive  Wadsworth  _ 

WOODPECKER,  THE-  Elizabeth  Madox  Roberts 
WOODPECKER  WITH  LONG  EARS, 


>E,  Edward  Lear  _ 

J  IN  THE  BARN,  John  Drinkwater 


Tom  Robinson 

WORKSHOP,  THE  -  Aileen  Fisher 
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TITLE  OF  POEM  AND  NAME  OF  AUTHOR  TITLE  OF  POEM  AND  NAME  OF  AUTHOR 


iND  THE  HEN,  THE  -  Unknown 

AND  ROBINS  IN  THE  HEDGE, 
nia  G  Rossetti 

YESTERDAY  IN  OXFORD  STREET, 

Rose  Fyleman 

YOUNG  COWBOY,  Nona  Keen  Duffy 

YOUNG  NIGHT  THOUGHT,  R  L  Stevenson 
"Z",  Phyllis  McGinley 

Aileen  Fisher 
sj,  BLYNKEN  AND  NOD, 

•>  Field 

Kindly  list  in  the  space  provided  below  the  title  of  any  additional  poems  you  have  taught  dur¬ 
ing  the  school  term,  together  with  the  names  of  their  authors  and  the  source  from  which  they 
were  derived.  If  the  poem  was  taken  from  a  magazine,  state  month  and  year  of  issue;  of  a  book, 
name  publishers  and  give  year  of  publication  (if  possible). 


TITLE  OF  POEM 


NAME  OF  AUTHOR 


SOURCE 
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APPENDIX  D 


TITLES  OP  POEMS  TAUGHT  PROM  CHECKLIST  IN  EIGHTY  GRADE  ONE 
CLASSROOMS  IN  THE  PROVINCE  OP  ALBERTA 


Titles  and  authors  of  poems  Titles  and  authors  of  poems 

s/  x-fr_ s/  x 


A  Riddle  -  Mother  Goose..  7 
A  Was  Once  an  Apple  - 

E.  Lear .  1 

Adventure  -  L*  Benet .  1 

Adventurous  Grasshopper  - 

L.E.  Richards .  1 

Airplane  Joe  -  K .  Star- 

bird .  1 

Airplanes  -  M.  Schaltz...  6 
Alas,  Alack i  -  W.  de  la 

Mar  e .  1 


Alphabet  Poems  -  W.  Gag..  4 
An  Engine  -  R.  Whitehead.  2 
And  Timid,  Funny,  Brisk, 
Little  Bunny  - 


C  .G .  Rossetti .  3 

Animal  Store,  The  - 

R.  Field .  7  2 

April  and  May  -  A.  Robin¬ 
son .  1  1 

April  Rain  Song  - 

L  •  Hughes .  3 

As  Round  as  an  Apple  - 

Mother  Goose . 4  1 

At  the  Circus  -  D.  Aldis .  1  3 

At  the  Sea  Side  - 

R  .L  •  Stevenson .  7  2 

At  the  Zoo  -  A. A.  Milne..  9  2 

Automobile  Mechanics  - 

D.  Baruch .  5 

Autumn  Fires  - 

R  .L  •  Stevenson .  6 

Autumn  Woods  - 

J  .S  .  Tippett .  6 

B  Sound -Ginn  Manual  - 

Pre  -Primer .  6 

B-Sound,  The  -  L  .D  . 

Schoolfield  and  J. 

Timber  lake . . .  2 


*-The  following  key  was  used: 
indicates  to  be  taught. 


B' s  the  Bus  -  P.  McGinley  1  1 
Baa,  Baa,  Black  Sheep  - 

Mother  Goose .  62 

Baby  Goes  to  Boston,  The 

-  L.E.  Richards .  6 

Baby  Seed  Song  -  E.  Agnew  1 
Balloon  Man,  The  - 

D.  Aldis .  3  1 

Balloon  Man,  The  - 

R.  Fyleman .  4 

Bareback  Rider,  The  - 

D.  Aldis .  1 

Barnyard,  The  -  M.  Burn¬ 
ham .  6  1 

Bears  -  A.  Fisher .  1 

Big  Brother  - 

E. M.  Roberts .  1 

Big  Bus,  The  -  M.T.  Hard¬ 
wick .  1 

Big  Clock,  The  -  Unknown.  4 
Bingo  Has  an  Enemy  - 

R.  Fyleman .  1 

Black  and  Gold  - 

N.B.  Turner . 12 

Blackbird,  The  -  H.  Wolfe  1 
Block  City  -  R .L •  Steven¬ 
son  . .  3  2 

Blow,  Wind  Blow  -  Mother 

Goose .  3 

Blowing  Bubbles  - 

M.  Chute .  4 

Bow,  Wow,  Wow ,  Whose  Dog 

Art  Thou  -  Mother  Goose  32  3 
Brook,  The  -  A.  Tennyson.  1 
Brown  Bear  ,  The  - 

M.  Austin .  1 

Bucaneer,  The  - 

N. B.  Turner .  1  1 

Bundles  -  R.W.  Bacmeister  1 


V"  indicates  taught;  ux" 
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Titles  and  authors  of  poems 
_ 


Bundles  -  J.  Farrar .  3 

Busy  -  A. A.  Milne .  1 

Buttercup  Cow,  The  - 

E.  Randall .  1 

Butterfly  -  H.  Conkling..  1 
Buttons  -  K.C.  Goddard...  1 
Bye,  Baby  Bunting  - 

Mother  Goose . 33  3 

C  is  for  Circus  - 

P.  McGinley .  3 

Calico  Pie  -  E.  Lear.....  2 

Cars  Go  Fast  -  A.  Wynne..  1 

Cat  -  D.  Baruch .  3 

Cat  -  M.B.  Miller .  2  1 

Cat’s  Tea  party  - 

F. E.  Weatherley .  1  1 

Celebrating  Dad  -  H  ,L  . 

Ensign .  2 

Centipede,  The  -  0*  Nash.  2  1 
Chicken  -  D.W.  Baruch....  2 

Chickens  -  Unknown .  1 

Chickens  -  W.  de  la  Mare.  4  4 
Chickens,  The  -  R.  Fyle- 

man .  2  3 

Choosing  -  E.  Far  jeon....  3 
Choosing  Shoes  -  F.  Wolfe  7  6 

Christmas  -  M.  Chute .  3 

Christmas  Bells  are  Ring¬ 
ing  -  S.E.  Brewton .  4 

Christopher  Columbus  - 

R  .  and  S  •  Benet .  1 

Chums  -  A.  Guiterman . . . . .  1 

Circus  -  E.  Far  jeon ..... .  2  2 

Circus,  The  -  E.M. 

Roberts . .  1 

Circus  Parade,  The  - 

E.M.  Fowler .  3  1 

Circus  Parade,  The  - 

O.E.  Miller .  2 

City  Mouse  and  Country 

Mouse  -  C.G.  Rossetti..  10 
City  of  Falling  Leaves, 

The  -  A.  Lowell .  1 


Titles  and  authors  of  poems 

Z* 


City  Song  -  J.S.  Smith...  1 
Clocking  Hen,  The  - 

A.  Hawkshawe .  1 

Clouds  -C.G.  Rossetti...  16  4 
Clown,  The  -  D.  Aldis....  3 
Coasting  Wagon  -  A.  Fisher  3  2 
Columbus  -  L.F.  Jackson..  1 
Come,  Butter,  Come  - 

Nursery  Rhyme .  1 

Comparisons  -  M.K  .  Seavey  1  3 
Counters  -  E.  Coatsworth .  1  2 

Country  Trucks  -  M.  Shan¬ 
non .  1 

Cow,  The  -  R.L.  Stevenson  15  9 

Crocus  -  Josa .  1  1 

Cupboard,  The  -  W.  de  la 

Mare.. .  5  2 

Daffodils  -  Rikurio .  1  1 

Daff y-Down-Dilly  - 

Mother  Goose . 19  6 

Dance  to  Your  Daddy  - 

Mother  Goose .  1 

Dapple  Gray  -  Mother 

Goose . 14  2 

Day  in  the  Country  - 

R.B.  Jackson .  2 

Days  on  the  Farm  - 

J.S.  Tippett . 4 

Dear  Old  Doll,  The  - 

W.  Siegmiller .  3 

Different  Bicycles  - 

D.  Baruch .  3  2 

Diller,  a  Dollar,  A  - 

Mother  Goose .  22  1 

Ding,  Dong,  Bell  - 

Mother  Goose . 30  2 

Disobedience  -  A.A.  Milne  2 
Do  You  Know?  -  E.M.  Weger  1 
Dogs  and  Weather  - 

W.  Welles .  1 

Down!  Down I  -  E.  Far  jeon.  2 

Ducks  -  Z.  Gay .  1 

Ducks,  The  -  E.L.M.  King.  1 
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Titles  and  authors  of  poems  Titles  and  authors  of  poems 


v/  x 


Ducks,  The  -  A.  Wilkins..  5 
Ducks  at  Dawn  -  J.S.  Tip¬ 
pett .  2 

Ducks'  Ditty  -  K.  Grahame  5  2 

Duel,  The  -  E.  Field .  7  1 

E  is  the  Escalator  - 

P.  McGinley .  2 

Eight  O'Glock  -  C.G.  Ros¬ 
setti .  1 

Elephant,  The  -  H.  Belloc  4  1 
Elephant's  Trunk,  The  - 

A.  Wilkins .  3  1 

Electelphony  -  L .E . 

Richards . .  2 

Elf  and  the  Doormouse, 

The  -  0.  Herford . 19  4 

Engine  -  J.S.  Tippett....  2 
F-Verses  -  P.  McGinley...  3 
Fairies  -  H.  Conkling....  1 
Fairies,  The  -  W.  Ailing- 

ham  .  3  1 

Fairy  Went  a  Marketing, 

A  -  R.  Fyleman .  7  6 

Faith,  I  Wish  I  Were  a 

Leprechaun  -  M.  Ritter.  1 
Falling  Snow  -  Unknown...  7 
Family,  The  -  R.  Fyleman.  3 
Farewell  to  the  Farm  - 

R.L.  Stevenson... .  4  1 

Farmer  Went  Trotting  Upon 
His  Gray  Mare,  A  - 

Nursery  Rhyme..... . 19  3 

Finger  Play,  A  -  L.  Bau¬ 
man  . .  9  2 

First  Snow-  M.L.  Allen...  7 
First  Snow  -  I .0 .  East- 

wick . 2 

First  Thanksgiving  of 

All  -  N.B.  Turner. .  1 

Fishing  -  A.  Fisher .  1 

Fishing  -  V.G.  Gouled....  1 
Five  Little  Fingers  - 

F.G.  Sumner .  1  1 

Fog  -  R.  Field .  1 

Fog  -  C.  Sandburg .  1  2 


Foreign  Children  -R.L. 

Stevenson .  3 

Foreign  Lands  -  R.L. 

Stevenson .  1 

Four  Friends  -  A. A.  Milne  1  2 
Friend  in  the  Garden,  A  - 

J.H.  Ewing .  1  1 

Friendly  Beasts  -  B.P. 

and  A.  Geismer .  6 

Frog  He  Would  A-Wooing  Go 

-  Unknown .  3  1 

Fun  in  a  Garret  -  E.  Dowd  3  1 

Funny  the  Ways  Different 
Cars  Go  -  D.W.  Baruch..  3 
Furry  Bear,  The  -  A. A. 

Milne .  1  1 

Galoshes  -  R.W.  Bacmeis- 

ter .  3  2 

Gardener,  The  -  R.L. 

Stevenson .  1 

General  Store  -  R.  Field.  1 

Gingerbread  Man,  The  - 

R.B.  Bennett .  9 

Gingerbread  Man,  The  - 

E.  Rowland .  1 


Girls  and  Boys,  Come  Out 
to  Play  -  Mother  Goose.  8 
Goblin,  The  -  R.  Fyleman.  5 
Godfrey  Gordon  Gustavus 

Gore  -  W.B.  Rands .  2 

Going  to  the  Farm  - 

D .  Baruch . .  3  1 

Going  to  the  Zoo  -  D.W. 

Baruch .  2  1 

Going  too  Far  -  M.  Howell  1 
Goldfish,  The  -  D.  Aldis.  12  1 
Good  Morning  -  M.  Sipe...  9  2 
Good  Play,  A  -R.L. 

Stevenson .  1 

Grand  Old  Duke  of  York  - 

Nursery  Rhyme  . . . 17  1 

Grandfather  Frog  -  L.S. 

Bechtel .  2 

Green  Bus,  The  -  J.S. 

Tippett .  2 
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Titles  and  authors  of  poems  Titles  and  authors  of  poems 

y/  x >/  x 


Green  Grass  Growing  All 
Around,  The  -  Nursery 

Rhyme .  1  1 

Halfway  Down  -  A. A.  Milne  4 

Hallowe'en  -  H.  Behn .  2 

Hallowe'en  -  R.  Field....  7 
Handy-Spandy  -  Mother 

Goose .  6  1 

Happiness  -  A. A.  Milne...  2 

Happy  Birds  -  S.J.S. 

Harrington .  1 

Have  You  Watched  the 

Fairies?  -  R .  Fyleman..  3  2 
Hens,  The  -  E.  Roberts...  1 
Hiawatha's  Childhood  - 

W.W.  Longfellow .  2 

Hickory,  Dickory,  Dock  - 

Mother  Goose . 40 

Hiding  -  D.  Aldis . 14  3 

Higgledy ,  Piggledy,  See 
How  They  Run  - 

K.  Greenaway .  3 

Hippity  Hop  to  the  Bar¬ 
ber's  Shop  -  R.  Fyleman  16  2 

Holding  Hands  -  L.M.  Link  4 
Home  Again  -  J.S.  Tippett  1 

Hoppity  -  A. A.  Milne .  6  1 

Horse  -  E.M.  Roberts .  1 

House  of  the  Mouse,  The  - 

L. S.  Mitchell.. .  1 

How  Doth  the  Little  Cro¬ 
codile?  -  L.  Carroll...  2 

How  the  Leaves  Came  Down 
-  S.  Coolidge ......... •  4 

How  the  Little  Kite 
Learned  to  Fly  -  Un¬ 
known .  1  1 

Hump,  the  Escalator  - 

D.  Fabien . 2 

Humpty  Dumpty  -  Mother 

Goose . 51 

Husky  Hi  -  R  .  Fyleman. ...  3 

Hy,  My  Pony  -  E.  Farjeon.  3 


I  Had  a  Little  Doggie  - 

Unknown .  2 

I  Have  a  Little  Sister  - 

Unknown .  1  1 

I  Once  Had  a  Sweet  Lit¬ 
tle  Doll,  Dears  - 

C  .  Kingsley .  9  4 

I  Painted  a  Table  -  V.G. 

Gouled .  4 

I  Think  Turtles  are  Funny 

Things  -  Z.  Gay .  1  1 

I  Want  a  Pony  -  J.S.  Tip¬ 
pett  . 1 

Ice  -  D.  Aldis .  2 

Ice-Cream  Man,  The  -  R. 

Field . 1 

If  Easter  Eggs  Would 

Hatch  -  Malloch .  1 

If  I  Were  an  Apple  - 

Mother  Goose .  8 

If  You've  Never  -  E.M. 

Fowler .  2 

In  the  Barnyard  -  D. 

Aldis .  2  1 

In  the  Fashion  -  A. A. 

Milne .  2 

Indian  Children  - 

A.  Wynne .  2 

Intery,  Mintery,  Cutery 

Corn  -  Mother  Goose....  4 
It  is  Raining  -  L.S. 

Mitchell .  1 

Jack  and  Jill  -  Mother 

Goose .  58 

Jack  be  Nimble  -  Mother 

Goose .  53 

Jippy  and  Jimmy  -  L.E. 

Richards .  1 

Jonathan  -  R.  Fyleman....  1 
Jonathan  Bing  -  B.C. 

Brown . .  4 

Jump ,  Jump ,  Jump  -  K . 

Greenaway .  4  1 
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(continued ) 


Titles  and  authors  of  poems  Titles  and  authors  of  poems 

n/  *  


Kindness  to  Animals  - 

L.E.  Richards .  1  1 

King's  Breakfast  -  A. A. 

Milne .  5  2 

Kite,  A  -  Unknown .  1  1 

Kitten,  A  -  E.  Par  jeon...  1  1 
Lamb  Clouds  -  E.  Dennis..  1  1 
Land  of  Story  Books  - 

R  .L  .  Stevenson .  5 

Limericks  -  E.  Lear .  2 

Lines  and  Squares  - 

A. A.  Milne .  2 

Lion,  The  -  H.  Belloc....  7  1 
Little  Bo-Peep  -  Mother 

Goose . 59 

Little  Boy  Blue  -  Mother 

Goose . 48 

Little  Brother's  Secret  - 

K.  Mansfield . 1  1 

Little  Brown  Bear  - 

A.  'Wilkins .  3 

Little  Charlie  Chipmunk  - 

H.  Le  Cron . 12 

Little  Elfman,  The  - 

J.X.  Bangs . 11  7 

Little  Girl,  Little  Girl 

-  Mother  Goose .  5 

Little  Jack  Horner  - 

Mother  Goose . 45 

Little  Jumping  Joan  - 

Mother  Goose .  3  1 

Little  Kittens,  The  - 

E.  Lee  Pollen .  7  1 

Little  Lady  Wren  -  T. 

Robinson .  1 

Little  Miss  Muffet  - 

Mother  Goose.... . 53 

Little  Nancy  Etticoat  - 

Mother  Goose . 15  1 

Little  Papoose  - 

H.  Conkling .  2 

Little  Poem,  A  -  M.A. 

Spencer .  2  2 


Little  Rain  -  E.M. 

Roberts .  1 

Little  Red  Sled  -  J.  Bush  5 

Little  Robin  Redbreast  - 

P.G.  Sumner . 19  15 

Little  Sally  Waters  - 

Mother  Goose . 13  1 

Little  Squirrel,  A  - 
Child  in  Winnetka 

Nursery .  3 

Little  Talk  -  A.  Pisher..  2 

Little  Tommy  Tucker  - 

Mother  Goose . 30  1 

Little  Turtle,  The  - 

V.  Lindsay . 18  7 

Little  'Whistler ,  The  - 

P.  Frost .  1  1 

Little  Wind  -  K.  Green¬ 
away  . 3 

Look  at  Me  -  K.C.  Goddard  3 

Long  Long  Ago  -  M.  Har¬ 
rington .  3 

Magic  Vine,  The  -  Unknown  1 

Man  in  the  Moon  Came  Down 


Too  Soon  -  Mother  Goose  2 
Market  Square  -  A. A. 

Milne .  11 

Mary  Had  a  Little  Lamb  - 

Mother  Goose .  55 

Mary's  Lamb  -  S.  Hale....  2 
Meet  the  Easter  Bunny  - 

R.B.  Bennett... . 12  5 

Merry-Go-Round  -  D.W. 

Baruch . . 6  2 

Merry-Go-Round  -  R .  Field  1 

Mice  -  R.  Pyleman . 17  5 

Milk  in  Winter  -  R.W. 

Bacmeister  . .  1 

Milkman,  The  -  C.  Morley.  1 
Minnie  and  Matti  -  C.G. 

Rossetti .  4  1 

Missing  -  A. A.  Milne .  2  2 
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Titles  and  authors  of  poems  Titles  and  authors  of  poems 

s/  X_ s/  x 


Mitten  Song,  The  -  M.L. 

Allen . 14 

Modern  Dragon,  R.B.  Ben¬ 
nett  .  1 

Monkey-Shines  -  K  .C  • 

Goddard .  1 

Monkey,  The  -  E.  Thompson  1 

Monkeys  and  the  Croco¬ 
diles,  The  -  L.E. 

Richards .  1  2 

Morning  -  G.H.  Gardiner..  3  1 
Moving  -  E.  Tient jens . . . .  1 

Mrs.  Dinglehoffer  -  V.G. 

Ross .  4 

Mrs.  Peck  Pigeon  - 

E.  Par  jeon  . .  2  1 

Mrs.  Snipkin  and  Mr. 

Wobble chin  -  L.E. 

Richards . .  1 

Mud  -  P  .C  .  Boyden . .  •  2  2 

Mud -Pie  Shop  -  A.M. 

Halladay .  3 

My  Brother  -  D.  Aldis....  2 

My  Dog  -  J.K.  Bangs .  1 

My  Dog  -  M.  Chute .  1  1 

My  Kitten  -  R.  Gay .  6  1 

My  Pony  -  D.  Aldis .  5  1 

My  Policeman  -  R.  Fyleman  10  2 
My  Rabbit  -  M.  Johnson...  1 

My  Shadow  -  R .L •  Steven¬ 
son  . 23  10 

My  Valentine  -  M.C.  Par¬ 
sons  . 1 

My  Zipper  Suit  -  M.L. 

Allen .  V 

Mysterious  Cat,  The  - 

V.  Lindsay .  1 

Necks  -  R.B.  Bennett .  1 

New  Kitten,  The  - 

A .  Fisher . 3 

New  Shoes  -  A.  Fisher....  4 
New  Shoes  -  A.  Wilkins...  2 
No  Drip  of  Rain  -  1 .0  • 

Eastwick .  3 


Oh  Susan  Blue  -  K.  Green¬ 
away .  1 

Old  King  Cole  -  Mother 

Goose .  31 

Old  Mother  Twitchett  - 

Mother  Goose .  2 

One  Misty  Moisty  Morning 

-  Mother  Goose .  9  1 

One,  Two,  Buckle  My  Shoe 

-  Mother  Goose .  52  1 

1,  2,  3,  4,  5  -  Mother 

Goose . 29 

Only  My  Opinion  -  M.  Shan¬ 
non .  2 

Open  Range  -  K.  and  B. 

Jackson .  1 

Our  Tree  -  M.  Chute .  1 

Out  on  the  Lonely  Hill¬ 
side  -  Unknown .  2 

Over  and  Under  -  W.J. 

Smith .  2  1 

Over  the  Garden  Wall  - 

E.  Far  jeon .  1 

Overalls  -  J.S.  Tippett..  4 
Owl  and  the  Pussy  Cat, 

The  -  E.  Lear . 12  6 

P’s  the  Proud  Policeman 

-  P.  McGinley .  4  1 

Package,  The  -  A.  Fisher.  5 
Pease  Porridge  Hot  - 

Mother  Goose . 25  1 

Penny  to  Spend  -  D.  Bar¬ 
uch  and  E.  Montgomery..  1 
Pirate  Don  Durk  of  Dow- 

dee.  The  -  M.P.  Meigs..  1 

Please  -  D.  Aldis .  2 

Plumpuppets,  The  - 

C  .  Morley .  1 

Pockets  -  R.B.  Bennett...  5  3 
Policeman,  The  -  M.S. 

Watts . 1 

Popcorn  Popper,  The  - 

D.  Aldis .  2 


\ 
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Titles  and  authors  of  poems  Titles  and  authors  of  poems 


>✓  x 


Pop  Corn  Song,  A  -  N.B. 

Turner . 

Postman  -  Unknown . 

Postman,  The  -  L.E. 

Richards . 

Postman,  The  -  C.G.  Ros¬ 
setti  . 

Puppy  and  I  -  A. A.  Milne. 
Puppy  Day  Artist  - 

R.  Sparks . 

Purple  Cow,  The  - 

G.  Burgess . 

Pussy  Cat,  Pussy  Cat  - 

Mother  Goose . 

Rabbit,  The  -  E.M. 

Roberts . 

Rabbits  -  D.  Baruch . 

Radiator  Lions  -  D.  Aldis 
Raggedy  Man,  The  -  J.W. 

Riley . 

Rain  -  R  .L  .  Stevenson.... 

Rain  -  H.  Wing . 

Rain,  The  -  Unknown . 

Rain  in  the  Night  - 

A.J.  Burr . 

Rain,  Rain,  Go  Away  - 

Mother  Goose . 

Rain  Riders  -  C.  Scollard 
Reason,  The  -  D.  Aldis... 
Red  Caboose,  The  - 

L.  Cabot . 

Red  Hen  -  J.S.  Tippett... 
Rice  Pudding  -  A. A*  Milne 
Riddles  -  Mother  Goose... 
Ride  a  Cock  Horse  - 

Mother  Goose . 

Ride  Away,  Ride  Away  - 

Mother  Goose . 

Riding  in  a  Motor  Boat  - 

D.  Baruch . 

Riding  in  an  Airplane  - 

D.  Baruch . 

Ring-a-Ring  -  K.  Green¬ 
away..  . 


7 

2 

1 

1 

5 

6 
6 

36 

1 

2 

2 


13 

1 

2 

1 

27 

1 

2 

3 

7 

1 

2 

26 

2 

1 

1 

1 


2 


2 


1 

2 

1 

3 

1 

4 


Rock-a-Bye-Lady  -  E. 

Field . 

Rodeo,  The  -  C.  Green.... 
Runs  All  Day  and  Never 
Walks  -  Mother  Goose... 
Sand-Between-the-Toes  - 

A. A.  Milne . 

Sand-Pile,  The  -  D.  Aldis 
School  Bus  -  S.P.  Russell 
School  Exhibit  -  J.S. 

Tippett . 

School  is  Over  -  K.  Green¬ 
away . 

Scissor  Man,  The  - 

M.  Nightingale . 

Sea  Lions  -  R.B.  Bennett. 
Seals,  The  -  D.  Aldis.... 
Secret,  The  -  Unknown.... 
September  -  E.  Fallis.... 

"S"  -  J.S.  Tippett . 

Shadow  Dance  -  I .0 .  East- 


2 

5  1 
1 

2 

4 

5  1 
3 

1  2 

6 

1 

1 

7  3 
2 

1 


11 


wick .  1 

Shoes  -  T.  Robinson .  3 

Shop  Windows  -  R .  Fyleman  3 
Shopping  -  I.  Orleans.... 
Short  Sermon  -  L.  Unter- 

meyer  . 

Silver  —  W •  de  la  Mare... 
Simple  Simon  -  Mother 

Goose .  28 

Sing  a  Song  of  Sixpence  - 

Mother  Goose . 27 

Singing  Time  -  R.  Fyleman 
Sledding  Song,  A  -  N  .C  . 

Schlichter .  2 

Sleepy  Song,  The  -  J.D. 

Bac  on . 1 

Sneezing  -  M,L.  Allen....  1 

Snow  -  D.  Aldis .  6 

Snow  -  E.J.  Coatsworth . . .  1 

Snow  -  A.  Wilkins . 7 

Snow  in  the  City  - 

D.  Aldis .  6 

Snowflakes  -  A.  Fisher...  6 


2  4 

1 

1  1 


3 

1 


1  v-/  ^  .i.  I 


Cir/iOv.,  '•/  avo 


J  -'Ii  Xj  Ct  O  J.  1 .  . 
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(continued) 


Titles  and  authors  of  poems  Titles  and  authors  of  poems 

V  x  y/  x 


Snowman  -  F.  Frost . 

Snowman's  Resolution,  The 

-  A.  Fisher . 

So  Many  Monkeys  -  M.  Edy 

and  D •  Grider . 

Some  One  -  W.  de  la  Mare. 
Somersaults  -  A.  Fisher.. 
Somewhere  -  W.  de  la  Mare 

Song  -  E.  Field . 

Song  of  the  Corn-Popper  - 

L  .E .  Richards . 

Sounds  in  the  Morning  - 

E.  Farjeon . 

Spring  Rain  -  M.  Chute... 
Squirrel,  Squirrel  - 

D.  Aldis . 

Squirrel,  The  -  Unknown.. 

Stop-Go  -  D.  Baruch . 

Story  in  the  Snow  - 

P  .R  .  Crouch . 

Story  of  Johnny,  Head  in 

Air  -  H.  Hoffman . 

Sugar  Plum  Tree,  The  - 

E.  Field . 

Swing,  The  -  R .L .  Steven¬ 
son  . 

Tails  -  R.B.  Bennett . 

Taking  Off  -  M.M.  Green.. 
Tale  of  Custard,  the 

Dragon,  The  -  0.  Nash.. 
Talents  Differ  -  L.E. 

Richards . . 

Tall  People,  Short  People 

-  L  .  Lenski . . . 

Telephone  Call,  A  -  J.S. 

Tippett . 

Television  -  G.H. 

Gardiner . . 

Texas  Trains  and  Trails  - 

M.  Austin. . . . . 

Thanksgiving  Magic  - 

R.B.  Bennett . 

There  Once  Was  a  Puffin  - 

F. P.  Jacques . . 


3 

7 

2 

15 

1 

1 

1 

1 

1 


2 

6 

3 

3 

1 

1 

13 

2 

2 

1 


1 

2 

4 


1 


1 

5 


1 

1 

1 


11 


1 


4 

5 

1 


1 


There  Was  a  Girl  in  Our 

Town  -  Anon . 

There  Was  a  Little  Woman 

-  Mother  Goose . 

There  Was  a  Young  Lady  of 

Niger  -  C.  Monkhouse... 
There  Was  an  Old  Woman, 
as  I've  Heard  Tell  - 

Mother  Goose . 

There  Was  Tammie  -  D. 

and  M •  Bryan . 

There  Were  Two  Blackbirds 

-  Revised  Ginn  P. 

Primer . 

They  Call  Her  Peep-Peep l 

Mother  Goose . 

Thirty  White  Horses  - 

Mother  Goose . 

This  Happy  Day  -  H.  Behn. 
This  is  Hallowe'en  - 

D.B.  Thompson . 

This  is  the  Way  the  Lad¬ 
ies  Ride  -  Mother  Goose 
Three  Little  Kittens, 

The  -  Unknown . 

Tiger-Cat  Tim  -  E.  Newlin 
To  a  Mischievous  Kitten  - 

F.  Frost . 

To  be  a  Duck  -  A.  Fisher. 
To  Market,  to  Market  - 

Mother  Goose . 

Tom,  Tom  the  Piper's  Son 

-  Mother  Goose . 

Tom's  Little  Dog  -  W.  de 

la  Mare . 

Tow  Truck  -  R.A.  Stevens. 

Train  -  D.  Baruch . 

Trains  -  J.S.  Tippett.... 
Trot  Along  Pony  -  M.  Edey 

and  D.  Grider . 

Trucks  -  J.S.  Tippett.... 

Turtles  -  Z.  Gay . 

Twins,  The  -  E.M.  Roberts 
Two  in  Bed  -  A.  Ross . 


1 

6  1 
1 


2  1 

1 


5 

1 

3 

1 

1 

5  1 

36  2 

1 

4 
4 

28  2 

31 

3 

4 

1 

8  1 

2 

1 

1 

1  1 
4  1 
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( continued ) 


Titles  and  authors  of  poems  Titles  and  authors  of  poems 

y  x_ y  x 


U  is  for  Umbrella  - 

P.  MoGinley .  4  1 

Umbrella  Brigade,  The  - 

L.E.  Richards .  3  1 

Unfinished  House,  The  - 

D.  Aldis .  1 

Up  the  Hill  -  W .  Jay .  1  2 

Us  Two  -  A. A.  Milne .  4  1 

Velvet  Shoes  -  E0  Wylie..  2 
Wagons  -  D.B.  Thompson...  4 

Waters  -  E.H.  Newlin .  1  3 

Ways  of  Trains,  The  - 

E. J.  Coatsworth .  1 

Vi/hat  is  It?  -  M.L.  Allen.  6  1 
What  is  Pink?  -  C.G. 

Rossetti . 9  2 

What  Robin  Told  -  G. 

Cooper . 2 

When  I  Was  Lost  - 

D  .  Aldis . 1 

When  the  Cows  Come  Home  - 

C  .G .  Rossetti .  1 

When  the  Sleepy  Man  Comes 

-  G  .  Roberts  . .  2 

Where  Are  You  Going  My 
Pretty  Maid?  -  Mother 

Goose . 12 

Where  Go  the  Boats?  - 

R  .L  .  Stevenson.........  5  3 

Who  Has  Seen  the  Wind?  - 

C.G.  Rossetti . 16  7 

Who  Likes  the  Rain?  - 

C.D.  Bates . 10  10 

Whoopee  Ti  Yi  Yo,  Get 
Along  Little  Dogies  - 
J .A.  Lomas . 2 


Why  Do  the  Bells  of 
Christmas  Ring?  -  A. 

Geismer . 14 

Wind,  The  -  R .L .  Steven¬ 
son .  10  8 

Wind  and  the  Moon,  The  - 

G.  MacDonald .  2 

Wind's  A-Blowing  - 

M.  Justin .  2 

Windy  Wights  -  R.L. 

Stevenson .  2  6 

Winter  -  D.  Aldis .  1 

Wonderful  Meadow,  The  - 

0.  Wadsworth .  3 

Woodpecker,  The  -  E.M. 

Roberts .  8  1 

Workshop,  The  -  A.  Fisher  3 

Wren  and  the  Hen,  The  - 

Unknown .  1 

Wynken,  Blynken  and  Nod  - 

E.  Field .  9  9 


2505  408 


Total 


J 


JJ. 


J  (  O  )  \J 

C  a  . 


J.  0  j.J 


. V 


L  i  J  O  . . 


Q ;  ;  . 


J 


TITLES  OF  POEMS  TAUGHT  IN  ADDITION  TO  THE  CHECKLIST 
IN  EIGHTY  GRADE  ONE  CLASSROOMS  IN  THE 
PROVINCE  OF  ALBERTA 


Titles  and  authors  of  poems  Titles  and  authors  of  poems 

V  x-::- s/  x  : 


ABC  Bunny  -  Unknown .  2 

About  the  Pussy  Willow  - 

E.M.  Fowler .  1 

Adventure  -  E.  MacDonald.  1 

Aeroplane  -  M.  Green .  1 

Aerplane  -  A.  Wynne .  1 


Airplanes  -  J.S.  Tippett.  1 
All  for  Spring  -  Unknown.  1 
Ambulance  -  J.S.  Tippett.  1 
Animal  Crackers  - 


C  .  Morley .  1 

Animals  of  the  Zoo  - 

Unknown .  1 

April  -  E.B.  Hawkins .  1 

At  Easter  Time  -  L.E. 

Richards  . . 2 

Autumn  -  Unknown .  1 

Autumn  Leaves  - 

J.  Screven .  1 

Baby  Seed  Song  -  E.  Nes- 

bit .  1 

Bad  -  D.  Aldis  . . . . .  1 

Bad  Sir  Brian  Botany  - 

A. A.  Milne .  1 

Bears  -  N.K.  Duffy .  1 

Be  Kind  -  Unknown .  1 

Bed  in  Summer  -  R .L • 

Stevenson . 2 

Bells  -  L.  Derwent.. .  1 

Betty  at  the  Party  - 

Anon . 2 

Big  Bag,  The  -  E.L. 

Halsey .  1 

Big  Roller  -  J.S.  Tippett  1 
Bill  of  Fare  -  E.  Field..  1 

Birds  -  H.W.  Dolcken .  1 

Blessing,  A  -  Anon .  2 


■“•The  following  key  was  used 
indicates  to  be  taught. 


Bluebird,  The  -  E.  Hunt¬ 


ington  . .  1 

Boats  Sail  on  the  Rivers 

-  C.G.  Rossetti .  1 

Bobby  Shaftoe  -  Mother 

Goose .  1 

Boots  for  Tabby  - 

M.  McLaughlin .  1 

Bunny  -  Anon .  1 

Buzz,  Buzz  -  Anon .  1 

Caterpillar,  The  -  C.G. 

Rossetti. .  1 

Catkin  -  Anon.. . 10 

Chee-Choo  Bird,  The  - 

Anon . .  1 

"Chewy"  Child  -  L  .D  . 

Schoolf  ield .  1 

Children’s  Bedtime  - 

Nurse’s  Saying .  1 

Child’s  Prayer  -  R.J. 

Weston .  3 

Christmas  Morning  - 

Unknown .  1 

Christmas  Party  -  C.S. 

Bailey .  1 

Christmas  Pudding,  A  - 

G.  Currey .  1 

Christmas  Story  - 

L.  Kirtley .  1 

Circus  -  M.G.  Chute......  1 

Circus  Horse,  The  - 

T.A.  Daly .  1 

Clock,  The  -  Anon .  1 

Clock,  The  -  Unknown .  1 

Clouds  -  Anon ............  1 


Coal  Truck  -  J.S.  Tippett  1 
"n/"  indicates  taught;  "x" 
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(continued ) 


Titles  and  authors  of  poems  Titles  and  authors  of  poems 

v/  X  s/  X 


C ock-a-Doddle-Doo  - 

Mother  Goose .  1 

Come  Little  Leaves  - 

G.  Cooper  . . . 11 

Cradle  Hymn  -  M.  Luther..  1 
Cradle  Song  -  A.L.  Tenny¬ 
son  . 1 

Daffodil  -  Anon .  1 

Dancing  Dollies  -  P.B. 

Wood .  1 

Dandelion  -  Anon .  3 

Dandelion  -  E.P.  Erskine.  2 
Dandelion  -  E.J.H.  Good- 

fellow .  1 

Day  in  a  Cowboy's  Life,  A 

-  K  .  Jackson .  1 

December  -  H.P.  Blodgett.  1 
Different  Bicycles  - 

Unknown .  1 

Egan  -  A.  Hanson .  1 


Egg,  The  -  L.  Richards...  1 
Engine  -  J.S.  Tippett....  1 
Evening  Prayer  -  C •  Beehe  1 
Excuse  Us  Animals  in  the 


Zoo  -  A.  Wynne .  1 

Fairies  Have  Never  a 
Penny  to  Spend  - 

R.  Fyleman .  1 

Falling  Leaves  -  Unknown.  1 
Faithless  Flowers,  The  - 

M .  Widdemer .  1 

Fat  Bunny,  The  -  Anon....  1 

Fireman,  The  -  Anon .  1 

First  Tooth  Falls  - 

Unknown .  1 

Five  Little  Fairies,  The 

-  M.  Burnham .  1 

Five  Little  Rabbits  - 

Unknown . 1 

Five  Little  Squirrels  - 

Unknown .  1 

For,  Lo,  the  Winter  is 

Past  -  Bible .  1 

Forgiven  -  A. A.  Milne... •  1 


Friday  Street  -  E.  Far- 

geon .  1 

Funny  Man,  A  -  N.  Joan...  1 
Fuzzy  Wuzzy  -  A.  Tadema..  3 
Garbage  Truck  -  Unknown..  1 
Goblenade,  A  -  F.P. 


Jacques .  1 

Good  Night  and  Good  Morn¬ 
ing  -  L.  Houghton .  1 

Goosey,  Goosey  Gander  - 

Mother  Goose .  1 

Grey  Belly  Goat  -  Unknown  1 
Groceries  -  J.S.  Tippett.  1 
Grown-Up  People  -  D. 

Aldis .  1 

Haircut  -  L.A.  Globe .  1 

Hallowe'en  -  Unknown .  3 

Hallowe’en  -  D.  Aldis....  1 
Hallowe'en  Night  -  Un¬ 
known  .  1 

Happy  Home,  A  -  Unknown..  1 
Health  Poem  -  W.  de  la 

Mare  . . 1 

Helping  Mother  -  B.  Bar¬ 
rett .  1 

Here  Comes  the  Sandman  - 

Unknown .  1 

Hey,  Diddle,  Diddle  - 

Mother  Goose.. . 1 

Hickety,  Pickety  - 

Mother  Goose .  1 

Holes  in  My  Shoes  - 

Unknown .  1 

Holiday  Verses  -  Unknown.  1 
Hop,  Hop,  Hop  -  Unknown..  1 

Eoppity  -  A. A.  Milne .  1 

Hot  Cross  Buns  -  Mother 

Goose . 1 

How  Nice  -  M.D.  Thayer...  1 
How  to  Get  Breakfast  - 

Anon .  1 

Hulabaloo  -  Georgiana . . . .  1 

Hymn  of  Praise  -  C.F. 

Alexander .  1 
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(continued) 


Titles  and  authors  of  poems 

*1*. 


I  Asked  My  Mother  - 

Unknown .  1 

I  Had  a  Little  Nut  Tree  - 

Anon .  1 

I  Had  a  Little  Pony  - 

Trad . 2 

I  Love  Little  Pussy  - 

J .  Taylor . 2 

I  See  the  Moon  -  Anon....  1 
I  Sent  a  Letter  -  Unknown  1 
I  Saw  a  Ship  -  Mother 

G-oose .  1 

Icicle  -  Unknown .  1 

If  I'd  as  Much  Money  as  I 
Could  Spend  -  Unknown..  1 
If  I  Had  a  Spoon  -  Unknown  1 

If  Only  -  R.  Fyleman .  1 

Jack  Frost  -  Unknown .  1 

Jack  O' Lantern  Moon  - 

Unknown .  1 

Jump  and  Jiggle  - 

E.  Beyer .  1 

Kangaroo  -  T .T .  Wright...  1 
Land  of  Counterpane  - 

R  .L  •  Stevenson . .  1 

Last  Word  of  a  Bluebird  - 

R.  Frost .  1 

Little  Bird  -  Trad.......  2 

Little  Black  Hen  -  A. A. 

Milne . 2 

Little  Blue  Egg  -  I.E. 

MacKay .  1 

Little  Bobby  Squirrel  - 

C  .D  .  Cole .  1 

Little  Brown  Bunny  - 

Unknown . 1 

Little  Cinnamon  Bear  - 

Anon .  1 

Little  Dame  Crumpet  - 

Unknown .  1 

Little  Fir  Tree  -  E.  Van 

Dyke . . . 1 

Little  Gray  Billy  Goat  - 
Anon .  1 


Titles  and  authors  of  poems 

_ 


Little  Jack  Frost  -  Anon.  1 
Little  Johnny  -  Unknown..  1 
Little  Mousie  Brown  - 

Unknown .  1 

Little  Piggy  -  T.  Hood...  1 
Little  Pine  Cone's  Good¬ 
bye  -  Unknown .  1 

Little  Puss  -  Unknown....  2 
Little  Seed  -  K .L .  Brown.  1 
Little  Witch,  The  - 

A.  McKim .  1 

Little  Yellow  Duck,  The  - 

M .  C  arr .  1 

Loose  Tooth,  The  - 

Unknown .  1 

Lovely  Lady  Dressed  in 

Blue  -  Anon .  1 

Man  in  the  Moon  -  J.W. 

Riley .  1 

March  -  Unknown .  1 

March  Wind  and  I  - 

L.  Hammond .  1 

Menagerie,  The  -  Unknown.  1 
Merry  Mr.  March  Wind  - 

A.W.  Nortin . . .  1 

Milk  Truck  -  J.S.  Tippett  1 
Miss  Daffodil  -  Unknown..  1 
Mister  Postman  - 

0.  Miller .  1 

Mix  a  Pancake  -  C.G. 

Rossetti . 2 

Monday's  Child  -  Trad....  1 

Months  -  Anon .  1 

Mo  on -Come -Out  -  E.  Far- 

jeon .  1 

Motorcycle  -  J.S.  Tippett  1 
Mr.  Jumping  Jack  -  Anon..  1 

Mr.  Nobody  -  Anon .  2 

Mrs.  Hen  -  M.A.  Campbell.  1 

Mumps  -  W.M.  Roberts .  1 

My  Funny  Umbrella  - 

A.  Wilkens .  1 

My  Opinion  -  M.  Shannon..  1 
My  Problem  -  J.  Rowland..  1 


')  Jji i 


-.0  0 


VO 


X 


o  •.  o 


on 


or 
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(continued ) 


Titles  and  authors  of  poems 
_ 


My  Toys  -  Anon .  1 

New  Year  -  Unknown .  1 

New  Year,  The  -  D.M. 

Cruik .  1 

North  Wind  Doth  Blow,  The 

-  Trad .  5 

Now  We  Are  Six  -  A. A, 

Milne .  2 

Nut  Tree,  The  -  Trad .  1 

0  Bells  in  the  Steeple  - 

Unknown . . 1 

C  Sweetest  Baby  Jesus  - 

Unknown .  1 

October  Butterflies  - 

Anon .  1 

October’s  Party  - 

G .  Cooper . 2 

Old  Mother  Hubbard  - 

Mother  Goose .  1 

Once  I  Saw'  a  Little  Bird 

-  Mother  Goose .  1 

Once  There  Was  a  Snowman 

-  Anon .  2 

One,  Two,  Three  -  H .C . 

Bunner .  1 

Only  One  Mother  - 

G.  Cooper .  1 

Open  the  Door  -  M.  Edey 

and  D.  Grider .  2 

Our  Bunny  -  Unknown .  1 

Cur  Clock  -  F .  Eakmon , . . .  1 

Our  Family  -  Unknown....,  1 
Cur  Valentine  Box  -  Anon.  1 

Pastures  -  A.  Fisher .  1 

Pets  -  E.L,  Reec .  1 

Picking  -  Unknown .  1 

Picnic  -  A,  Fisher.......  1 

Pip  and  Pop  -  Unknown....  1 

Pitapat  -  Georgiana . . . . . .  1 

Plans  -  D.3.  Thompson....  1 

Policeman  -  Anon .  1 

Practical  Valentine,  A  - 

Unknown . 1 

Presents  -  M.  Chute .  1 


Titles  and  authors  of  poems 

x 


Problem,  The  -  J.  Cowan..  1 
Pussy  Cat,  Pussy  Cat  - 

Mother  Goose .  1 

Pussy  Willow  -  Anon .  1 

Pussy  Willow  -  M.  Douglas  4 
Pussy  Willow  -  M.E. 

Plummer .  1 

Queen  of  Hearts  -  Mother 

Goose .  1 

Question  -  Unknown .  1 

Quiet  Snow,  The  - 

M •  Kennedy.  . .  1 

Quiet  Time  -  Unknown .  1 

Rain,  The  -  Anon . .  1 

Rain,  Rain,  Rain  -  A.F. 

Br  own .  1 

Rain  Song  -  E.  Coatsworth  1 
Rainbow,  The  -  W .  de  la 

Mare .  1 

Reindier  Song,  The  -  L.K. 

Waltrip .  2 

Rock-a-Bye  Baby  -  Nursery 

Rhyme . 3 

Rooster,  The  -  Anon .  1 

Sally’ s  Valentine  - 

Unknown .  1 

Screech  Owl  -  Anon.......  1 

Secret,  The  -  E.  Palmer..  1 
Shutting  Doors  -  J.S. 

Smith .  1 

Singing  -  R.L.  Stevenson.  1 
Sleep,  Baby  Sleep  -  Trad.  1 
Sneezles  -  A. A.  Milne....  1  1 

Snow  -  M.M.  Dodge... .  2 

Snowflakes  -  M.M.  Dodge..  2 

Snowman  -  A.  Fisher .  1 

Something  Told  the  Wild 

Geese  -  R.  Field.......  1 

Song  of  the  Popcorn  - 

Unknown .  1 

Spring  -  C.  Thaxter . . . . . .  1 

Spring  -  Unknown .  1 

Spring  is  Showing  - 

Mother  Goose . . .  1 
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(continued) 


Titles  and  authors  of  poems 

^1*. 


Spring  Waiving  -  I.E. 

MaoKay .  2 

Sprinkling  -  D.M.  Pierce.  1 
Stars,  The  -  N.  Sigmund..  1 

Star  Wish  -  Trad .  1 

Such  Funny  Things  -  I.E. 

MacKay . . 1 

Sunset,  The  -  Unknown . . . .  1 

Ten  Little  Indians  - 

Trad .  3 

Ten  Little  Mice  -  Trad...  1 
Ten  Little  Soldiers  - 

Unknown .  1 

Thanks  giving  Day  -  L.M, 

Child .  1 

There  Was  a  Crooked  Man 

-  Mother  Goose .  2 

There  Vtfas  a  Little  Goblin 

-  A.G.  Eerbertson . .  1 

There  Was  an  Old  Woman 

Who  Lived  in  a  Shoe  - 

Unknown . 1 

Things  -  W.J.  Smith .  1 

Thirteen  -  Unknown . .  1 

Thirty  Days  Hath  Septem¬ 
ber  -  Trad .  1 

This  Little  Hand  -  Anon..  1 
Three  Blind  Mice  - 

Mother  Goose .  1 

Three  Little  Foxes  -  A. A. 

Milne .  1 

Three  Little  Rabbits  - 

Anon . . . 2 

Three  Plants  in  a  Tub  - 

Mother  Goose .  1 

Tight  Quarters  -  Unknown .  1 

Time  to  Rise  -  E.L. 

Stevenson .  1 

Tippy,  Tippy  Tiptoe  - 

Unknown .  1 

Toy  Sweethearts  -  Unknown  1 
Trailer,  The  -  J  .S . 

Tippett . 1 

Trains  -  J.S.  Tippett....  1 


Titles  and  authors  of  poems 

y'l* 


Trees  -  H.  Behn .  2 

Trucks  -  J.S.  Tippett....  1 
Tulip  Party  -  E.S.  Colbo.  2 
Twenty  Froggies  - 

G .  C  o  op  er .  4 

Twenty-Third  Psalm  - 

Bibie .  1 

Twinkle,  Twinkle,  Little 

Star  -  J.  Taylor . 10 

Two  Names  -  Anon .  1 

Valentine  -  E.  Hammond...  1 

Vespers  -  A. A.  Milne .  1 

Visit  from  St.  Nicholas  - 

C.  Moore . 11 

Visitors  -  A.  McKim .  1 

Walking  -  G.E.  Clauditz..  2 
Watching  Clouds  - 

V.  Gouled .  1 

Water  -  H.  Conkling .  1 

Wee  Willie  Winkle  - 

Mother  Goose.... .  1 

When  a  Caterpiller  Goes 

to  Sleep  -  Unknown .  1 

What  Does  Little  Birdie 

Say?  A.L.  Tennyson .  1 

'What  Does  the  Bee  Do? 

-  C  .G.  Rossetti .  2 

What  Does  the  Hail  Say? 

-  Unknown  . . 1 

When  I  Get  Big  - 

F.  Rowland...... .  1 

When  I  Was  One  -  A. A. 

Milne . . .  1 

When  You  Send  a  Valentine 

-  M.Jo  Hill . 1 

Where  Do  All  the  Daisies 

Go?  -  K.  Wiggin .  1 

Where  Oh  Where  -  Mother 

Goose . 1 

Who  Stole  the  Bird’s  Nest 

-  L.M.  Child .  2 

Wind  on  the  Hill  -  A. A. 

Milne. .  1 

Windy  Wash  Day  -  D.  Aldis  1 
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(continued ) 


Titles  and  authors  of  poems  Titles  and  authors  of  poems 

 n/  x_ jx 


Wise  Owl,  The  -  Unknown..  1 

Wishes  -  Anon . 4 

Witch,  The  -  R .  Fyleman..  2 
Witch’s  Ride  -  Unknown...  1 

Work  -  Unknown .  1 

Would  It  Be  Funny?  - 

Unknown . 1 


Total 
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APPENDIX  E 


Cl 


TITLES  OF  POEMS  TAUGHT  FROM  CHECKLIST  IN  NINETEEN  GRADE 
ONE  AND  TWO  CLASSROOMS  IN  THE  PROVINCE  OF  ALBERTA 


Titles  and  authors  of  poems 

  y  x 


A  Riddle  -  Mother  Goose..  1  1 
A  Was  Once  an  Apple  - 

E.  Lear .  1 

Airplanes  -  M.  Schaltz...  3 
Alphabet  Poems  -  W,  Gag..  2 
An  Old  Christmas  Greeting 

-  Unknown .  1 

Animal  Store,  The  - 

R  .  Field .  2  1 

April  and  May  -  A.  Robin¬ 
son .  1 

April  Rain  Song  - 

L  .  Hughes .  1 

As  Round  as  an  Apple  - 

Mother  Goose . 1 

At  the  Circus  -  D.  Aldis.  1 
At  the  Sea  Side  -  R.L. 

Stevenson .  2 

At  the  Zoo  -  A. A.  Milne..  2 

Automobile  Mechanics  - 

D.  Baruch .  3 

Autumn  Fires  -  R.L. 

Stevenson .  5 

B  Sound-Ginn  Manual  - 

Pre -Primer .  2 

B-Sound,  The  -  L.D. 

Schoolfield  and 

J.  Timberlake .  2 

B' s  the  Bus  -  P.  McGinley  1 
Baa,  Baa,  Black  Sheep  - 

Mother  Goose . 15 

Baby  Seed  Song  -  E.  Agnew  1 

Balloon  Man,  The  - 

D.  Aldis .  1  1 

Balloon  Man,  The  - 

R  .  Fyleman .  1  3 

Barnyard,  The  -  M.  Burn¬ 
ham .  2 

Bears  -  A.  Fisher .  1 

Big  Clock,  The  -  Unknown.  2 


*The  following  key  was  used; 
indicates  to  be  taught. 


Titles  and  authors  of  poems 


•>r   y  x 


Bingo  Has  an  Enemy  - 

R  .  Fyl  eman .  1  1 

Birds’  Nest,  The  - 

H.  Wolfe .  1 

Black  and  Gold  -  N.B. 

Turner .  3 

Block  City  -  R.L.  Steven¬ 
son  .  2 

Blow,  Wind  Blow  -  Mother 

Goose .  2  1 

Blowing  Bubbles  - 

M.  Chute .  1 

Bow,  Wow ,  Wow,  Whose  Dog 
Art  Thou  -  Mother  Goose  7 
Boys’  Names  -  E.  Farjeon.  2 

Brown  Bear,  The  - 

M.  Austin .  1  1 

Bundles  -  R.W.  Bacmeister  3 
Buttercup  Cow,  The  - 

E.  Randall .  1 

Buttons  -  K  .C  .  Goddard...  1 
Bye,  Baby  Bunting  - 

Mother  Goose .  9 

C  is  for  Circus  - 

P.  McGinley .  1 

Calico  Pie  -  E.  Lear .  2 

Cars  Go  Fast  -  A.  Wynne..  1 
Cat’s  Tea  Party  -  F.E. 

Weatherley .  1 

Celebrating  Dad  -  H  .L  • 

Ensign .  1 

Centipede,  The  -  0.  Nash.  1 

Chickens  -  Unknown .  2 

Chickens,  The  -  R.  Fyle¬ 
man  .  2 

Choosing  -  E.  Farjeon....  3 
Choosing  Shoes  -  F.  Wolfe  3  2 

Chums,  A.  Guiterman .  1 

Circus  -  E.  Farjeon .  1 


V”  indicates  taught;  nxn 
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(continued ) 


Titles  and  authors  of  poems 

y  x 


Circus  Parade,  The  -  E.M. 

Fowler .  1  1 

Circus  Parade,  The  -  O.B. 

Miller .  1 

City  Mouse  and  Country 

Mouse  -  C.G.  Rossetti..  2 
City  Song  -  J.S.  Smith...  1 

Clouds  -  C.G.  Rossetti...  6  3 
Coasting  Wagon  -  A.  Fisher  1 

Colors  -  R.  Bennett .  1 

Comparisons  -  M.K.  Seavey  1 

Conversation,  The  - 

T  .  Robinson . . .  1 


Could  It  Have  Been  a 

Shadow?  -  M.  Shannon...  1 
Counters  -  E.  Coatsworth.  1  2 
Cow,  The  -  R.L.  Stevenson  6 
Crab  Apple  -  E.  Talbot...  1 
Cupboard,  The  -  W.  de  la 


Mare .  1 

Daffodils  -  Rikurio .  1  1 

Daffy-Down-Dilly  - 

Mother  Goose . 4 

Dapple  Gray  -  Mother 

Goose .  6 

Days  on  the  Farm  -  J.S. 

Tippett . . 3 

Dear  Old  Doll,  The  - 

W.  Siegmiller  . .  1 

Diller,  a  Dollar,  A  - 

Mother  Goose . .  8 

Ding,  Dong,  Bell  - 

Mother  Goose .  9 

Do  You  Know?  -  E.  Weger  . .  1  1 

Doorbells  -  R.  Field .  1 

Down!  Downl  -  E.  Far  jeon.  1 
Ducks,  The  -  E.L.M.  King.  1  1 
Ducks,  The  -  A.  Wilkins..  1  1 
Ducks  at  Dawn  -  J.S* 

Tippett .  1 

Ducks’  Ditty  -  K.  Grahame  3 

Duel,  The  -  E.  Field .  2 

Eel,  The  -  0.  Nash .  1 

Elephant  -  D.  Baruch .  1 


Titles  and  authors  of  poems 

Z*. 


Elephant,  The  -  H. 

Asquith .  1 

Elephant,  The  -  H.  Belloc  3 
Elephants,  The  -  D.  Aldis  1 
Elephant’s  Trunk,  The  - 

A.  Wilkins .  1 

Electelphony  -  L.E. 

Richards .  1 

Elf  and  the  Doormouse, 

The  -  0.  Herford .  4  2 

Engine  -  J.S.  Tippett....  1  1 
Escalator,  The  -  E.M. 

Fowler . .  1 

F -Verses  -  P.  McGinley...  1 

Fairies  -  H.  Conkling....  1  1 
Fairies,  The  -  W.  Ailing- 

ham  .  1 

Fairy  Book,  The  -  A.F. 

Br  own .  1  1 

Fairy  Went  a  Marketing, 

A  -  R  .  Fyl  eman .  4 

Faith,  I  Wish  I  Were  a 

Leprechaun  -  M.  Ritter.  1 
Falling  Snow  -  Unknown...  3  1 
Farewell  to  the  Farm  - 

R.L.  Stevenson .  1 


Farmer  Went  Trotting  Upon 
Eis  Gray  Mare,  A  - 

Nursery  Rhyme .  6  1 

Ferry-Boats  -  J.S.  Tip¬ 
pett  . 1 

Finger  Play,  A  -  L.  Bau¬ 
man  .  2 

Firefly  -  E.M.  Roberts...  1 
First  Snow  -  M.L.  Allen..  1 
First  Snow  -  I .0 .  East- 

wick .  1 

Five  Little  Fingers  - 

F.G.  Sumner .  2 

Fog  -  C.  Sandburg .  1 

Foreign  Children  -  R.L. 

Stevenson .  1 

Friend  in  the  Garden,  A  - 

J.H.  Ewing .  1 
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(continued ) 


Titles  and  authors  of  poems  Titles  and  authors  of  poems 

_ s/  x _  _ _ s/  x 


Frog  He  Would  A -Wooing 

Go  -  Unknown .  1  2 

Funny  the  Way  Different 

Cars  Go  -  D.W.  Baruch..  3 
Galoshes  -  R.W.  Bac- 

meister .  1 

Gardener,  The  -  R.L. 

Stevenson .  1 

Gingerbread  Man,  The  - 

R.B.  Bennett . 1 

Gingerbread  Man,  The  - 

E.  Rowland . 4  1 

Girls’  Names  -  E.  Far  jeon  1 

Going  to  the  Farm  - 

D.  Baruch .  1 

Going  to  the  Zoo  - 

D.W.  Baruch . 1 

Going  Too  Far  -  M.  Howell  1 
Goldfish,  The  -  D.  Aldis.  2  1 
Good  Morning  -  M.  Sipe...  2  1 
Grand  Old  Duke  of  York  - 


Nursery  Rhyme .  4  1 

Green  Bus,  The  -  J.S. 

Tippett .  1 

Hallowe’en  -  H.  Behn .  2 

Hallowe'en  -  R.  Field....  3 
Handy -Spandy  -  Mother 

Goose .  1 

Happy  Birds  -  S.J.S. 

Harrington .  1 

Have  You  Watched  the 

Fairies?  -  R.  Fyleman..  1  2 
Hiawatha's  Childhood  - 

W.W.  Longfellow .  2 

Hickory,  Dickory,  Dock  - 

Mother  Goose.. . 14 

Hiding  -  D.  Aldis . 4  1 


Hippity  Hop  to  the  Bar¬ 
ber’s  Shop  -  R.  Fyleman  5 
Hippopotamus,  The  - 

G.R.  Durst  on . 

Holding  Hands  -  L.M.  Link  2 
House  Cat,  The  -  A.  Wynne  1 


How  Doth  the  Little  Cro¬ 
codile?  -  L.  Carroll...  2 
How  the  Flowers  Grow  - 

G.  Setoun .  1 

How  the  Leaves  Came  Down 

-  S.  Coolidge .  1 

How  the  Little  Kite 
Learned  to  Fly  -  Un¬ 
known  .  1 

Hump,  the  Escalator  - 

D.  Fabien .  1 

Humpty  Dumpty  -  Mother 

Goose .  11 

I  Once  Had  a  Sweet  Little 
Doll,  Dears  -  C.  King¬ 
sley .  1  2 

I  Painted  a  Table  - 

V.G.  Gouled .  1 

I  Vi/ant  a  Pony  -  J.S. 

Tippett. .  1 

Ice-Cream  Man,  The  - 

R.  Field .  1 

If  I  Were  an  Apple  - 

Mother  Goose .  4 

In  the  Barnyard  - 

D.  Aldis .  2 

Indian  Children  - 

A.  Wynne .  3  1 

Intery,  Mintery,  Cutery 

Corn  -  Mother  Goose....  2 
It  is  Raining  - 

L. S.  Mitchell .  2 

Jack  and  Jill  -  Mother 

Goose .  14 

Jack  Be  Nimble  -  Mother 

Goose . . 14 

Jolly  Woodchuck,  The  - 

M.  Edey  and  D.  Grider..  1 
Jonathan  Bing  -  B.C. 

Br  own .  3  1 

Jump,  Jump,  Jump  - 

K.  Greenaway .  1 
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(continued ) 


Titles  and  authors  of  poems  Titles  and  authors  of  poem3 


King's  Breakfast  -  A .A  . 

Milne . 

Kite,  A  -  Unknown . 

Kitten,  A  -  E.  Par  jeon... 
Lamb  Clouds  -  E.  Dennis.. 
Land  of  Story  Books  - 

R.L.  Stevenson . 

Little  Bo-Peep  -  Mother 

G-oose . 

Little  Boy  Blue  -  Mother 

Goose . 

Little  Brown  Bear  - 

A.  Wilkins . 

Little  Charlie  Chipmunk  - 

H.  Le  Cron . 

Little  Elf man.  The  - 

J  *K  .  Bangs . 

Little  Girl,  Little  Girl 

-  Mother  Goose . . 

Little  Jack  Horner  - 

Mother  Goose . . 

Little  John  Bottle john  - 

L.E.  Richards.... . 

Little  Jumping  Joan  - 

Mother  Goose . 

Little  Kittens,  The  - 

E.L.  Follen. . . . . . . 

Little  Lady  Wren  - 

T  .  Robinson . . . 

Little  Miss  Muffet  - 

Mother  Goose.. . 

Little  Nancy  Etticoat  - 

Mother  Goose . 

Little  Papoose  - 

H.  Conkling.. . 

Little  Poem,  A  -  M.A. 

Spencer . 

Little  Red  Sled  -  J.  Bush 
Little  Robin  Redbreast  - 

P  „  Sumner . . 

Little  Sally  Waters  - 

Mother  Goose . 

Little  Tommy  Tucker  - 
Mother  Goose . . 


V  * 


1  1 
2  1 
3  1 
1  1 

1  1 

14 
12 

2 

3 

4  2 
3 

15 
1 
1 
1 

1 

11 
6  1 


Little  Turtle,  The  - 

V.  Lindsay . 

Little  Wind  -  K.  Green¬ 
away  . 

Look  at  Me  -  K  .C  .  Goddard 
Long  Long  Ago  -  M.  Har¬ 
rington  . 

Lost  Ball,  The  -  L.S. 

Mitchell . 

Mail  -  M.  Chute . 

Man  in  the  Moon  Came  Down 
Too  Soon  -  Mother  Goose 
Market  Square  -  A. A. 

Milne . 

Mary  Had  a  Little  Lamb  - 

Mother  Goose . 

Mary's  Lamb  -  S.  Hale.... 
Meet  the  Easter  Bunny  - 

R.B.  Bennett . 

Merry-Go-Round  -  R.  Field 

Mice  -  R.  Pyleman . . 

Milk  in  Winter  -  R.W. 

Bacmeister  . 

;Milkman,  The  -  C .  Morley. 
Minnie  and  Mattie  -  C.G. 

Rossetti . 

Miss  Jones  -  A. A.  Milne.. 
Missing  -  A. A.  Milne..... 
Mitten  Song,  The  -  M.L. 

Allen . 

Morning  -  G.H.  Gardiner.. 
Motor  Cars  -  R.B.  Bennett 
Mouse,  The  -  E.  Coat- 
w  or  th . . 


1 


4 

1 

10 


1 

1 

1 


Moving  -  E.  Tientjens. 
Mrs.  Dinglehoffer  - 

V  .G .  Ross . . . 

Mrs.  Peck  Pigeon  - 

E.  Par  jeon . 

Mud  -  p.  Boyden . 

Mud-Pie  Shop  -  A.M. 

Halladay . 

My  Airedale  Dog  -  I.M. 
Mas  on . 


3 

1 

3 

2 

1 

1 

1  1 
1 

12 

1 

5  3 

1 

3 

1 

2 

1 

1 

1 

3  1 
2 

1 

1 

1 

1 

1 


1  1 
1  1 
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(continued ) 


Titles  and  authors  of  poems 

*^21 


My  Brother  -  D.  Aldis....  1 

My  Kitten  -  R.  Gay .  1 

My  Pony  -  D.  Aldis .  1 

My  Policeman  -  R.  Fyleman  1  2 
My  Shadow  -R.L.  Steven¬ 
son .  7  1 

My  Zipper  Suit  -  M.L. 

Allen . 2  1 

Neighborly  -  V.A.  Storey.  1 
New  House  -  A.  Fisher....  1 
New  Kitten,  The  - 

A.  Fisher .  1  1 

New  Shoes  -  A.  Fisher....  2 
New  Shoes  -  A.  Wilkins...  1 

No  Drip  of  Rain  -  1 .0 . 

Eastwick . 1 

O' Wind,  Why  Do  You  Never 

Rest?  -  C.G.  Rossetti..  1 

Oh  Susan  Blue  - 

K.  Greenaway .  1 

Old  King  Cole  -  Mother 

Goose .  8 

Old  Mother  Twitchett  - 

Mother  Goose .  2 

One,  Two,  Buckle  My  Shoe 

-  Mother  Goose . 12 

1,  2,  3,  4,  5  -  Mother 

Goose . 8 

Ostrich  is  a  Silly  Bird, 

The  -  M  .E  .W .  Fr eeman ...  1 

Our  Circus  -  L  .L  .  Randall  1 
Our  Friendly  Street  - 

K  .T  •  Bausman. . .  1 

Out  on  the  Lonely  Hill¬ 
side  -  Unknown .  1 

Over  and  Under  -  W.J. 

Smith . . . 1  1 

Over  the  Garden  Wall  - 

E.  Far  jeon .  1 

Overalls  -  J.S.  Tippett..  2 
Owl  and  the  Pussy  Cat, 

The  -  E.  Lear  .  . .  4  1 

Package,  The  -  A.  Fisher.  2  1 


Titles  and  authors  of  poems 

y/x 


Pease  Porridge  Hot  - 

Mother  Goose .  7  1 

Pilgrims  Came,  The  - 

A.  Wynne .  1 

Plaint  of  the  Camel  - 

C  .E.  Carryl .  1 

Please  -  D.  Aldis .  1 

Pockets  -  R.B.  Bennett...  1  2 
Pop  Corn  Song,  A  -  N.B. 

Turner .  2 

Postman,  The  -  C.G. 

Rossetti .  3 

Puppy  and  I  -  A. A.  Milne.  1 
Puppy  Day  Artist  - 

R.  Sparks .  2 

Purple  Cow,  The  - 

G.  Burgess .  2 

Pussy  Cat,  Pussy  Cat  - 

Mother  Goose .  8 

Rabbits  -  D.  Baruch .  1 

Radiator  Lions  -  D.  Aldis  1 
Raggedy  Man,  The  -  J.W. 

Riley .  2 

Rain  -R.L.  Stevenson....  5  1 

Rain  -  H.  Wing .  1 

Rain,  The  -  Unknown .  2 

Rain  in  the  Night  - 

A .  J .  Burr .  1  1 

Rain,  Rain,  Go  Away  - 

Mother  Goose .  5  3 

Rains  of  Spring  -  L.  Ise.  1 

Reason,  The  -  D.  Aldis...  1 
Red  Hen  -  J.S.  Tippett...  1 

Rhinoceros,  The  - 

H.  Belloc .  1 

Riddle:  What  am  I?  - 

D .  Aldis . 2 

Riddles  -  Mother  Goose...  2 
Ride  a  Cock  Horse  - 

Mother  Goose .  5  1 

Riding  Horseback  - 

A.  Fisher .  1 

Robin  -  T.  Robinson .  1  1 
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( continued ) 


Titles  and  authors  of  poems 
_ 


Robin,  The  -  L.A.  Tadema.  1 
Rodeo,  The  -  C.  Green....  2 
Sand-Pile,  The  -  D.  Aldis  3 
Scare  Crow,  The  - 

M.  Franklin .  1  1 

School  Bus  -  S.P.  Russell  1  2 
School  Exhibit  -  J.S. 

Tippett .  1 

Scissor  Man,  The  - 

M.  Nightingale .  2 

Seals,  The  -  D.  Aldis....  1 
Secret,  The  -  Unknown....  1  1 
September  -  E.  Fallis....  1 

Shoes  -  T.  Robinson .  1 

Shop  Windows  -  R.  Fyle- 

man .  1 

Shopping  -  I.  Orleans....  1  1 
Silver  -  W.  de  la  Mare...  1 
Simple  Simon  -  Mother 

Goose .  7 

Sing  a  Song  of  Sixpence  - 

Mother  Goose .  8  1 

Sledding  Song,  A  -  N .C . 

Schlichter .  1 

Sleepy  Song,  The  -  J  .D . 

Bacon . 2 

’’Smells"  (Junior)  - 

C  .  Morley .  1 

Snow  -  D.  Aldis .  3 

Snow  -  A .  Wilkins  . . .  3 

Snowflakes  -  A.  Fisher...  3 

Snowman  -  F.  Frost .  2  1 

So  Many  Monkeys  -  M.  Edey 

and  D.  Grider.. .  1 

Some  One  -  W.  de  la  Mare.  2  2 
Somewhere  -  W.  de  la  Mare  1  1 

Song  -  E.  Field .  1 

Song  of  the  Corn-Popper  - 

L *E .  Richards .  1 

Squirrel,  The  -  Unknown..  2 

Stop-Go  -  D.  Baruch .  1 

Stopping  By  Woods  on  a 
Snowy  Evening  - 
R.  Frost .  1 


Titles  and  authors  of  poems 

y/  X 


Story  in  the  Snow  -  P  .R . 

Crouch .  1 

Swing,  The  -  R .L .  Steven¬ 
son .  6  3 

Taking  Off  -  M.M.  Green..  2 
Tale  of  Custard,  the 

Dragon,  The  -  0.  Nash..  1 

Taxis  -  R.  Field .  2 

Telephone  Call,  A  -  J.S. 

Tippett . 2 

Television  -  G.H.  Gard¬ 
iner  .  3 

There  Once  Was  a  Puffin  - 

F  .P  .  Jacques .  1 

There  Was  a  Girl  in  Our 

Town  -  Anon . 1 

There  Was  a  Little  Woman 

-  Mother  Goose .  1 

There  Were  Two  Blackbirds 

-  Revised  Ginn  P. 

Primer .  2 

There’s  a  Big,  Fat, 

Turkey  -  Unknown .  2 

They  Call  Her  Peep -Peep  I 

Mother  Goose .  1 

Thirty  White  Horses  - 

Mother  Goose .  3 

This  is  the  Way  the 
Ladies  Ride  -  Mother 

Goose .  2 

Three  Little  Kittens, 

The  -  Unknown. . 11 

Tiger-Cat  Tim  -  E.  Newlin  1 
Till  Christmas  Comes  - 

A .  Fisher .  1 

To  a  Mischievous  Kitten  - 

F  .  Frost . 3 

To  Be  a  Duck  -  A.  Fisher.  1 
To  Market,  to  Market  - 

Mother  Goose .  8 

Tom,  Tom  the  Piper’s  Son 

-  Mother  Goose .  6 

Tom’s  Little  Dog  -  W.  de 

la  Mare .  2 
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Titles  and  authors  of  poems  Titles  and  authors  of  poems 


Tow  Truck  -  R.A.  Stevens. 
Toy  Shop,  The  -  R.  Field. 

Toys  -  M.  Richardson . 

Trains  -  J.S.  Tippett.... 

Turtles  -  Z.  Cray . 

Two  in  Bed  -  A.  Ross . 

U  is  for  Umbrella  - 

p0  McGinley . 

Umbrella  Brigade,  The  - 

L.S.  Richards... . 

Up  in  the  Air  -  J.S. 

Tippett . . 

Up  the  Hill  -  W.  Jay . 

Wagons  -  D.B.  Thompson... 

Waters  -  E.H.  Newlin . 

What  Can  a  Little  Dog  Do? 

-  D  .  Aldis . . . 

What  is  It?  -  M.L.  Allen. 
What  is  Pink?  -  C.C. 

Rossetti. . . 

What  Robin  Told  - 

C.  Cooper  . 

When  the  Cows  Come  Home  - 

C.C.  Rossetti . . 

When  the  Sleepy  Man  Comes 

-  C  .  Roberts . 

Where  Are  You  Going  My 

Pretty  Maid?  -  Mother 

Coose... . 

Where  Co  the  Boats?  - 

R.L.  Stevenson . 

Who  Has  Seen  the  Wind?  - 

C  .C.  Rossetti . 

Who  Likes  the  Rain?  - 

C  .D  .  Bates . 

Why  Do  the  Bells  of 
Christmas  Ring?  - 
A .  Geismer  . . . 


^2L 

3 

1 

1 

3  1 
1  2 
1 

1 

1 

1 

1  2 
2 

1  2 


Wind,  The  -  R.L.  Steven¬ 
son  . 

Windy  Mights  -  R.L. 

Stevenson . 

Wonderful  Meadow,  The  - 

0.  Wadsworth . 

Woodpecker,  The  -  E.M. 

Roberts . 

Workshop,  The  -  A.  Fisher 
Wrens  and  Robins  in  the 
Hedge  -  C.C.  Rossetti.. 
Wynken,  Blynken  and  Nod  - 

E.  Field . 

Young  Night  Thought  - 
R.L.  Stevenson . 


3  2 

3  1 

3 

3 

3 

2 

7 

1 


1 


1 


2  2 
2 


1 

1 


3 

3  3 

4  3 
1  3 


2 


Total 


750  175 
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TITLES  OP  POEMS  TAUGHT  IN  ADDITION  TO  THE  CHECKLIST  IN 
NINETEEN  GRADE  ONE  AND  TWO  CLASSROOMS  IN  THE 
PROVINCE  OF  ALBERTA 


Titles  and  authors  of  poems  Titles  and  authors  of  poems 

  s/  X  -<>-   n/X-3'p 


Almost  Spring  -  H.M. 

Thompson .  1 

At  Easter  Time  -  L.S. 

Richards .  1 

Bed  in  Summer  -R.L. 

Stevenson . 1 

Big  Black  Bear  -  J. 

Martin .  1 

Bonny  Boat,  A  - 

M.  Johnson .  1 

Bunnies’  Party,  The  - 

Anon .  1 

Catkins  -  Anon...... .  1 

Cock  Robin  -  Old  Rhyme...  1 
Come  Little  Leaves  - 

G.  Cooper .  1 

Counting  Rhyme  -  Unknown.  1 
Eskimo,  The  -  Anon.......  1 

Fuzzy  Wuzzy-Creepy  Crawly 

-  L.  Schultz... . .  1 

Golden,  Golden,  Gold  - 

Anon . .  1 

Goosey,  Goosey,  Gander  - 

Trad.  . . 1 

Grasshopper  Green  -  Anon.  1 
Hail  Mary,  The  -  Unknown.  1 


Hallowe’en  -  K.C.  Goddard  1 
Happy  New  Year  -  Unknown.  1 
Here  We  Go  Round  the 

Mulberry  Bush  -  Trad...  1 


Hot  Cross  Buns  -  Old 

Rhyme . 1 

I  Had  a  Little  Pony  - 

Unknown . 1 

I  Love  You,  Mother  - 

J.  Alison .  1 


I  Saw  Three  Ships  -  Trad.  1 
Kite  Talk  -  J.  Rowland...  1 

---The  following  key  was  used: 
indicates  to  be  taught. 


Letters  and  Parcels  - 

E.V.  Lucas .  1 

Little  Skipping  Rope  - 

Anon .  1 

Looking  Glass  Child  - 

K. C.  Goddard .  1 

Marching  Song  -  R.L. 

Stevenson  . . .  1 

Matthew,  Mark,  Luke  and 

John  -  Old  Rhyme .  1 

Milkman’s  Horse  -  Anon...  1 
My  Front  Tooth  -  K .C . 

Goddard .  1 

My  Jersey  -  K.C.  Goddard.  1 
North  'Wind  Doth  Blow, 

The  -  Mother  Goose .  1 

One  Autumn  Day  -  B*R. 

Hadelson .  1 

Once  I  Saw  a  Little  Bird 

-  Mother  Goose .  1 

Pippa’s  Song  -  R.  Brown¬ 
ing .  1 

Postman,  The  -  Anon .  1 

Pulling  Weeds  -  E.  Pilant  1 
Queen  of  Heart,  The  - 

Trad . 1 

Rainbow  Fairies,  The  - 

L. M.  Hadley .  1 

Reason,  The  -  R.  Field...  1 

Rhymes  -  M.  Ottman .  1 

Rock -a -Bye -Baby  -  Trad...  1 
Romp,  The  -  N.B.  Turner..  1 

Santa  Claus  -  Anon .  1 

Shoes  -  K.C.  Goddard.....  1 

Silly  Snowman  -  Anon .  1 

Singing  -  R.L.  Stevenson.  1 
Snowflakes  -  M.M.  Dodge..  1 
Snow  Pattern  -  Anon .  1 


V"  indicates  taught;  nx" 
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Titles  and  authors  of  poems  Titles  and  authors  of  poems 

s/  X_ n/X 

Snowman,  The  -  L.B.  Scott  1 

Spring  -  L.  Stoffell .  1 

Thanksgiving  Day  - 

L.M.  Child .  1 

To  the  Farm  -  K  .C  • 

Goddard .  1 

Twenty  Froggies  - 

G  .  C  o  op  er .  1 

Twinkle,  Twinkle,  Little 

Star  -  J.  Taylor .  1 

Visit  from  St.  Nicholas, 

A  -  C.  Moore .  1 

Wee  Willie  Winkle  -  Trad.  1 
What  Does  Little  Birdie 

Say?  -  A.L.  Tennyson...  1 
When  I  Was  One  -  A. A. 


Milne . 1 

Wild  Geese  -  R.  Field....  1 

Wind  is  Such  a  Funny 

Thing  -  Anon .  1 

Wouldn’t  It  Be  Funny  - 

Anon . . .  1 


Total 


63  0 
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APPENDIX  P 


TITLES  OF  POEMS  TAUGHT  FROM  CHECKLIST  IN  SIXTY-NINE  GRADE 
TWO  CLASSROOMS  IN  THE  PROVINCE  OF  ALBERTA 


Titles  and  authors  of  poems 

yLRl 


A  Riddle  -  Mother  Goose..  1 
A  Was  Once  an  Apple  - 

E.  Lear . . .  3 

After  All  and  After  All  - 

M  .D  .  Davies . 1 

Airplane  Joe  -  K,  Star- 

bird . 2  1 

Airplanes  -  M.  Schaltz  . . .  3  1 

All  Around  the  Town  - 

P.  McGinley .  1 

Alphabet  Poems  -  W.  Gag..  2  1 
An  Engine  -  R.  Whitehead.  1 
An  Old  Christmas  Greeting 

-  Unknown .  2 

Animal  Store,  The  - 

R.  Field . 12  1 

April  and  May  - 

A  •  Robinson . .  2 

April  Rain  Song  - 

L.  Hughes .  1  3 

Are  You  Old  Father 

William?  -  L.  Carroll..  1 
At  the  Circus  -  D.  Aldis.  5  1 
At  the  Sea  Side  -  R #L . 

Stevenson..... . 2  1 

At  the  Zoo  -  A. A.  Milne..  7 
Autumn  Fires  -  R.L. 

Stevenson . 12  2 

Autumn  Woods  -  J.S. 

Tippett . . . 13  2 

B-Sound,  The  -  L  „D  • 

Schoolfield  and 

J.  Timberlake .  1 

B*  s  the  Bus  -  P.  McGinley  2 
Baa,  Baa,  Black  Sheep  - 

Mother  Goose . 10  1 

Baby  Goes  to  Boston,  The 

-  L*E.  Richards . 1 

Baby  Seed  Song  -  E.  Agnew  3  3 


The  following  key  w as  used: 
indicates  to  be  taught. 


Titles  and  authors  of  poems 

Z*. 


Balloon  Man,  The  - 

D.  Aldis .  8  1 

Balloon  Man,  The  - 

R.  Fyleman .  3 

Barnyard,  The  - 

M.  Burnham .  1 

Bears  -  A.  Fisher .  4  1 

Big  Bus,  The  -  M.T. 

Hardwick . 5  3 

Big  Clock,  The  -  Unknown.  1 
Bingo  Has  an  Enemy  - 

R.  Fyleman .  3  3 

Birds'  Nest,  The  - 

H.  Wolfe .  1 

Black  and  Gold  -  N.B. 

Turner . 16  1 

Blackbird,  The  -  H.  Wolfe  1 
Blow,  Wind  Blow  -  Mother 

Goose .  1 

Blowing  Bubbles  - 

M.  Chute . 2  1 


Bow,  Wow,  Wow,  Whose  Dog 
Art  Thou  -  Mother  Goose  8 
Boys'  Names  -  E.  Far  jeon.  1 
Brown  Bear,  The  - 

M.  Austin .  2 

Building  Machinery  - 

D  .  Baru  ch . 1 

Bumblebeaver ,  The  - 

K.  Cox .  2 

Bundles  -  J.  Farrar .  1 

Buttercup  Cow,  The  - 

E.  Randall .  1 

Butterfly  -  H.  Conkling..  1 
Buttons  -  K.C.  Goddard...  1 
Bye,  Baby  Bunting  - 

Mother  Goose.. .  8 

By  the  Sea  -  M.  Chute....  2 


V"  indicates  taught;  "x" 
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(continued ) 


Titles  and  authors  of  poems 
_ 


G  is  for  Circus  - 

P.  McGinley .  1 

C  Verse  -  E.  Lear .  1 

Calico  Pie  -  E.  Lear....,  3 

C  at  -  D  •  Baru  ch . 6 

Cat  -  M.B.  Miller........  1 

Cat’s  Tea  Party  -  F.E. 

Weatherley. .  4 

Centipede,  The  -  0.  Nash.  1 

Chanticleer  -  J.  Farrar..  3 
Chanticleer  -  K .  Tynan...  1 

Chickens  -  Unknown .  1 

Chickens  -  W.  de  la  Mare,  1 
Chickens,  The  -  R.  Fyle- 

man .  2 

Choosing  -  Mo  Edey .  3 

Choosing  Shoes  -  F.  Wolfe  11  2 

Christmas  Bells  are  Ring¬ 
ing  -  S.E.  Brewton .  2 

Circus  -  E.  Farjeon .  5 

Circus,  The  -  E.M. 

Roberts. .  2 

Circus  Garland,  A  - 

R.  Field .  1 

Circus  parade.  The  - 

E.M.  Fowler .  3 

Circus  Parade,  The  - 

O.B.  Miller .  6 

City  Mouse  and  Country 

Mouse  -  C.G.  Rossetti..  S  3 
City  of  Falling  Leaves, 

The  -  A.  Lowell . 1 

City  Song  -  J.S.  Smith...  4 
City  Streets  and  Country 

Roads  -  E.  Farjeon .  2 

Clouds  -  C.G.  Rossetti...  25  1 
Clown,  The  -  D.  Aldis....  4 
Coasting  Wagon  - 

A.  Fisher .  1 

Colors  -  R.  Bennett .  1  1 

Come,  Butter,  Come  - 

Nur  s  er  y  Rhyme . .  1 

Comparisons  -  M.K.  Seavey  2 


Titles  and  authors  of  poems 
_ 


Conversation,  The  - 

A.  Robinson . 15 

Cotton  Candy  -  J.H. 

Putzker .  3 

Counters  -  E.  Coatsworth.  1 
Country  in  Spring  - 

E.M.  Fowler .  2 

Country  Trucks  - 

M.  Shannon .  2 

Cover  -  F.M.  Frost .  1 

Cow,  The  -  R .L .  Stevenson  15  6 
Crab  Apple  -  E.  Talbot...  2  2 
Cupboard,  The  -  W.  de  la 

Mare . 5  4 

Cushy  Cow  Bunny  -  Nursery 

Rhyme .  1 

Daffodils  -  Rikurio .  2 

Daff y-Down-Dilly  -  Mother 

Goose .  8  1 

Dance  to  Your  Daddy  - 

Mother  Goose .  1 

Dapple  Gray  -  Mother 

Goose . 5  1 

Dear  Old  Doll,  The  - 

W .  Siegmiller .  1 

Diane  Fitzpatrick  Maul- 
everer  James  -  A. A. 

Milne .  1 

Different  Bicycles  - 

D.  Baruch .  1  2 

Diller,  a  Dollar,  A  - 

Mother  Goose .  4 

Ding,  Dong,  Bell  - 

Mother  Goose .  6  1 

Disobedience  -  A. A.  Milne  2  1 
Dog,  A  -  A.  Fisher.......  1 

Dogs  -  M.  Chute .  1  1 

Doorbells  -  R.  Field....,  5 
Dorchester  Giant  -  O.W. 

Holmes .  1 

Down!  Down!  -  E.  Farjeon.  2 
Ducks,  The  -  E.L.M.  King.  2  1 
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(continued ) 


Titles  and  authors  of  poems 

y  x 


Ducks  at  Dawn  -  J.S. 

Tippett .  1 

Ducks’  Ditty  - 

K.  Grahame .  3  1 

Duel,  The  -  E.  Field .  5  2 

Eel,  The  -  0,  Nash .  1 

Eight  O’clock  -  C.G. 

Rossetti . 2 

Elephant  -  D.  Baruch .  3  2 

Elephant,  The  - 

H.  Asquith .  2 

Elephant,  The  -  H.  Belloc  2  2 
Elephant,  The  -  A,  Wynne.  2 
Elephants,  The  -  D.  Aldis  6  2 
Elec  telephony  -  L.E. 

Richards .  5  1 

Elf  and  the  Door  mouse. 

The  -  0.  Herford . 13  8 

Elizabeth  Ann  Peabody  - 

I  oC  ,  Eastwick .  1 

Engine  -  J.S.  Tippett....  6  3 
F -Verses  -  P.  McGinley...  1 
Fairies  -  H.  Conkling....  2 
Fairies,  The  -  W.  Ailing- 

ham  . 2  2 

Fairy  Went  a  Marketing, 

A  -  R.  Fyleman . 19  2 

Faith,  I  Wish  I  Were  a 

Leprechaun  -  M.  Ritter.  1 

Fall  -  A.  Fisher .  4 

Falling  Snow  -  Unknown...  6  1 

Farewell  to  the  Farm  - 

R  ,L  .  Stevenson .  5  1 

Farm  Life  -  R.  Stanton...  1 
Farmer  Went  Trotting 

Upon  His  Gray  Mare,  A  - 

Nursery  Rhyme  . .  7  2 

Finger  Play,  A  - 

L  .  Bauman . 3 

First  Snow  -  1 .0  • 

Eastwick . 1 

First  Thanksgiving  of  All 

-  N  .E.  Turner .  1 

Fishing  -  A.  Fisher .  1 


Titles  and  authors  of  poems 
_ 


Fishing  -  V.G.  Gouled....  1 

Fishing  Pole  -  M.C. 

Davies .  1 

Five  Little  Fingers  - 

F  .G  .  Sumner .  5  1 

Flower -Cart  Man,  The  - 

R.  Field .  1 

Fly,  The  -  0.  Nash .  1  1 

Fog  -  C.  Sandburg .  5  1 

Foreign  Children  -R.L. 

Stevenson .  1 

Foreign  Lands  -R.L. 

Stevenson .  1 

Four  Friends  -  A. A.  Milne  2 
Friend  in  the  Garden,  A  - 

J.H.  Ewing .  3 

Friendly  Beasts  -  B.P. 

and  A.  Geismer .  5 

Friendly  People  -  J.G. 

Herndon .  1 

Frog  He  Would  A-Wooing 

Go  -  Unknown . .  5  5 

Funniest  -  A.  Fisher .  1 

Furry  Bear,  The  -  A. A. 

Milne .  2 

Galoshes  -  R.W.  Bacmei- 

ster . .  1 

Gardener,  The  -  R.L. 

Stevenson . 1 

General  Store  -  R.  Field.  9 

Gingerbread  Man,  The  - 

R.B.  Bennett .  4  2 

Gingerbread  Man,  The  - 

E.  Rowland .  2  1 

Girls  and  Boys,  Come  Cut 

To  Play  -  Mother  Goose.  2  1 

Girls’  Names  -  E.  Far- 

jeon . . 1 

Goblin,  The  -  R.  Fyleman.  3 

Going  to  the  Farm  - 

D .  Baru  ch .  1 

Going  Too  Far  - 

M .  Howell .  1 

Goldfish,  The  -  D.  Aldis.  1  2 
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(continued ) 


Titles  and  authors  of  poems 
_ 


Good  Morning  -  M.  Sipe...  4  2 
Grand  Old  Duke  of  York  - 

Nursery  Rhyme .  8  2 

Grandfather  Prog  - 

L.S.  Bechtel .  5  2 

Great  White  World  - 

A.  Wynne . .  1 

Green  Grass  Growing  All 
Around,  The  -  Nursery 

Rhyme . 1  1 

Grizzly  Bear  -  M.  Austin.  1 
Hairy  Dog,  The  - 

H.  Asquith .  4  1 

Hallowe’en  -  H.  Behn .  3 

Hallowe’en  -  R.  Field....  2 
Handy-Spandy  -  Mother 

Goose .  2 

Have  You  Watched  the 

Fairies?  -  R.  Fyleman..  3 
Haymow,  The  -  L.  Mockett .  1 

Hens,  The  -  E.M.  Roberts.  1 


Here  We  Gome  A-Car cling  - 

Unknown .  1 

Hiawatha’s  Childhood  - 

W.W.  Longfellow .  9  1 

Hickory,  Dickory,  Dock  - 

Mother  Goose . 10  2 

Hiding  -  D.  Aldis .  5  1 

Higgledy,  Piggledy,  See 
How  They  Run  - 

K.  Greenaway .  3 

Highways  -  J.S.  Tippett..  2 
Hippity  Hop  to  the  Bar- 
her ' s  Shop  -  R.  Fyle¬ 


man  .  1 

Hippopotamus,  The  - 

G .R  .  Dur  ston .  1  4 

Holding  Hands  -  L.M. 

Link .  4  ^ 

Honest  Mr.  Robin  - 

E.  Farjeon .  1 

Hoppity  -  A. A.  Milne .  2  1 

Horses  -  M.  Chute .  1 


Titles  and  authors  of  poem3 

yLH 


House  of  the  Mouse,  The  - 

L.S.  Mitchell .  1 

Plow  the  Flowers  Grow  - 

G.  Setoun .  3 

How  the  Leaves  Came  Down 

-  S.  Coolidge .  3  1 

How  the  Little  Kite 

Learned  to  Fly  - 

Unknown .  5  2 

How  to  Tell  Goblins  From 

Elves  -  M.  Shannon .  1 

How  to  Tell  the  Wild 

Animals  -  C .  Wells  .....  1 

Humpty  Dumpty  -  Mother 

Goose .  12  1 

Husky  Hi  -  R .  Fyleman ....  1 

I  Had  a  Little  Doggie  - 

Unknown .  1 

I  Keep  Three  Wishes  Ready 

-  A.  Wynne .  5  2 

I  Once  Had  a  Sweet  Little 

Doll,  Dears  - 

C.  Kingsley .  7  3 

I  Think  Turtles  are  Funny 

Things  -  E.  Gay .  1 

I  Wonder  If  the  Lion 

Knows  -  A.  Wynne .  1 

I’d  Like  to  be  a  Light¬ 
house  -  R.  Field .  2 

I’m  Glad  -  Unknown .  1 

Ice-Cream  Man,  The  - 

R.  Field .  1  1 

If  Easter  Eggs  Would 

Hatch  -  Malloch . .  1  1 

If  I  Were  an  Apple  - 

Mother  Goose .  1  1 

If  You’ve  Never  -  E.M. 

Fowler .  3 

In  the  Barnyard  - 

D  .  Aldis .  1 

Indian  Children  - 

A.  Wynne . 11  4 


v  ;  j ... . 


' 
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(continued ) 


Titles  and  authors  of  poems 


Jack  and  Jill  -  Mother 

Goose . 17  2 

Jack  Be  Nimble  -  Mother 

Goose . 12  2 

Jet,  The  -  N.  Dickinson..  1  1 
Jonathan  Bing  -  B.G . 

Brown . 10  2 

Kangarooster ,  The  - 

K.  Cox .  1 

Kindness  to  Animals  - 

L. E.  Richards .  1 

King’s  Breakfast  -  A. A. 

Milne .  1 

Kite,  A  -  Unknown .  1 

Kitten,  A  -  E.  Par  jeon..  .  3  2 

Kittens  Playing  -  T .P . 

Robinson . 1 

Lamb  Clouds  -  E.  Dennis..  1 
Land  of  Story  Books  - 

R.L.  Stevenson .  3 

Larks  -  R.  Fyleman . .  3  1 

Lawn-Mower  -  D.  Baruch...  2 

Lilies  -  Shiko .  1 

Limericks  -  H.  Ferris....  1 

Limericks  -  E.  Lear......  1 

Lines  and  Squares  - 

A  .A.  Milne.. . 1 

Little  Bo-Peep  -  Mother 

Goose . 10 

Little  Boy  Blue  -  Mother 

Goose  . . 11 

Little  Brother’s  Secret  - 

K.  Mansfield . 1 

Little  Brown  Bear  - 

A.  Wilkins . 2  1 

Little  Charlie  Chipmunk  - 

H.  Le  Cron .  1 

Little  Elf man.  The  - 

J.K.  Bangs . 12  3 

Little  Girl,  Little  Girl 

-  Mother  Goose . 1 

Little  Jack  Korner  - 

Mother  Goose. . 11  1 


Titles  and  authors  of  poems 

n/* 


Little  Kittens,  The  - 

E. L.  Pollen .  9  2 

Little  Miss  Muffet  - 

Mother  Goose . 13  1 

Little  Nancy  Etticoat  - 

Mother  Goose .  5  2 

Little  Papoose  - 

H.  Conkling .  1 

Little  Poem,  A  -  M.A. 

Spencer .  1 

Little  Red  Sled  -  J.  Bush  1 
Little  Robin  Redbreast  - 

F. G.  Sumner.. . 10  1 

Little  Sally  Waters  - 

Mother  Goose .  1 

Little  Talk  -  A.  Fisher..  3  1 

Little  Tommy  Tucker  - 

Mother  Goose .  7  1 

Little  Turtle,  The  - 

V.  Lindsay . 15  2 

Little  Wind  -  K.  Green¬ 
away .  1 

Long  Long  Ago  -  M.  Har¬ 
rington  . 6  1 

Lost  Feather,  The  - 

A.  Fisher . 1 

Magic  Hat  Shop  -  E.Mn 

Fowler .  1 

Mail  -  M.  Chute .  1 

Man  in  the  Moon  Came  Down 
Too  Soon  -  Mother  Goose  1 
Market  Square  -  A .A. 

Milne .  1 

Mary  Had  a  Little  Lamb  - 

Mother  Goose . 13 

Mary's  Lamb  -  S.  Hale....  1 
Meet  the  Easter  Bunny  - 

R.B.  Bennett.... .  5 

Merry-Go-Round  -  D.W. 

Baruch .  3 

Merry-Go-Round  -  R.  Field  2 
Mice  -  R.  Fyleman . 13  3 


' .  1 
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(continued) 


Titles  and  authors  of  poems  Titles  and  authors  of  poems 

y  x_ y  x 


Mice  -  K.  Fyleman . 13  5 

Milk-Cart  Pony,  The  - 

E.  Far  jeon .  1 

Milkman,  The  -  C.  Morley.  7  5 
Minnie  and  Mattie  -  C.G. 

Rossetti .  1 

Miss  Jones  -  a. a.  Milne . „ 
Mitten  Song,  The  - 

M.L  .  Allen . .  14 

Modern  Ballad,  The  Ups 
and  Downs  of  the  Eleva¬ 
tor  Car  -  C  .D  .  Emerson.  1 
Monkey,  The  -  E.  Thompson  1 

Monkeys  and  the  Croco¬ 
diles,  The  -  L.Eo 

Richards . 3  1 

Morning  -  E.H.  Little....  2 
Motor  Cars  -  R.B.  Bennett  3 

Mouse  -  H.  Conkling .  1 

Moving  Stairs  -  I.M. 

Pardue . 5 

Mrs.  Peck  Pigeon  - 

E .  Far  jeon...... .  2 

Mud  -  P  .C  .  Boyden .  1 

Mud -Pie  Shop  -  A„M. 

Ealladay .  1 

My  airedale  Dog  -  I.M. 

Mason . 1  2 

My  Balloon  -  M.  Chute....  1 

My  Brother  -  D.  aldis....  1  1 
My  Pets  -  S.S.J.  Har¬ 
rington .  1 

My  Pets  -  P.  Strong .  2  1 

My  Pony  -  D.  Aldis .  1 

My  Policeman  -  R.  Fyleman  2 
My  Shadow  -  R.L.  Steven¬ 
son .  21  7 

My  Valentine  -  M.C. 

Parsons .  2 

My  Zipper  Suit  -  M.  alien  11  1 
Haughty  Boy,  The  - 

J  •  Keats . 1 


Neighborly  -  V.A.  Storey.  4 


New  Baby  Calf,  The  - 

E.  Newlin .  1 

New  Neighbors  -  A.  Fisher  1 

New  Shoes  -  A.  Fisher....  2 

Noise  -  J.  Pope .  4 

Noses  -  R.B.  Bennett .  1 

1  Old  King  Cole  -  Mother 

Goose .  9 

1  Old  Mother  Twitchett  - 

Mother  Goose .  4  1 

One  Misty  Moisty  Morning 

-  Mother  Goose.. .  2  1 

One,  Two,  Buckle  My  Shoe 

-  Mother  Goose . .  10  3 

1,  2,  3,  4,  5  -  Mother 

Goose .  4 

Oom-pah  -  H.  Lofting.....  1 


Or. cl  inary  Dog,  The  - 

N.B.  Turner...... .  1 

Otherwise  -  A.  Fisher....  1 
Our  Circus  -  L ,L .  Randall  2 
Our  City  -  Q,.D.  Miller...  4  1 
Our  Friendly  Street  - 


K  .T  .  Bausman .  2 

Our  Tame  Baby  Squirrel  - 

D.  aldis .  1 

Over  and  Under  -  W.J. 

Smith . 1 

Overalls  -  J.S.  Tippett..  1 
Owl  and  the  Pussy  Cat, 

The  -  E0  Lear . 20  7 

P’s  the  Proud  Policeman  - 

P.  McGinley .  4  1 

Passenger  Train  -  E.H. 

Newlin .  1 

Pease  Porridge  Hot  - 

Mother  Goose . 11  1 

People  -  L.  Lenski .  1  2 

Pet  Show  -  A.  Gu iter man..  1  2 

Picnic  -  H.  Lofting . .  1 

Picnic  Day  -  R.  Field....  1 

Picture  Books  -  J.  Van 

Dalzen .  1 
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(continued ) 


Titles  and  authors  of  poems  Titles  and  authors  of  poems 


y  x  _ y  x 


Planets  -  Unknown . 

1 

Ride  Away,  Ride  Away  - 

Plaint  of  the  Camel  - 

Mother  Goose . 

1 

C  .E .  Carr  yl . 

1 

Riding  in  a  Motor  Boat  - 

Please  -  D .  Aldis . 

3 

1 

D.  Baruch . 

1 

Pockets  -  R.B.  Bennett... 

1 

Riding  in  an  Airplane  - 

Policeman,  The  -  M.S. 

D.  Baruch . 

1 

Watts . 

2 

1 

Roads  -  V.  Gouled . 

4 

Popcorn  Popper,  The  - 

Robin  -  T.  Robinson . 

1 

1 

D.  Aldis . 

5 

Robin,  The  -  L.A.  Tadema. 

1 

Pop  Corn  Song,  A  - 

Rock-a-Bye-Lady  - 

N .B.  Turner . 

2 

1 

E.  Field . 

1 

1 

Postman  -  Unknown . 

2 

Rodeo,  The  -  C  <,  Green.... 

1 

Postman,  The  -  LoE. 

Scare  Crow,  The  - 

Richards . . 

2 

M.  Franklin . 

2 

2 

Postman,  The  -  C.G-0 

School  Bus  -  S.Po  Russell 

2 

Rossetti . 

6 

School  is  Over  - 

Postman  is  a  Happy  Man, 

K.  Greenaway . 

1 

The  -  A.  Wynne . 

2 

Sea  Lions  -  R.  Bennett... 

1 

Puppy  and  I  -  A„A.  Milne. 

1 

2 

Seals,  The  -  D.  Aldis.... 

1 

Purple  Cow,  The  - 

Secret,  The  -  Unknown.... 

7 

5 

G-.  Burgess . . 

2 

1 

September  -  E.  Fallis.... 

8 

Pussy  Cat,  pussy  Cat  - 

Shoes  -  T.  Robinson...... 

2 

1 

M n th or  Go nse. .......... 

9 

Shop  s  -  J  .  Farr  ar . . 

1 

Quack  -  V/.  de  la  Mare.... 

1 

Silver  -  W.  de  la  Mare... 

3 

1 

Rabbit,  The  -  E.M. 

Simple  Simon  -  Mother 

R  nbsrt s. ......  ......... 

1 

Goose . 

4 

1 

Raggedy  Man,  The  -  J.W. 

Sing  a  Song  of  Sixpence  - 

Riley. . . . . 

3 

1 

Mother  Goose . 

6 

2 

Rain  -  R .L .  Stevenson.... 

6 

7 

Singing  Leaves,  The  - 

Rain  Fairies,  The  - 

J.R.  Lowell . 

1 

E.M .  Fowler  . . 

1 

Skyscrapers  -  R.  Field... 

3 

1 

Rain,  Rain,  Go  Away  - 

Sleepy  Song,  The  - 

M n ■h’n  fi-nnsfi . .  .  . 

4 

1 

J  .D .  Bac  on ............. 

1 

Reason,  The  -  D.  Aldis... 

3 

Snow  -  D.  Aldis . 

4 

Red  Caboose,  The  - 

Snow  -  E.J.  Coatsworth .  . . 

1 

T,  Gaboi*. . . 

3 

Snow  -  A.  Ytfilkins  . . 

1 

Red  Hen  -  J.S.  Tippett... 

1 

1 

Snow  in  the  City  - 

Rhinoceros,  The  - 

D.  Aldis . 

1 

H  .  Belloc . . 

1 

Snow  Toward  Evening  - 

Riddle:  What  Am  I?  - 

M „  Cane . . . 

2 

D .  Aldis . . . 

1 

Snowflakes  -  A.  Fisher... 

6 

Riddles  -  Mother  Goose... 

1 

Snowman  -  F.  Frost . 

1 

Ride  a  Cock  Horse  - 

Snowman  -  L.L.  Henderson. 

1 

Mother  Goose . 

6 

2 

:o 
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( continued ) 


Titles  and  authors  of  poems  Titles  and  authors  of  poems 


Snowman's  Resolution, 

The  -  A.  Fisher. . 

Some  One  -  W.  de  la  Mare. 
Somersaults  -  A.  Fisher.. 
Sometimes  a  Little  House 
Will  Please  -  E.J. 

Coatsworth . 

Song  -  E.  Field . 

Song  for  a  Child  - 

H .B.  Davis . 

Spring  Rain  -  M.  Chute... 
Squirrel,  Squirrel  - 

D.  aldis . 

Squirrel,  The  -  Unknown.. 
Starfish,  The  -  D.  McCord 
Station,  The  -  K.  Parsons 

Stop -Co  -  D.  Aldis . 

Stopping  By  Woods  on  a 

Snowy  Evening  - 

R  .  Frost . 

Story  in  the  Snow  - 

P  .R  .  Crouch . 

Story  of  the  Baby  Squir¬ 
rel  -  D.  Aldis . 

Sugar  Plum  Tree,  The  - 

E.  Field . 

Swing,  The  -  R.L. 

Stevenson. . . 

Tale  of  Custard,  the 

Dragon,  The  -  0.  Nash.. 
Tall  people.  Short  People 

-  L  •  Lenski . . . 

Taxis  -  R.  Field . 

Telephone  Call,  A  - 

J  „S  .  Tippett . . 

Texas  Trains  and  Trails  - 

M.  Austin . 

Thanksgiving  Magic  - 

R  .B.  Bennett . . 

There  Cnee  Was  a  Puffin  - 

F  .p  0  Jacques . 

There  Was  a  Girl  in  Cur 
Town  -  Anon . 


V  x 


6  1 


1  2 


1 

1 


2 

12  1 
1 

3  1 

2 


There  Was  a  Little  Woman 

-  Mother  Goose .  4 

There  Was  a  Young  Lady  of 

Niger  -  C.  Monkhouse...  1  1 
There  Was  an  Old  Woman, 
as  I've  Heard  Tell  - 

Mother  Goose . 3  1 

There  Were  Two  Blackbirds 

-  Revised  Ginn  P. 

Primer .  1 

There's  a  Big,  Fat, 

Turkey  -  Unknown .  1 

Thirty  White  Horses  - 

Mother  Goose .  1 

This  is  the  Way  the 
Ladies  Ride  -  Mother 

Goose .  5  1 

Three  Little  Kittens, 

The  -  Unknown . 16  3 

3  3  Tiger-Cat  Tim  -  E.  Newlin  1 
To  Market,  to  Market  - 

7  1  Mother  Goose .  8  3 

Tom,  Tom,  the  Piper's 

1  Son  -  Mother  Goose .  7  1 

Toy  Shop,  The  -  R.  Field.  1 

6  Toys  -  M.  Richardson .  3  1 

Trains  -  J.S.  Tippett....  9  5 

13  lUlTrip  to  the  Farm  - 

D  .  Baruch.  . .  1 

1  Trucks  -  J.S.  Tippett....  1 

Turtles  -2.  Gay .  2 

1  Twins,  The  -  H.S.  Leigh..  1 

3  2  Twins,  The  -  E.M.  Roberts  1 

Tvi>o  in  Bed  -  A.  Ross .  4  1 

1  U  is  for  Umbrella  - 

P.  McGinley .  1 

2  Unfinished  House,  The  - 

D .  Aldis  . .  1 

1  Wagon  in  the  Barn  - 

J.  Drinkwater . 1 

1  Walrus  and  the  Carpenter, 

The  -  L.  Carroll.......  3 

1  1  ' 


■  O'  O  'r  ;ii:  Bold  X'l 
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(continued ) 


Titles  and  authors  of  poems  Titles  and  authors  of  p 

y  x 


Water  Noises  -  E.M. 

Roberts . 

Waters  -  E.H.  Newlin..... 
What  is  It?  -  M.L.  Allen, 
What  is  Pink?  -  C.G. 

Rossetti . . 

What  Robin  Told  - 

G ,  Cooper . . 

What  the  Toys  are  Think¬ 
ing  -  F.  Wolfe . 

When  It’s  Thanksgiving  - 

A,  Fisher . 

Where  are  You  Going  My 
Pretty  Maid?  -  Mother 

Goose . . 

Yi/here  Go  the  Boats?  - 

R.L.  Stevenson., . 

White  Fields,  The  - 

J.S.  Stephens . 

Who  Has  Seen  the  Wind?  - 

C  ,G.  Rossetti . 

Who  Likes  the  Rain?  - 

C.D.  Bates . 

Whoopee  Ti  Yi  Yo,  Get 
Along  Little  Dogies  - 

J.A,  Lomas . 

Why  Do  the  Bells  of 
Christmas  Ring?  - 

A ,  Geismer . . . 

Wind,  The  -R.L,  Steven¬ 
son  . 


1 

1 

4 


1 

1 


1 


2 

1 


wonderful  Meadow,  The  - 

0.  W ads worth . 

Woodpecker,  The  -  E.M. 

Roberts . 

Woodpecker  with  Long 
Ears  -  T.  Robinson... 
Wrens  and  Robins  in  the 
Hedge  -  C.G.  Rossetti 
Wynken,  Blynken  and  Nod 

E.  Field . 

Yesterday  in  Oxford 
Street  -  R.  Fyleman. . 
nZ”  -  P.  McGinley . 


6 


io  i; 

l 

28  6 
9  8 


2 

11  1 
14  5 


oems 

y  * 

..  8  3 

.  .  10  1 

..3  1 
.  .  1 

..  15  7 

..  2  1 
..  1 


Wind  and  the  Moon,  The  - 


G.  MacDonald .  1 

Wind’s  A-Blowing  - 

M.  Justin .  1 

Windy  Nights  -  R.L. 

Stevenson . 14  1 

Winter  -  D.  Aldis .  1 


Winter  Mouse  -  A.  Fisher.  1 


Total 


1437  417 


<L 


t 


I  , 


TITLES  OF  POEMS  TAUGHT  IN  ADDITION  TO  THE  CHECKLIST 
IN  SIXTY -NINE  GRADE  TWO  CLASSROOMS  IN  THE 
PROVINCE  OF  ALBERTA 


Titles  and  authors  of  poems  Titles  and  authors  of  poems 

s/  X_ s/  x 


Airplanes  -  A.  Wynne....,  1 

Ambitious  -  Unknown .  1 

Ambulance  -  Unknown .  2 

An  Autumn  Visitor  - 

B.R.  Hudelson .  1 

Anything  and  Everything  - 

C  .G .  Rossetti .  1 

Armistice  Day  -  Unknown..  1 
At  Christmas  Time  - 

Unknown .  1 

At  Easter  Time  -  L.E. 

Richards .  5 

Autumn  -  Anon .  1 

Baby  Wants  Breakfast  - 

E.  Poulsen .  1 

Baker  -  E.  Poulsen . . .... .  1 

Because  -  R.  Bennett .  1 

Bed  in  Summer  -  R.L. 

Stevenson .  5 

Bedtime  -  E.  Far  jeon .  1 

Bedtime  -  T0  Hood........  1 

Bells  -  Unknown .  1 

Betty  at  the  Party  -  Anon.  2 
Betty  Snooks  -  Unknown.,.  1 

Big  Roller  -  Anon .  1 

Black  Butte  -  Anon .  1 

Blessing  -  Anon .  2 

Blow,  Wind,  Blow  -  Mother 
Goose .  1 


Boats  -  R.B.  Bennett....,  1 
Boats  Sail  on  the  Rivers 

-  C.G.  Rossetti... .  1 

Bobby  Blue  -  J.  Dr ink - 

water  . .  3 

Boys  Song  -  J.  Hoggs .  2 

Breakfast  Song  -  Unknown.  1 

Brooms  -  D.  Aldis .  1 

Brown  Thrush,  The  - 

L.  Larcom . 1 

The  following  key  was  used: 
Indicates  to  be  taught. 


Bunny,  The  -  Anon .  1 

Buzz,  Buzz,  Buzz  -  Anon..  1 

Buzzy  -  Anon .  1 

Camel's  Hump  -  R.  Kipling  1 
Canada  Geese  -  E.R. 

Perkins .  1 

Caterpillar  -  Unknown..,.  2 

Catkin  -  Anon .  6 

Child's  Prayer  -  R. 

Weston .  3 

Christmas  -  Unknown. .  2 

Christmas  Grace,  a  - 

Trad .  1 

Christmas  Pudding  - 

Unknown .  1 

Christmas  Story  - 

G.  Rowe .  1 

Christmas  Tree  -  Unknown.  1 
Cinder  Wagon  -  K.  Reeves.  2 

Circus  -  M.  Chute.. .  1 

Clock,  The  -  Anon... .  1 

Clucking  Hen,  The  - 

Unknown . .  .  1 

Come,  Little  Leaves  - 

G.  Cooper . 7 

Country  Vegetables  - 

E .  Far  jeon .  1 

Cow,  The  -  J.  Taylor .  1 

Cowboy's  Life,  A  - 

J .  B .  Adams .  1 

Cradle  Song  -  A.L. 

Tennyson .  1 

Dandelion  -  Anon .  6  1 

Dandelion,  The  - 

E.J.H.  Goodfeilow .  1 

Dentist  -  R.  Fyleman .  2 

Dinner  Song  -  Unknown....  1 

Early  to  Bed  -  Anon .  1 

Easter  -  Anon .  1 


V"  indicates  taught;  ux" 


- 
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(continued ) 


Titles  and  authors  of  poems  Titles  and  authors  of  poems 

y  x_ y  x 


Easter  -  A.  Me  Kim .  1 

Easter  Bunny  -  B.W.  Smith  1 
Easter  Morning  -  A.  McKim  1 
Eencey,  Weencey  Spider  - 

Trad .  1 

Elevator  -  D.  Baruch .  1 

Engine  -  J.S.  Tippett....  1 

Eskimo  -  Unknown .  1 

Eskimo  and  I ,  An  - 

H.B.  Kimball .  1 

Fairies  -  Anon .  1 

Fairies  Never  Have  a 
Penny  to  Spend  - 

R  .  Fyleman .  1 

Fairy  Ship  -  G-.  Setoun...  2 
Fairy  Song,  A  - 

E.  Dillingham .  1 

Fairy  Taylor  -  R.  Fyleman  1 
Falling  Star  - 

S  .  Teasdale  . .  1 

Fire  Bell,  The  - 

E.  Holton .  2 

Fire  Brigade  -  Unknown . . .  1 

Fireman  -  E.  Holton .  1 

Fireman  -  L.M.  Miller....  1 
First  Red  Robin  - 

W.A.  Yfofford .  6 

Fishing  -  Anon .  1 

Five  Little  Fairies  - 

M  .  Burnham . 1 

Flag,  The  -  Unknown .  1 


For  My  Country  -  Unknown.  1 
Friend  Robin  -  Unknown...  1 
Frost  Fairies  -  C.  Kuck..  1 
Funny  Man,  A  -  N.  Joan...  2 

Get  Busy  -  Anon .  1 

Goblenade  -  F .P .  Jacques.  2 
God’s  Lights  -  Unknown...  1 

Good  News  -  A.  McKim .  1 

Grasshopper  Green  -  Anon.  3 
Gray  and  White  -  Anon. ...  2 

Groceries  -  J.S.  Tippett.  2 
Hallowe’en  -  A.  "Wynne....  1 


Hallowe’en  Song  - 

M.  Barrows .  2 

Hearts  Were  Made  to  Give 

Away  -  Unknown .  1 

Helpers  of  Tiny  Town  - 

Unknown .  1 

Hey,  Diddle,  Diddle  - 

Mother  Goose .  2 

Hippopotamus  -  E.F.  Lloyd  1 

Iiow  Queer  -  Unknown .  1 

I  Had  a  Little  Nut  Tree  - 

Trad .  1 

I  Had  a  Little  Pony  - 

Trad .  2 

I  Hear  It  -  Anon .  1 

I  Love  Little  Pussy  - 

J.  Taylor .  4 

I  Meant  To  Do  My  Work 

Today  -  R .  de  Galienne.  1 

I  Wonder  -  Unknown .  1 

Icicle  -  Gale .  1 

If  You  Meet  a  Fairy  - 

R  .  Fyl  ernan .  1 

In  Flanders  Fields  - 

J.  McCrea .  2 

January  Brings  the  Snow  - 

Mother  Goose .  1 

Jolly  Easter  Bunny  - 

Unknown . . . 1 

Jump  or  Jingle  -  E.  Beyer  2 
Kittens  in  the  Dairy  - 

Unknown . 1 

Lady  Moon  -  L.  Houghton..  2 
Land  of  Counterpane  - 

R.L.  Stevenson .  1 

Letters  and  Parcels  - 

E.V.  Lucas .  1 

Library,  The  -  B.A.  Huff.  1 

Little  -  D.  Aldis .  1 

Little  Fair^-j  A  - 

R  .  Fyl  ernan .  1 

Little  Orphan  Annie  - 

J.W  .  Riley . 1 


( continued ) 


Titles  and  authors  of  poems  Titles  and  authors  of  poems 

_  s/  X _ y/  X 


Little  Road,  The  - 

N  .B.  Turner . 3 

Lost  Time  -  F.  Wolfe .  1 

Luke  2:8-14  -  Bible . .  1 

Magic  Carpet  -  Unknown...  1 
March  Wind,  The  -  Unknown  1 
March  Wind  and  I  - 

Unknown .  1 

Mary’s  Cold  -  Unknown....  1 
Matilda  Jane  -  L.  Carroll  1 
Mist  and  All  -  D.  Wilson.  1 

Months  -  Unknown . .  1 

Morning  Song  -  Unknown...  1 

Mother  -  G-.  Cooper . .  1 

Mother  Nature  Serving  - 

Anon . 1 

Mother’s  Valentine  - 

E.  Chamberlain . ..  1 

Motorcycle  -  Unknown  .....  2 

Mr.  Clock  -  Anon. .  1 

Mr.  Nobody  -  Anon .  4 

My  Cat  and  I  -  Unknown...  1 
My  Funny  Umbrella  - 

A.  Wilkins .  1 

My  Problem  -  J.  Rowland..  1 
My  Pumpkin  Face  -  Unknown  1 

My  Toys  -  Anon, . 1 

New  Year  -  Anon... .  2 

North  Wind  Doth  Blow,  The 

-  Mother  Goose . 2 

Now  the  Day  Is  Cver  - 

S.E.  Gould .  1 

Obedience  -  K.  Nelson....  1 
October  Party  - 

G .  C  o  op  er .  1 

October  Song  -  J.  Alix...  1 
Old  Mother  Hubbard  - 

Mother  Goose . 4 

Once  I  Saw  a  Little  Bird 

-  Mother  Goose. .  2 

One,  Two,  Three  - 

H.  Cayler  Bunner .  4 

Our  Flag  -  M.  Hawliston..  1 
Owl,  The  -  Trad... .  3 


Peter,  Peter,  Pumpkin 

Eater  -  Mother  Goose...  3 
Peter  Piper  -  Mother 

Goose .  1 

Peter  Rabbit  -  Unknown...  1 
Picnic,  The  -  D.  Aldis...  1 
Play  House  Key,  The  - 

R.  Field. .  1 

Pleasant  Smells  - 

I.  Orleans .  1 

Polar  Bear  -  Anon .  1 

Policeman  -  D.M.  Pack....  1 
Poor  Old  'Woman  -  Unknown.  1 

Porridge  -  Unknown .  1 

Problem,  The  -  T.  Cowan..  1 

Pussy  Willows  -  Anon .  2 

Pussy  Willow  -  K.L.  Brown  1 
Pussy  Willows  -  M.E. 

Plummer .  6 


Rainbow  Fairies  - 

L.  Pladley . 

Rats  -  Unknown . 

Rain  -  E.  Dennis.... . 

Reason  Why,  The  -  M.E. 

Bradley . 

Round  Go  the  Wheels  - 

Anon . 

Sandman,  The  - 

A .  Hancock . .  .  . .  . 

Sandman  -  Vandergr if t . . . . 

Santa  Claus  -  Anon . 

Screech  Owl  -  Anon . 

Secret  -  G.  Rowe . 

Seven  Times  -  J.  Ingelow. 
Shopping  -  I .B .  Eawken  . . . 
Shopping  -  I .  Orleans  • .  . . 
Sing  a  Song  of  Buttercups 


-  Unknown .  1 

Singing  -  R.L.  Stevenson.  1 
Singing  Fairy  -  R.  Fyle- 

man .  2 

Sleep,  Baby  Sleep  -  Trad.  1 
Sleeping  Tulips  -  Unknown  1 
Snowflakes  -  M.M.  Dodge..  4 
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Titles  and  authors  of  poems  Titles  and  authors  of  poems 

y  x  y  x 


Solomon  Grundy  -  Trad ....  4 

Something  Told  the  Wild 

Geese  -  R.  Field .  1 

Song  -  E.  Field .  1 

Song  of  Christmas  - 

Unknown .  1 

Song  of  the  Milkman  - 

Unknown .  1 

Spring  -  H.  Behn.„ .  1 

Spring  -  C  .  Thaxter .  5 

Spring  is  Showery  - 

Mother  Goose .  1 

Spring  Song  -  Anon .  1 

Sprinkler  -  D.  Aldis.....  2 

Star  Wish  -  Trad .  3 

Stars,  The  -  Unknown .  3 

Stars  -  S.  Teasdale .  1 

Stork  -  Unknown . .  1 

Storm  -  H.  Aldington .  1 

Story  That  Never  Grows 

Old,  The  -  Unknown .  1 

Sunset,  The  -  Unknown....  1 
Sweet  and  Low  -  A.L. 

Tennyson . 1 

Tales  -  E.  Shirley .  1 

Taxi!  Taxil  -  Anon .  2 

Ten  Galloping  Horses  - 

Unknown . . 1 

Ten  Little  Indians  - 

Trad .  2 

Ten  Little  Mice  -  Trad...  1 

Thank  You  -  Anon .  2 

Thank  You,  God  -  Unknown.  1 
Thanksgiving  Song  - 

H.  Ramsey .  1 

There  Was  a  Crooked  Man  - 

Mother  Goose .  3 

There  Was  a  Little  Girl  - 

Trad .  1 

Thirty  Thousand  Thought¬ 
less  Boys  -  Old  Rhyme..  2 

Three  Bugs  -  Anon .  1 

Three  Little  Mice  - 

Mother  Goose..... .  2 


Three  Little  Witches  - 

Unknown .  1 

Tippy,  Tippy,  Tiptoe  - 

Anon .  1 

Traffic  Cop  -  M.E.  Bray..  1 

Tragedy  -  A.  Cooper .  1 

Trailer  -  Anon .  1 

Train  -  E.H.  Newlin .  1 

Travel  -  E.  St.  Vincent 

Millay .  1 

Trees  -  H  .  Behn .  2 

Twenty  Froggies  - 

G.  Cooper .  V 

Twinkle,  Twinkle  Little 

Star  -  J.  Taylor .  6 

Two  Frogs  -  Unknown .  1 

Valentine,  A  -  I .C .  All  am  1 

Valentine  -  Trad .  1 

Very  Exceptional  Eskimo, 

A  -  I.E.  MacFay .  1 

Visit  from  St.  Nicholas, 

A  -  C  .  Moore .  8 

Visitors  -  A.  McKim .  1 

Walking  -  G.E.  Glaubitz..  2 
Watchmaker's  Shop  - 

E.  Fleming .  1 

Ways  to  Travel  -  Unknown.  1 
We  Thank  Thee  -  M.M. 

Rewick .  6 

Weather  Factory  -  N.B. 

Turner .  1 

What  Became  of  Them  - 

Anon . . .  1 

What  Can  I  Give  Him?  - 

C  .G.  Rossetti .  1 

’What  Does  the  Bee  Do?  - 

C  .G.  Rossetti  . .  1 

What  Does  Little  Birdie 

Say?  -  A.L.  Tennyson...  4 
What  Might  Have  Been  - 

F. E.  Weatherly .  1 

When  -  D.  ALdis .  1 

Where's  Mary  -  1 .0 . 

Eastwick .  1 
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Titles  and  authors  of  poems  Titles  and  authors  of  poems 

y  x_ y  x 


White  Sheep,  White  Sheep 

-  Anon .  1 

Who  Stole  the  Bird’s 

Nest?  -  L.M.  Child .  6 

Why  Kitty  Grows  -  Unknown  1 
Willie’s  Surprise  - 

Unknown .  1 

Wind  and  the  Leaves  - 

G,  Cooper .  2 

Wind  on  the  Hill  - 

A. A.  Milne .  1 

Windmill  -  Anon .  2 

Windmills,  The  -  Unknown.  1 

Wishes  -  Anon .  5 

Witch  of  Willowby  Wood  - 

R  .  Bennett .  1 

Wonderful  Pishing  of 
Peterkin  Spray  -  I.E. 

MacKay .  1 

Work  and  Play  -  Anon .  1 

W-o-oo-oo-ww  -  N.M.  Hayes  1 
Wouldn't  It  Be  Funny?  - 

Anon .  1 

Yak  -  Ho  Belloc .  1 

Zinty  Tinty  -  Anon .  1 


Total 
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APPENDIX  G 


TITLES  OP  POEMS  TAUGHT  PROM  CHECKLIST  IN  SIXTY -PIVE  GRADE 
THREE  CLASSROOMS  IN  THE  PROVINCE  OP  ALBERTA 


Titles  and  authors  of  poems  Titles  and  authors  of  poems 


s/  X-»- 


A  Was  Once  an  Apple  - 
E.  Lear . 

1 

Blowing  Bubbles  -  M. 

Chute . 

All  Around  the  Town  - 
P*  McGinley . 

1 

Bow,  Wow,  Wow,  Whose  Dog 
Art  Thou  -  Mother  Goose 

Animal  Store,  The  - 

R.  Field . 

34 

Boys'  Names  -  E.  Far  jeon. 
Bridge  -  R.W.  Bacmeister. 

April  Rain  Song  - 

T,  _  Hu  ffh  «?! . 

1 

2 

Brook,  The  -  A.L.  Tenny¬ 
son  . 

Are  You  Old  Father 

William?  -  L.  Carroll*. 

1 

1 

Bundles  -  R.W.  Bacmeister 
Buttons  -  K  *C  .  Goddard... 

As  Round  as  an  Apple  - 
Mother  Goose . 

1 

Bye,  Baby  Bunting  - 

Mother  Goose . 

At  the  Circus  -  D.  Aldis . 

1 

C  is  for  Circus  - 

At  the  Sea  Side  -  R*L* 
Stevenson . 

2 

1 

P  .  McGinley . . . 

Calico  Pie  -  E.  Lear . 

At  the  Zoo  -  A. A.  Milne*. 

2 

Cars  Go  Fast  -  A.  Wynne.. 

Autumn  Fires  -  R.L* 

Stevenson . . 

8 

Cat  -  D.  Baruch . 

Cat  -  M.B.  Miller . 

Autumn  Woods  -  J.S. 
Tippett . . . 

2 

Cat's  Tea  Party  -  F.E. 
Weatherley . 

Baa,  Baa,  Black  Sheep  - 
Mother  Goose . 

1 

Centipede,  The  -  0.  Nash. 
Chanticleer  -  J.  Farrar.. 

Baby  Goes  to  Boston,  The 
-  L.E.  Richards . 

1 

Chickens  -  W.  de  la  Mare. 
Chickens,  The  - 

Baby  Seed  Song  -  E.  Agnew 

1 

R.  Fyleman . 

Balloon  Man,  The  - 

n  _  AT  di  s  . . . 

2 

Choosing  Shoes  -  F.  Wolfe 
Christmas  -  M*  Chute...,. 

Balloon  Man,  The  - 

R.  Fyleman . 

3 

Christmas  Bells  Are  Ring¬ 
ing  -  S.E.  Brewton..... 

Barnyard,  The  - 

M  Rnr*  nVt  Am.. . . 

1 

Christopher  Columbus  - 
R  .  and  S .  Benet . 

Bartholemew  -  N.  Gale.... 

3 

Circus  -  E.  Far  jeon . 

Bears  -  A.  Fisher . 

1 

1 

Circus  Parade,  The  - 

Black  and  Gold  -  N.B. 
Turner . 

17 

E.M.  Fowler . 

Circus  Parade,  The  - 

Block  City  -  R.L. 

Stevenson. . . 

1 

0  *B.  Miller . . . 

City  Mouse  and  Country 

Blow,  Wind  Blow  -  Mother 
Goose . 

1 

Mouse  -  C.G.  Rossetti.. 

s/  X-tt 


3 

1 

1 

1 

2 

1 

1 

1 

1 

4 

1 

1 

2 

4 

1 

3 

1 

1 

8  1 
2  1 

8 

2 


4  2 
2  1 

5  1 


*The  following  key  was  used:  VH  indicates  taught;  "x" 
indicates  to  be  taught* 
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Titles  and  authors  of  poems  Titles  and  authors  of  poems 


City  of  Palling  Leaves, 

The  -  A.  Lowell.. .  1 

City  Streets  and  Country 

Roads  -  E.  Par  jeon .  4 

Clouds  -  C.G.  Rossetti...  9 
Colts  -  Japanese  Hokku  . . .  1 

Columbus  -  L#P.  Jackson..  1 

Company  -  A.  Fisher .  1 

Comparisons  -  M.  Seavey..  1 
Conversation,  The  - 

A.  Robinson . 1 

Could  It  Have  Been  a 

Shadow?  -  M.  Shannon...  2 
Country  in  Spring  -  E.M. 

Fowler  . .  2 

Cow,  The  -R.L.  Stevenson  10  1 

Crocus  -  Josa .  1 

Cupboard,  The  -  W.  de  la 

Mar  e .  1  1 

Daffodils  -  Rikurio .  2  2 

Daffy-Down-Dilly  - 

Mother  Goose. .  2 

Dance  to  Your  Daddy  - 

Mother  Goose .  1 

December  -  A.  Fisher .  2 

Diane  Fitzpatrick  Maul- 
everer  James  -  A. A. 

Milne .  1 

Differences  -  R.  Fyleman.  1 
Diller,  a  Dollar,  A  - 

Mother  Goose .  2 

Ding,  Dong,  Bell  - 

Mother  Goose .  1 

Disobedience  -  A. A.  Milne  2 

Dog,  A  -  A.  Fisher .  1 

Dogs  -  M.  Chute . 1 

Doorbells  -  R.  Field .  1 

Doorman,  The  -  M.  Chute..  2 
Ducks,  The  -  E.L.M.  King.  2 
Duck  and  the  Kangaroo, 

The  -  E.  Lear .  2 

Ducks'  Ditty  - 

K  .  Grahame .  5  1 

Duel,  The  -  E.  Field .  8  4 


Elephant,  The  - 

H.  Asquith . 

Elephant,  The  -  H.  Belloc 
Elephant,  The  -  A.  Wynne. 
Electelephony  -  L.E. 

Richards . 

Elf  and  the  Doormouse, 

The  -  0.  Herford . 

Emperor's  Bird  Nest,  The 

-  H.W.  Longfellow . 

Engine  -  J.S.  Tippett.... 
Engineer,  The  -  A. A. 

Milne . 

Escalator,  The  -  E.M. 

Fowler . . . . 

Fairies  -  H.  Conkling.... 
Fairies,  The  - 

W.  Allingham . 

Fairy  Went  a  Marketing, 

A  -  R .  Fyleman . 

Faith,  I  Wish  I  Were  a 
Leprechaun  -  M.  Ritter. 

Fall  -  A.  Fisher . 

Falling  Snow  -  Unknown... 
Family,  The  -  R.  Fyleman. 
Farewell  to  the  Farm  - 

R.L.  Stevenson . 

Farmer  Went  Trotting  Upon 
His  Gray  Mare,  A  - 

Nur  s  er  y  Rhyme . . 

Ferry-Boats  -  J.S.  Tip¬ 
pett  . 

Finger  Play,  A  - 

L  .  Bauman . . 

Firefly  -  E.M.  Roberts... 
Fish  With  a  Deep  Sea 

Smile  -  M.W.  Brown . 

Fishing  -  A.  Fisher . 

Fog  -  R.  Field . 

Fog  -  C.  Sandburg . 

Foreign  Children  -  R.L. 

Stevenson . 

Foreign  Lands  -  R.L. 

Stevenson . 


1 

1 

1 

7 

18  3 

1 

2 

2 

1 

2 

2 

19 

1 

1 

3  1 
1 

5  4 


11  1 

2 

1 

1 

1 

2 

2 

1 

6  1 
3  1 
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Titles  and  authors  of  poems  Titles  and  authors  of  poems 

y  x_ y  x 


Fountain,  The  -  R.  Fyle- 

man .  1 

Four  Friends  -  A. A,  Milne  1 
Friend  in  the  Garden,  A  - 

J.H.  Ewing .  1 

Friendly  Beasts  -  B.P. 

and  A.  Geismer .  1 

Frog  He  Would  A-Wooing 

Go  -  Unknown . 10 

Furry  Bear,  The  -  A. A. 

Milne . .  •  5 

Galoshes  -  R.W.  Bacmei- 

ster .  1 

Garden  Year,  The  - 

3,  Coleridge .  1 

General  Store  -  R.  Field.  8 
Girls  and  Boys,  Come  Out 
to  Play  -  Mother  Goose.  1 
Goblin,  The  -  R.  Fyleman.  3 
Godfrey  Gordon  Gustavus 

Gore  -  W.B.  Rands . 

Going  to  the  Farm  - 

D .  Baru  ch . 

Going  Too  Far  - 


M.  Howell .  8 

Golden  Cobwebs  -  R.B. 

Bennett . . .  1 

Good  Morning  -  M.  Sipe...  2 

Good  Play,  A  -  R.L. 

Stevenson .  1 

Grand  Old  Duke  of  York  - 

Nursery  Rhyme .  5 

Grandfather  Frog  - 

L.S.  Bechtel .  2 

Hallowe'en  -  H.  Behn .  1 


Hallowe'en  -  R.  Field....  2 
Hallowe'en  -  A.  Medary...  1 
Have  You  'Watched  the 

Fairies?  -  R.  Fyleman..  3  2 
Hiawatha's  Childhood  - 


W.W.  Longfellow .  9  1 

Hickory,  Dickory,  Dock  - 
Mother  Goose .  2 


Hiding  -  D.  Aldis .  2  1 

High-Heeled  Shoes  - 

K.C.  Goddard .  1 

Hippity  Hop  to  the  Bar¬ 
ber's  Shop  -  R .  Fyleman  1 
Hippopotamus,  The  - 

G.R.  Durst  on .  3 

Holding  Hands  -  L.M.  Link  3 
2  Honest  Mr.  Robin  - 

E.  Far  jeon .  1 

Hoppity  -  A. A.  Milne.....  1 
How  Doth  the  Little 

Crocodile?  -  L.  Carroll  6 
How  the  Leaves  Came  Down 

-  S.  Coolidge .  5 

1  How  the  Little  Kite 
Learned  to  Fly  - 

Unknown . .  6  4 

Hump,  the  Escalator  - 

D  .  Fabien.  . .  1 

1  Humpty  Dumpty  -  Mother 

Goose . .  3 


1  I  Keep  Three  Wishes  Ready 

-  A.  Wynne  . .  2 

1  I  Once  Had  a  Sweet  Little 


Doll,  Dears  -  C. 

Kingsley .  7  1 

I  Think  Turtles  are  Funny 

Things  -  Z.  Gay .  1  1 

I'd  Like  to  be  a  Light¬ 
house  -  R.  Field . 5 

Ice-Cream  Man,  The  - 

R.  Field .  4 

If  I  Were  a  Pilgrim  Child 

-  R.B.  Bennett. .  1 

In  the  Fashion  - 

A. A.  Milne .  1  1 

Indian  Children  - 

A.  Wynne . 40  2 

Intery,  Mintery,  Cutery 

Corn  -  Mother  Goose....  1 
It  is  Raining  -  L.S. 

Mitchell .  1 


t 
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Titles  and  authors  of  poems  Titles  and  authors  of  poem3 

V  x_ s/  x 


It's  Pleasant  to  Think  - 

E.  Coatsworth .  1 

Jack  and  Jill  -  Mother 

Goose .  6 

Jack  Be  Nimble  -  Mother 

Goose .  5 

Jonathan  Bing  -  B.C. 

Br  own .  6  2 

Jonathan  Bing  Does 

Arithmatic  -  B.C.  Brown  1 
Jump,  Jump,  Jump  - 

K.  Greenaway . 1 

Kindness  to  Animals  - 

L*E.  Richards .  2 

King's  Breakfast  - 

A. A.  Milne .  3 

Kite,  A  -  Unknown .  2 

Kitten,  A  -  E.  Par  jeon...  1 
Land  of  Story  Books  - 

R.L.  Stevenson .  9 

Limericks  -  E.  Lear .  3 

Lines  and  Squares  - 

A. A.  Milne .  1 

Lion,  The  -  H.  Belloc....  1 
Little  Bo-Peep  -  Mother 

Goose . 5 

Little  Boy  Blue  -  Mother 

Goose. .  4 

Little  Charlie  Chipmunk  - 

H.  Le  Cron .  3 

Little  Elf man.  The  - 

J  .K  •  Bangs . 33 

Little  Jack  Horner  - 

Mother  Goose .  5 

Little  Jumping  Girls, 

The  -  K.  Greenaway .  1 

Little  Jumping  Joan  - 

Mother  Goose . 1 

Little  Kittens,  The  - 

E.L.  Pollen .  5 

Little  Miss  Muffet  - 

Mother  Goose .  5 

Little  Nancy  Etticoat  - 

Mother  Goose .  2 


Little  Papoose  - 

H.  Conkling .  3  1 

Little  Robin  Redbreast  - 

P.G.  Sumner .  4  3 

Little  Sally  Waters  - 

Mother  Goose .  1 

Little  Senorita  -  C. 

Devine .  1 

Little  Tommy  Tucker  - 

Mother  Goose .  1 

Little  Turtle,  The  - 

V.  Lindsay .  25  1 

Look  at  Me  -  K .C .  Goddard  1 
Long  Long  Ago  - 

M.  Harrington.. . 11 

3  Lost  Feather,  The  - 

A,  Fisher .  1 

Magic  Vine,  The  -  Unknown  1 
Market  Square  - 

A  .A.  Milne .  1 

Mary  Had  a  Little  Lamb  - 

Mother  Goose .  2 

Mary's  Lamb  -  S.  Hale....  1 
Meet  the  Easter  Bunny  - 

R.B.  Bennett .  6  2 

Merry-Go-Round  - 

D.  Baruch .  1 

Mice  -  R.  Fyleman . 34  1 

Milk-Cart  Pony,  The  - 

E.  Far  jeon. .  1 

Mist,  The  -  N.E.  Miller.,  1 

1  Monkey's  Baby,  The  - 

M.  Edey . . .  1 

Monkeys  and  the  Croco¬ 
diles,  The  -  L. 

Richards  .  . . . . .  3 

Mr  .  Rabbit  -  D.  Wilson...  1 
Mrs  .  Peck  Pigeon  - 

E.  Far  jeon .  1 

Mud  -  P  .C  .  Boyden .  1 

My  Brother  -  D.  Aldis . . . .  1 

My  Dog  -  T.  Robinson .  1 

My  Garden  -  K  .C  .  Goddard.  1 
My  Kitten  -  R.  Gay .  1 


(continued ) 


Titles  and  authors  of  poems  Titles  and  authors  of  poems 


s/  X_ n/  X 


My  Own  Room  -  K.C. 

Pilgrims  Game,  The  - 

Goddard . . . 

1 

A.  Wynne . 

1 

My  Policeman  -  R.  Fyleman 

2 

Pioneer,  The  -  A. 

My  Shadow  -  R  .L .  Steven- 

Gu iter man . 

1 

son . 

45 

3 

Pirate  Don  Durk  of  Dowdee, 

My  Valentine  -  M.  Parsons 

3 

The  -  M .P .  Meigs . 

3 

6 

Mysterious  Gat,  The  - 

Planets  -  Unknown . 

1 

V.  Lindsay . 

3 

1 

Plaint  of  the  Camel  - 

Naughty  Boy,  The  - 

G.E.  Carryl . 

2 

1 

J .  Keats . . 

1 

Policeman,  The  -  M.S. 

Neighborly  -  V.A.  Storey. 

1 

Watts . 

1 

New  Neighbor,  The  - 

Pop  Corn  Song,  A  - 

R •  Fyl eman . . 

1 

N.B.  Turner . 

4 

New  Shoes  -  A.  Fisher.... 

3 

Postman  -  Unknown . . 

1 

New  Shoes  -  A.  Wilkins... 

1 

Postman,  The  -  C.G. 

Not  So  Very  Long  Ago  - 

Rossetti . 

1 

G.  Yoakam . 

1 

Prairie  Dog  Town  - 

O' Wind,  Why  Do  You  Never 

M  •  Austin . . . . 

1 

3 

Rest?  -  G.G.  Rossetti.. 

1 

1 

Prince  Tatters  - 

Old  King  Cole  -  Mother 

L.E.  Richards . 

1 

Goose .  . . 

5 

Puppy  and  I  -  A. A.  Milne. 

1 

1 

One  Misty  Moisty  Morning 

Purple  Cow,  The  - 

-  Mother  Goose . 

2 

1 

G.  Burgess . 

5 

One,  Two,  Buckle  My  Shoe 

Pussy  Cat,  Pussy  Cat  - 

-  Moth  <=r  Goose  .  . . .  . 

3 

Mother  Goose........... 

5 

1,  2,  3,  4,  5  -  Mother 

Quack  -  W.  de  la  Mare.... 

1 

Go  ose . . . 

1 

R  ahbi  t.s  -  T)  .  Barn  nh  ...... 

1 

Open  Range  -  K.  and  B. 

Radiator  Lions  -  D.  Aldis 

1 

1 

Jackson . . . 

1 

Raggedy  Man,  The  - 

Otherwise  -  A.  Fisher.... 

1 

J.W.  Riley . 

4 

Over  and  Under  - 

Rain  -  R.L.  Stevenson.... 

6 

3 

W.J.  Smith . 

1 

Rain,  Th e  —  Unknown  ...... 

1 

Owl  and  the  Pussy  Cat, 

Rain  in  the  Night  - 

The  -  E.  Lear . 

21 

5 

A.J.  Burr . 

1 

Parrots  -  R.  Field . 

1 

Rain,  Rain,  Go  Away  - 

Passenger  Train  - 

Mother  Goose . 

1 

E.H  .  Newlin . . 

3 

Rain  Riders  -  C.  Scollard 

1 

Pease  Porridge  Hot  - 

Rice  Pudding  -  A. A.  Milne 

1 

Mother  Goose . 

4 

Ride  a  Cock  Horse  - 

Penny  to  Spend  -  D. 

Mother  Goose . 

2 

Baruch  and  E.  Mont- 

Riding  in  a  Motor  Eoat  - 

s  omerv . . 

1 

D ,  Barn  oh  .............. 

2 

People  -  L.  Lenski . 

1 

Road  to  China  - 

Picnic  -  H.  Lofting . 

1 

0  .B.  Miller . . 

1 

(continued ) 


Titles  and  authors  of  poems  Titles  and  authors  of  poems 


Roads  -  V.G.  Gouled . 

Robin  -  T,  Robinson . 

Robin,  The  -  L.A.  Tadema. 
Rock-a-Bye-Lady  - 

E.  Field. . . . . . 

Scare  Crow,  The  - 

M.  Franklin . 

School  is  Over  - 

K.  Greenaway . 

Sea  Shell  -  A.  Lowell.... 
Seals,  The  -  D.  Aldis.... 
Secret,  The  -  Unknown.... 
September  -  E.  Fallis . . . . 

Shoes  -  T.  Robinson . 

Shop  Windows  -  R.  Fyleman 
Silver  -  W.  de  la  Mare... 
Simple  Simon  -  Mother 

Goose . 

Sing  a  Song  of  Sixpence  - 

Mother  Goose . 

Skyscrapers  -  R.  Field... 
Sleepy  Song,  The  - 

J  .D .  Bacon . 

"Smells"  (Junior)  - 

C .  Morley . . 

Snowflakes  -  A.  Fisher... 
Snowman’s  Resolution,  The 

-  A,  Fisher . 

So  Many  Monkeys  -  M.  Edey 

and  D.  Grider  .  . . 

Some  One  -  W.  de  la  Mare. 
Sometimes  a  Little  House 
Will  Please  - 

E.J.  Coatsworth . 

Somewhere  -  W.  de  la  Mare 
Song  for  a  Child  - 

H.B.  Davis . 

Song  of  Sherwood,  A  - 

A.  Noyes . . 

Spring  Rain  -  M.  Chute... 
Squirrel,  The  -  Unknown.. 
Stopping  By  Woods  on  a 
Snowy  Evening  -  R. 

Frost . 


y  ^ 


8 

1 

1 


2  Stores  and  Storekeepers  - 

R.  Field . 

1  Sugar  Plum  Tree,  The  - 

E.  Field . 

Summer  Morning,  A  - 


1 


R.  Field . 

Swing,  The  -  R.L.  Steven- 


2 

35 

3 
1 
2 

25 

1 

1 

1 

4 

1 

4 

4 

1 

18 


1 

1 

28 


3 


1 

1 

4 

1 

1 


1 

5 

1 

1 

1 


1 


son . 

Tale  of  Custard,  the 

Dragon,  The  -  0.  Nash.. 

Taxis  -  R.  Field . 

Thanksgiving  Magic  - 

R.B.  Bennett . 

There  Once  Was  a  Puffin  - 

F.p.  Jacques . 

There  Vi/as  a  Little  Woman 

-  Mother  Goose . 

There  Was  a  Young  Lady  of 

Niger  -  C.  Monkhouse... 
There's  a  Big,  Fat, 

Turkey  -  Unknown . 

This  is  Hallowe'en  - 

D . B .  Thomp son . 

This  is  the  Way  the 
Ladies  Ride  -  Mother 

Goose . 

Three  Little  Kittens, 

The  -  Unknown . 

Tom,  Tom  the  Piper's  Son 

-  Mother  Goose . . 

Trains  -  J.S.  Tippett.... 
Trucks  -  J.S.  Tippett.... 

Turtles  -  Z.  Gay . . 

Two  in  Bed  -  A.  Ross . 

Under  the  Tent  of  the  Sky 

-R.B.  Bennett . 

Velvet  Shoes  -  E.  Wylie.. 
Wagon  in  the  Barn  - 

J.  Drinkwater . 

Walrus  and  the  Carpenter, 

The  -  L.  Carroll . 

Water  Noises  -  E.M, 

Roberts . 

Waters  -  E.  Newlin . 


y  x 


1 

2 
1 

12  3 

2  1 

1 

1 

2  1 
1 
3 
1 
2 


4 

1 

1 

1 

1 

1 

1 

1 

1 

1 

2 

1 
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Titles  and  authors  of  poems  Titles  and  authors  of  poems 

 y  x_ y  x 


Ways  of  Trains,  The  - 

E.  Coatsworth .  1 

What  is  Pink?  C.G. 

Rossetti .  2 

What  Robin  Told  - 

G.  Cooper .  1 

When  the  Sleepy  Man 

Comes  -  C.  Roberts .  1  1 

Where  Are  You  Going  My 
Pretty  Maid?  -  Mother 

Goose . 1 

Where  Go  the  Boats?  - 

R.L.  Stevenson .  7  1 

Who  Has  Seen  the  Wind?  - 

C.G.  Rossetti . 17  1 

Who  Likes  the  Rain?  - 

C  .D .  Bates  . .  4  2 

Why  Do  the  Bells  of 
Christmas  Ring?  - 

A.  Geismer . 15 

Wind,  The  -  R.L.  Steven¬ 
son  . 10 

Wind  and  the  Moon,  The  - 

G.  MacDonald . 3 

Wind-Song  -  N.  Curtis....  1 
Windy  Nights  -R.L. 

Stevenson . . . 14  3 

Wonderful  Meadow,  The  - 

0.  Wadsworth .  3 

Woodpecker,  The  - 

E.M.  Roberts . 15  3 

Woodpecker  With  Long 

Ears  -  T.  Robinson .  1 

Wynken,  Blynken  and  Nod  - 

E.  Field . 12  1 

Young  Cowboy  -  N.E.  Duffy  3 


1136  150 


Total 


j  ■  j  O  O  1 


. 


iiu 


lx  / 


j  O 


TITLES  OP  POEMS  TAUGHT  IN  ADDITION  TO  THE  CHECKLIST 
IN  SIXTY-FIVE  GRADE  THREE  CLASSROOMS  IN  THE 
PROVINCE  OP  ALBERTA 


Titles  and  authors  of  poems  Titles  and  authors  of  poems 

s/  x-s- s/  x 


After  Vacation  -  Unknown.  1 
Answer  to  a  Child's 
Question  -  S.T. 

Coleridge .  1 

As  I  Was  Going  to  St. 

Ives  -  Trad .  2  1 

At  Easter  Time  -  L.E. 

Richards .  2  2 

Autumn  -  Unknown .........  1 

Barnyard  Puss,  The  - 

O.J.  Robertson .  1 

Bath,  The  -  K.C.  Goddard.  1 
Bed  in  Summer  -  R .L . 

Stevenson .  5 

Being  Bad  -K.C.  Goddard.  1 
Betty  at  the  Party  - 

Anon . 2 

Birds'  Christmas  Carol  - 

Anon . 1 

Bird's  Valentine  - 

E.B.  Hawken . 1 

Birthday  Gift  -  C .G. 

Rossetti . . . 1 

Blessing,  A  -  Anon .  5 

Boats  Sail  on  the  Rivers 

-  C  .G.  Rossetti.. . .  1 

Book  House  -  Anon .  2 

Boys'  Song  -  J.  Hogg .  2 

Brown  Thrush  -  L.  Larcan.  1 
Camel's  Nose,  The  - 

L.H.  Sigourney .  1 

Catkin  -  Anon.... . 1 

Child's  Grace,  A  -  Anon..  2 
Child's  Prayer,  A  - 

R  .  Weston . 3 

Child's  Thought  of  God  - 

E.B.  Browning..... .  1 

Christmas  Grace,  A  - 

Trad.. .  1 


-x-The  following  key  was  used: 
indicates  to  be  taught. 


Circus  Horse,  The  - 

T.A.  Daly .  1 

Clever  Hen,  The  -  Mother 

Goose .  1 

Clouds  -  F.  Sherman. .  1 

Coasting  -  W.E.  Mather...  1 
Come,  Little  Leaves  - 

G.  Cooper .  5 

Cradle  Hymn  -  M.  Luther..  1 

Daisies  -  P.  Sherman .  3 

Dandelion  -  Anon .  3 

December  -  L.  Gomins .  1 

Desert  -  Unknown .  1 

Duel,  The  -  E.  Field .  1 

Erosion  -  Unknown .  1 

Eskimo,  An  -  V.  Baker....  1 
Eskimo  and  I,  An  - 

H  •  Kimball .  3 

Eskimo,  The  -  A.M. 

Priestley .  1 

Everyday  Things  -  Unknown  1 
Every  Laugh  is  Pun  - 

Unknown .  1 

Extraordinary  Elephant, 

The  -  Anon .  1 

Fairies  -  W.  Allingham...  1 
Fairies  Have  Never  a 
Penny  to  Spend  - 

R.  Pyleman .  1 

Fairies  of  Caldon  Low  - 

M.  Howitt .  1 

Fairy,  The  -  V.  Sheard...  1 
Fairy  Taylor  - 

R.  Fyleman .  1 

Fairy  Went  A -Marketing  - 

R.  Fyleman .  1 

February  Friend,  A  - 

J .  Gr  aham .  3 


V"  indicates  taught;  "x" 
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Titles  and  authors  of  poems  Titles  and  authors  of  poems 

y  x  y  x 


Finding  Fairies  - 

M  .  Barr  ow  s .  1 

Fireman,  The  -  Anon .  1 

First  Christmas  Night  - 

Unknown .  1 

Flower  Chorus  -  R.W. 

Emer  son .  2 

Fly,  A  -  T.  Tilton .  1 

Foolish  Mouse  -  Unknown. .  2 

Frog  Chorus  -  M.  Kumm. . . .  1 

Frogs  at  School  - 

G.  Cooper .  1 

Funny  Man  -  N.  Joan .  3 

Goblinade,  A  -  F.P. 

Jacques . .  4 

Going  Too  Far  - 

M.  Howells .  2 

Going  to  School  - 

P.E.  Gerter .  1 

Good  Boy,  A  -  R.L. 

Stevenson . . .  1 

Good-Bye  to  Summer  - 

Unknown . 1 

Good  Morning  -  R.  Brown¬ 
ing  .  1 

Grasshopper  Green  -  Anon.  2 
Gray  and  White  -  anon....  2 
Great  World,  The  - 

W.B.  Rands  . . .  .  »  1 

Gypsies  -  Unknown........  1 

Hallowe’en  -  A.  Wynne....  1 

Higgledy,  Piggledy  - 

Mother  Goose . 1 

Hippopotamus  - 

G.R.  Durston. . 1 

Holland  -  A.  McKim .  1 

Hop  and  Others  Walk  - 

J  .L  .  Bates  . .  1 

How  They  Sleep  -  Anon..,.  1 

How  Queer  -  Unknown .  1 

I  Had  a  Little  Pony  - 

Trad . . 2 

I  Love  Little  Pussy  - 

J  .  Taylor .  1 


I  Meant  To  Do  My  Work 

Today  -  Galienne .  2 

I  Saw  Three  Ships  Come 

Sailing  -  Trad .  1 

I'd  Like  to  Tame  a  Fairy 

-  Anon .  1 

If  Only  -  R.  Fyleman .  3 

In  Flanders  Fields  - 

J.  McCrae .  1 

In  Holland  -  Unknown .  1 

Indian  Arrow  Head  - 

A.S.  Bourinet .  1 

Indian  Woman,  The  - 

H.  Whitman .  1 

Inquisitive  Mouse,  The  - 

Unknown . 1 

January  -  A.S.  Allen .  1 

Jenny  Wren  -  Old  Rhyme...  1 
Judging  by  Appearances  - 

E .  Poulson . 1 

Kayak  -  Anon .  8 

King’ s  High  Drummer  - 

C  .  Brahms .  1 

Land  of  Counterpane  - 

R.L.  Stevenson.... .  4 

Leaves  Do  Not  Mind  At  All 

-  A.  Wynne .  1 

Lilac,  The  -  C.D.  Bates..  1 
Little  Bateese  -  W.H. 

Drummond . 1 

Little  Clown  -  Unknown...  1 
Little  Eskimo,  The  - 

Unknown . .  2 

Little  Gopher  Man,  The  - 

N.B.  Scott .  1 

Little  Gustava  - 

C.  Thaxter .  1 

Little  Jack  Frost  -  Anon.  1 
Little  Lamb  -  W.  Blake...  2 
Little  Land  -  R.L. 

Stevenson . 1 

Little  New  Year  -  Anon...  1 
Little  Seed,  The  - 

Unknown .  1 
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Titles  and  authors  of  poems  Titles  and  authors  of  poems 

s/  x >/  x 


Little  Toyland  of  the 

Dutch  -  Anon .  4 

Long  Dog  -  Unknown .  1 

Man  in  the  Moon,  The  - 

Old  Rhyme .  1 

March  -  L .  Larcom .  1 

May  -  G.  MaoDonald .  1 

Medicine  Man  -  Anon .  1 

Merry  Winds  - 

P.  McNamura .  1 

Moon  Song  -  M.  Meigs....,  1 
Morning  Grace  -  Unknown..  1 
Mother’s  Day  -  J.M. 

Martin . 1 

Mr.  Nobody  -  Mon .  7 

Mr.  Rabbit  -  D.  Wilson. ••  1 

Mrs.  Autumn  -  Unknown....  1 
My  Dog  Puck  -  D.  Wilson..  1 
My  Jack-o' -Lantern  - 


L.M.  Pitch .  1 

My  Music  -  K.G.  Goddard..  1 
Naveho,  The  -  A.  Daven¬ 
port .  1 

Neighbors  -  H.  Wing .  1 

North  Wind  Doth  Blow, 

The  -  Trad. . 1 

Now  the  Day  is  Over  - 

S.  Baring-Gould .  1 

Ocean  Lullabies  -  Unknown  1 
Octobers  Party  - 

G.  Cooper  . . .  . .  5 

Oh,  Mr.  Microbe  -  S.S. 

Roberts . 1 

One,  Two,  Three  - 

H  ,C  .  Burner .  3 

Owl,  The  -  Unknown .  1 

Pedro's  Burro  -  N.W. 

Randay .  1 

Peter  Rabbit  -  W.L. 

Simpkins . 1 

Picnic  -  A.  Fisher.......  1 

Planted  Himself  to  Grow  - 

Unknown . .  1 

Please  -  R.  Fyleman .  1 


Prayer  for  Little  Things 

-  E.  Farjeon .  1 

Preferences  -  K .C . 

Goddard .  1 

Puppet  -  Unknown .  1 

Pussy  Willow  -  E.E. 

Foulke .  1 

Pussy  Willow  -  Anon .  4 

Pussy  Willow  -  M.E. 

Plummer .  2 

Rainbow  -  Unknown .  1 

Reformed  Giant,  The  - 

B.  Frankemsid.es .  1 

Robin's  Song,  The  -  Anon.  2 
Runaway  Snowman  -  Unknown  1 
Sandman,  The  - 

M.  Vander grift .  2 

Santa's  Mistake  - 

T .  Weaver .  1 

Shining  Web,  The  - 

Unknown .  1 

Snowflakes  -  E.L. 

Cleveland .  1 

Snowflakes  -  M.M.  Dodge..  4 
Soft  and  White  -  Unknown.  1 
Solomon  Grundy  -  Trad....  2 
Something  Told  the  Wild 

Geese  -  R.  Field . 2 

Song  My  Paddle  Sings  - 

P.  Johnson .  1 

Sparrow,  The  -  Unknown...  1 

Spring  -  C.  Thaxter .  3 

Spring  Song  -  W.  Blake...  2 
Spring  Waking  -  Mackay...  1 
Squirrel  Ways  -  Unknown..  1 

Star  Wish  -  Trad .  1 

Strange  Lands  - 

L.A.  Tadema .  1 

Sweet  and  Low  -  A.L. 

Tennyson .  1 

Taking  Care  -  C.S.  Strong  1 
Ten  Little  Indians  - 

Trad .  1 
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Titles  and  authors  of  poems  Titles  and  authors  of  poems 

v/  X  s/  X 


Thanksgiving  - 

M.  Munster  berg . 1 

There  Isn't  Time  - 

E.  Par  jeon .  1 

There  Was  a  Crooked  Man 

-  Trad .  1 

Three  Bugs  -  A,  Cary .  2 

To  an  Eskimo  Child  - 

O. 0,  Martin .  1 

Toad's  Good-Bye  -  "Aunt 

Clare" .  1 

Trees  -  H.  Behn .  2 

Tweedle  dum  and  Tweedle 

dee  -  Trad .  1 

Twenty  Froggies  Went  to 

School  -  G.  Cooper .  7 

Twenty-Third  Psalm  - 

Bible  . . 2 

Valentine,  A  -  L. 

Richards . .  1 

Valentine  for  Mother  - 

H.  Lee .  1 

Verses  in  Skilltext  C  - 

Unknown . .  5 

Visit  from  St.  Nicholas  - 

C  .  Moor  e... . 7 

When  He  Tried  -  Unknown..  1 
We  Thank  Thee  - 

R  ,W.  Emerson .  1 

We  Thank  Thee  -  M.M. 

Renwick .  1 

Wee  Willie  Winkle  -  Trad.  1 
What  Are  Little  Boys  Made 

Of?  -  Mother  Goose .  1 

What  is  Christmas?  - 

Unknown  . . 1 

What  Might  Have  Been  - 

P. E.  Weatherly .  1 

What  November  Brings  - 

Unknown .  1 


Wheel  Sounds  -  Unknown...  1 
When  Autumn  Winds  Blow  - 

A.  Fisher .  1 

When  I  Am  Grown  - 

R.L.  Stevenson .  1 

When  I  Go  Fishing  - 

Unknown .  3 

While  the  Candles  of 
Christmas  Shine  - 

E.  Poulson .  1 

Who  Plants  and  Seeds  - 

Unknown . 1 

Who  Stole  the  Bird's 

Nest?  -  L.M.  Child .  3 

Why  Some  Birds  VYalk  and 

Others  Talk  -  J.L.  Bates  1 

Wishes  -  Anon .  1 

Wonderful  Fishing  of 
Peterkin  Spray  - 

I  .E .  Mackay . .  3 

Worm,  The  -  A.  Taylor....  1 
Wouldn't  It  Be  Funny?  - 

Anon .  1 


Total 


304  3 


